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keeping with the numerous current at- 
tempts improve the formats American 
publications, attempts which are being emu- 
lated also among educational periodicals, 
new cover design. Not radical change, 
the new cover believe chaste and 
“alive.” variety themes are considered 
the present issue, Dean Pittenger 
the School Education, The University 
Texas, appraises the relative merits teach- 
ers colleges and “general colleges” cen- 
ters for the education teachers The 
General College Teacher Education. 
critical appraisal, the article fair both 
types institutions. Such reports the 
much heralded Pennsylvania study the 
comparative scholarship among students 
teachers colleges and general colleges can 
not lightly shelved. One wonders what 
direction the incoming generation edu- 
cators will lead young people who aspire 
teach. Such discussions Dean Pittenger’s 
emphasize the need critical self-appraisal 
all who are responsible for the education 
teachers. 

For several years youth movements have 
grown enormous proportions, and 
well-known fact that the world today be- 
ing revised politically and socially with the 
aid these movements. Because popu- 
larly believed that youth are the real leaders 
the dawning tomorrow Mr. Lee Lom- 
bard surveys the Russian 
and American youth organizations and finds 
that young people are merely imitating the 
ideas and ideals their aggressive elders. 
Youth not leading, but following, and fol- 
lowing, need add, chains. The 
reader will find that Mr. Lombard’s article 
contains much upon which reflect. The 
author present chairman committee 
directing experiment the Benjamin 
High School New York City determine 
whether coordinated attack through the 
curriculum, assembly programs, films, and 
community agencies can modify the racial 
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tensions which exist New York’s Harlem 
where Puerto Ricans, Italians, Negroes, and 
Jews display bitter hatreds toward one an- 
other. 

Professor Kandel Teachers Col- 
lege, Columbia University, has often con- 
tributed THE Forum. 
the present issue discusses the Problems 
the University Modern Society. His ar- 
ticle directs attention the need com- 
prehensive education that socially signifi- 
cant. The tendency American education 
the lower and higher levels has long been 
toward increased specialization. Professor 
Kandel joins with growing number 
educators who are convinced that such spe- 
cialization should reserved for profession- 
study and that has place under- 
graduate levels, One neglected function 
the university the popularization 
edge, its translation into the language the 
man the street. The university’s attitude 
aloofness must changed into one 
mass leadership. Here critical challenge 
educators and laymen, alike. 

Geometry—a Way Thinking Pro- 
fessor Miami Uni- 
versity, Ohio, emphasizes the value 
geometry means teaching students 
the nature sound proof. This article 
one several the author which 
has attempted help teachers geometry 
affect the transfer from mathematical 
knowledge straight thinking 
other than mathematics. The author Pro- 
fessor Mathematics and Director Sec- 
ondary Education Miami University and 
President the National Council the 
tributor technical journals his field and 
has written Geometry Professionalized for 
Teachers. 

How does language grow? Professor 
Louis Foley Bliss lists nu- 
merous errors the development lan- 
guage, and shows how current usage today 


(Continued page 131) 
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The General College 
Teacher Education 


THE present time this coun- 
try teacher education mostly 
the hands about two hundred and 
fifty teachers colleges and normal 
schools and some six hundred other 
colleges and universities. For conveni- 
ence, the latter group institutions 
will referred here general col- 
leges. the teachers colleges teacher 
education stands out the sole 
paramount objective, while the 
general colleges only one objective 
among many. Roughly speaking, how- 
ever, about two out every five grad- 
uates the general colleges enter 
teaching more less permanent 
occupation. 

1930-31, these two groups 
institutions together prepared about 
150,000 persons the point least 
meeting the current legal require- 
ments for certification teachers 
their respective states. this number 
was estimated that about 79,000, 
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little more than half, secured appoint- 
ment the schools. the number 
who were prepared for certification, 
approximately half came from the 
general colleges and half from the 
teachers colleges and normal schools. 
only half the new teacher prod- 
uct that year was placed, and 
the teachers colleges and the general 
colleges each produced about one half 
respectively, follows that, far 
numbers were concerned, either group 
alone could have met nearly the entire 
demand for beginning teachers that 
year. 

This situation represents great 
change from that which prevailed 
1920. that time there was dearth, 
not merely properly prepared, but 
even legally certificated teachers. 
The shift from surplus demand 
surplus supply came dif- 
ferent times different states, but the 
year 1925 approximates the time when 
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demand and supply were about equal. 

Several years have elapsed since 
the 1930 figures were taken. There 
reason believe that these years 
have brought any material improve- 
ment. For time around 1932-33, the 
surplus supply over demand was 
even greater than had been three 
years earlier, owing contraction 
the employment situation, the one 
hand; and stimulation attend- 
ance institutions higher learning, 
the other. School boards were econ- 
omizing numbers well salaries 
school employees, and general un- 
employment was forcing confused 
young high school graduates into the 
colleges for lack anything else 
do, search better equipment 
with which meet the sharpened 
competition outside. unusually 
large proportion these college en- 
trants, for one reason another, en- 
rolled teacher-training curricula. 
Since 1934, teaching positions have 
been partially restored and some 
places have even been increased, and 
other employment opportunities have 
opened some extent. But spite 
this recent improvement the dis- 
parity between teacher supply and de- 
mand probably nearly great to- 
day 1930. doubtless still 
true that the annual production 
legally qualified teachers about 
twice the annual consumption, and 
that either the teachers colleges the 
general colleges could provide nu- 
merically adequate supply. 


This paper raises the problem the 
present and future place the general 
college nation-wide program for 
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One other basic fact must men- 
tioned preliminary the main dis- 
cussion this paper. This fact has 
with the current merging the 
objectives these two groups 
teacher-training institutions. Original- 
the normal schools, which were the 
progenitors the present teachers col- 
leges, were set for the specific edu- 
cation teachers for the elementary 
grades. The general colleges the 
other hand, without specific intent 
especially organized programs, pre- 
pared teachers for secondary school 
service. 1900 the normal schools 
were well the way toward becoming 
teachers colleges; development 
which marked and conditioned their 
entrance into the secondary teacher- 
training field. More slowly, perhaps, 
but just surely the general colleges 
have taken the preparation su- 
pervisory and administrative officers 
and other specialists for the schools. 
Teachers for the colleges still come 
mainly from the universities included 
the general college group, but even 
this distinction threatened the 
current movement many the 
teachers colleges embark upon grad- 
uate work. present more new ele- 
mentary teachers are produced the 
teachers colleges than the general 
colleges, while reverse proportion 
holds the case secondary teachers. 
But the tendency both groups in- 
stitutions merge objectives un- 


til they shall become indistinguish- 
able. 


the education teachers. time 
when the teachers colleges, ostensibly 
established for the express purpose 
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preparing workers for educational ser- 
vice, appear have reached the point 
where their output equal numeri- 
cally the total demand for new 
teachers, and when every department 
teacher education included 
their efforts, what place remains for 
the general colleges whose teacher pro- 
duction activities are more less in- 
cidental other things? What justi- 
fication remains for their continuing 
labor this field? What can they offer 
that cannot more effectively pro- 
vided institutions which are de- 
voted specifically teacher education? 
teacher-training activities any in- 
dividual institution will depend upon 
the efficiency with which that insti- 
tution performs this particular task 
rather than upon its classification 
general college teachers college, 
still its efficiency this regard will 
conditioned, least part, its to- 
tal set-up, upon which set-up its classi- 
fication based. What there, then, 
the total set-up the general col- 
leges which should encourage any con- 
siderable number such institutions 
seek hope for continuation 
what threatens become even 
more highly competitive endeavor? 
There are, course, wide differ- 
ences character and efficiency be- 
tween individual institutions this 
group. institutions higher learn- 
ing the best are doubt better and 
the poorest poorer than are likely 
found the teachers college group. 
The difference character between 
small independent general college and 
huge, diversified university such 
Columbia California great that 
seems erroneous list them the 
same category. Nevertheless, places 
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for the preparation teachers, and 
contrast the teachers colleges, they 
have much common. Their essential 
differences the present connection 
have with staff and equipment. 

The question issue finally be- 
comes: What have the best representa- 
tives the general college group 
offer comparison with the best 
the teachers college group, warrant 
their continuation the work 
teacher education? What are the typi- 
cal advantages and disadvantages 
the two sorts institutions ex- 
hibited the superior members 
each? 

Perhaps the first difference sug- 
gest itself has with what may 
called professional environment. 
the typical teachers college the 
young teacher training comes into 
contact, both faculty and student 
body, almost wholly with persons 
whose interests and goals are like 
his own. There community in- 
terest such can hardly found 
the more diversified general college; 
especially the large university where 
number specialized professional 
schools are assembled single cam- 
pus. Many the teachers colleges, 
true, are losing their former single- 
ness purpose, but even the most 
comprehensive these institutions 
does not offer the diversity interest 
that features the modern university. 

What consequences for teacher edu- 
cation are inherent these two sorts 
situations? Does the multiplicity 
objectives which marks the general 
college react unfavorably upon the 
professional development prospec- 
tive teachers? Should teachers prep- 
aration cloistered campus with 
only others their kind, should 
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they educated side side with 
students whose social and vocational 
prospects are very different from their 
own? 

Perhaps there are categorical 
answers these questions. Each situ- 
ation has certain apparent advantages 
and disadvantages. Each seemingly 
weak where the other strong. Single- 
ness purpose can greatly simplify 
many the difficulties encountered 
setting and administering 
teacher training program. 
munity interest faculty and stu- 
dent body can make possible almost 
evangelical enthusiasm for the work 
teaching. the other hand, these 
same conditions can lead narrow- 
ness and social char- 
acteristics which are the antitheses 
those desired teachers. 

sometimes said that the gen- 
eral college and particularly the uni- 
versity the interests would-be 
teachers are either ignored dis- 
paraged; that the superior prestige 
other departments and colleges 
overwhelming; that the total effect 
deter strong students from entering 
career which, even the prepara- 
tory stage, made appear ignomini- 
ous; and that the students who are 
finally precipitated into teaching are 
burdened with sense inferiority, 
both themselves and their calling. 
The general college atmosphere, 
maintained, not conducive good 
teacher selection preparation. 

That there truth these charges 
cannot denied; nor that, insofar 
they are true, conditions are unpropi- 
tious for the production good teach- 
ers. But are these conditions inherent 
the general college situation, and 
hence incapable correction? And are 
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they entirely unknown the teachers 
college campus? Repeated investiga- 
tions have shown that students the 
teachers colleges are the whole 
weaker than those the general col- 
leges. The fact seems that today 
teaching profession does not gen- 
erally attract the most sturdy and 
efficient type student. 

would therefore seem that such 
disparagement prospective teachers 
exists the general college campus 
largely reflection the disparage- 
ment accorded teaching voca- 
tion. Improvement the status 
teaching should bring improvement 
the student-teacher personnel, and 
both sorts improvement should raise 
the status teacher education the 
general college environment. 
things now stand, prospective teachers 
may possibly get truer measure 
the relative standing their chosen 
profession the general college cam- 
devoted exclusively teacher edu- 
cation. 

Rather than impediment, this 
mixture purposes and personnel 
the general college may well made 
asset good teacher preparation. 
More than most people, teachers need 
broad and varied contacts. They repre- 
sent the world children, and should 
know much possible about the 
world that they represent. Modern 
schools expect teachers advise and 
guide their pupils social and voca- 
tional directions. The early life 
large proportion our teachers 
spent small towns rural areas. 
Their principal opportunity for mak- 
ing broadening contacts found the 
institutions where they secure their 
professional preparation. These con- 
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tacts are probably offered greater 
variety the general college uni- 
versity than more restricted 
institution. 

But this feature the general 
college made asset instead 
liability, the college must combat 
strenuously every tendency ignore 
disparage the work teaching. 
must even further and take pains 
utilize its potential advantages. The 
student-teacher may, wishes, iso- 
late himself completely the gen- 
eral college any other type 
institution. must prodded and 
helped insure his getting from this 
environment the 
ences that affords. this done, 
and the extent that done, the 
general college may find its diverse 
aims and cosmopolitan student body 
positive value maintaining its place 
the field teacher education. 

second potential advantage the 
good general college lies its well 
equipped and strongly staffed subject 
matter departments. least four- 
fifths the education teacher 
the collegiate level the mastery 
subject matter for teaching and 
the pursuit general culture. The 
subject matter and general culture are 
available instructional departments 
which comprise the heart the gen- 
eral college, and which must main- 
tained high level efficiency 
such college whether the institution 
participates teacher education, 
not. The problem bring instruc- 
tion these departments into line 
with the requirements modern 
teacher training. 

The general college seeking en- 
ter upon the work teacher education 
must add its staff and equipment 
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sufficiently provide professional in- 
struction. already staffed and 
equipped for the cultural and subject 
matter branches. The normal school 
seeking expansion into teachers col- 
lege must extend its staff and equip- 
ment not only the professional but 
also the cultural and subject matter 
fields. Unless its economic resources 
are unusual, years will required 
develop adequate faculty and suf- 
ficient physical facilities. rule, 
therefore, the good general college 
can become good teacher training 
institution college rank more easily 
than can the normal school. 

The general college, then, has 
advantage over the 
tion initially the quantity and 
quality its provisions for general 
education. But here again must take 
pains see that its potential advan- 
tage made real one. many gen- 
eral colleges, especially the larger 
universities, instruction disorganized 
into multitude differentiated and 
highly specialized courses, the point 
making difficult for student 
secure over-view any large de- 
partment human knowledge. Gen- 
eral culture becomes impossible under 
such conditions; and 
teacher’s contact with even the sub- 
ject that proposes teach may 
piece-meal and distorted. The 
needs prospective teachers argue 
strongly for the general, orienta- 
tion, survey courses now offered 
many genera! colleges, and funda- 
mental the programs few major 
universities. 

What, should also asked, 
subject matter contrasted with 
method the education teacher? 
every non-professional course, par- 
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ticularly the teacher’s major field, 
necessarily subject matter course for 
that particular teacher? The answer 
seems evidently “No”; yet many gen- 
colleges appear assume that 
S “Ves, »” 

say that the teacher should know 
well the subject matter that 
teach not justify mere accumula- 
tion credit hours appropriate 
academic departments. Not all the 
courses offered college the 
department history, for example, 
are equally useful subject matter 
for high school teacher that sub- 
ject. Still less will many these 
courses function the work ele- 
mentary teacher. Some may for- 
eign the needs the teacher 
history public schools are courses 
science mathematics. Frequently, 

also, college courses history which, 
because the fields that they cover, 
should peculiarly suitable for the 
high elementary school teacher 
fail provide the material that they 
could and should provide they were 
conducted with the teachers’ problems 
more definitely mind. Whatever 
may thought said about the ex- 
treme form “professionalized” sub- 
ject matter, there can doubt 
that students preparing teach must 
choose, and college instructors such 
students must plan, their subject 
matter courses with some thought for 
this objective. general college 
courses which are patronized stu- 
dents with varied purposes and in- 
terests, the needs prospective school 
teachers are often overlooked. This 
oversight must corrected the in- 
stitution serve effectively edu- 
cating teachers. 

third advantage the strong 
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general college lies its tradition 
research. Much so-called research 
the separated teachers colleges today 
both imitative and abortive. The 
tradition not there; nor are the 
facilities research workers. How- 
ever facile those institutions may 
applying existing knowledge the 
needs and problems the teacher, 
they contribute little such knowl- 
edge the critical acumen their 
product. Here perhaps the greatest 
weakness the separated institutions. 
Their emphasis seems too largely 
placed upon the production class- 
room performers, rather 
thoughtful, creative and critical edu- 
cators the larger sense. 

must admitted that many gen- 
eral colleges are even weaker re- 
search traditions and facilities than are 
many teachers colleges, and that 
few the teachers colleges have pro- 
duced really valuable research edu- 
cation. this regard the wide range 
difference the efficiency the 
general institutions especially pro- 
nounced. Nevertheless, far the 
major portion the research litera- 
ture thus far produced education, 
and even more other subject-matter 
fields, has emanated from the uni- 
versities and similar strong general 
institutions. 

critic may question whether re- 
search activity institution 
necessary even consistent with 
its efficiency teacher education. 
There are least surface indications 
that times research and teaching 
seem regarded mutually in- 
terfering functions. Research, some 
maintain, should segregated 
“foundations,” 
stricted this service. When research 
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and teaching try mix, teaching be- 
comes perfunctory and research dilet- 
The competent research 
worker necessarily subject-minded, 
even the worker engaged research 
education. The competent teacher, 
the other hand, concerned pri- 
marily with the development his 
students, and interested subject 
matter means that end. 

Here again there truth the 
critic’s point view. Unquestionably, 
instruction education the general 
colleges and universities has suffered 
this way. has developed into one 
group subject fields, and 
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frequently taught such rather than 
material designed prepare teach- 
ers for practical service the schools. 
Emphasis research doubt tends 
accentuate this difficulty. What 
true education even more true 
instruction the cultural sub- 
ject matter departments. Attention 
given imparting comprehensive 
knowledge subject field, rather 
than selecting and utilizing the ma- 
terials various fields that will ac- 
tually function the careers teach- 
ers. Instruction, both education and 
subject matter, tends subject 
centered rather than student centered. 


But before criticizing too severely 
the general colleges and universities, 
will well repeat questions that 
have been asked before this paper. 


Can the teachers colleges plead in- 
nocence this fault? the fault 
correctable, implicit the gen- 
eral college organization? Can the 
hostility often apparent between 
research and teaching broken 
down? Can each made reénforce, 
rather than oppose, the other? 

The first two these questions 
may answered this connection 
they have been answered before. 
Teachers colleges are not free from 
this blemish, and with proper atten- 
tion the general colleges need not 
marred it. Moreover, there 
abundant concrete evidence the ex- 
perience many institutions prove 
that the antipathy between research 
and teaching can eliminated and 
that each can made reénforce the 
other. 

Here the former instances 


necessary that the general colleges 
make real their potential advantage. 
They must use their research facili- 
ties and tradition benefit prospec- 
tive teachers. They must teach these 
teachers that all truth the mak- 
ing, that the last word has not yet 
been written any subject, and that 
the research attitude essential 
quality every good teacher. the 
field education, especially, teachers 
training must learn that every ques- 
tion method and materials and 
even educational aims has received 
final answer and probably never 
will. Knowing this true, such 
teachers will not likely fall into 
cut and dried procedures re- 
gard the subject matter that they 
teach fixed and final. 

This paper has emphasized the fact 
that there are today two groups 
institutions engaged teacher edu- 
cation; the specialized teachers col- 
leges, the one hand, and the general 
colleges and universities, the other. 
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has been noted that each group 
institutions prepares about many 
persons for teacher-certification 
does the other, and that their com- 
bined output about twice great 
numerically regularly absorbed 
the schools. Either group institu- 
tions, therefore, far numbers are 
concerned, could supply the need for 
new teachers without much assistance 
from the other. Since the teachers col- 
leges are ostensibly created for the 
express purpose training teachers, 
one might infer that the general col- 
leges should withdraw from the field; 
that, they not withdraw, these 
conditions might imply their forced 
elimination. 

But such conclusion ignores the 
fact that general colleges have cer- 
tain advantages which this paper has 
sought exhibit. They offer oppor- 
tunity educate prospective teachers 
association with students who are 
preparing for other things. The wide 
variety aims and purnoses stu- 
dents general college uni- 
versity campus asset the prep- 
aration teachers wisely used. 
rule, the subject matter depart- 
ments the general colleges are bet- 
ter staffed and better equipped than 
teachers colleges. the tendency 
toward over-specialization courses, 
now evident many general colleges, 
can changed and courses more 
general nature developed, the colleges 
and universities will continue have 


marked advantage this respect. 
Finally the general college has the 
advantage research traditions and 
equipment. 

evident from what has been 
said that teacher education 
country has developed into high- 
competitive enterprise. Probably 
many the institutions now function- 
ing teacher education will forced 
withdraw. But does not seem 
probable that the outcome will 
the survival either these groups 
institutions such and the elimi- 
nation the other group. rather 
likely that the best each group 
institutions will survive. There would 
such outcome. The general col- 
lege strong where the teachers col- 
lege weak, and vice versa. The per- 
sistence each should therefore serve 
stimulate and correct the other. 
Confronted competition from 
strong teachers colleges, the general 
institutions will forced educate 
teachers for service rather than merely 
knowledge subject matter. Faced 
the rivalry the general colleges, 
the teachers colleges will tend em- 
phasize the production efficient edu- 
cators instead classroom technicians. 
Elimination from the field teacher 
education weak and inadequate in- 
stitutions all sorts very desirable. 
Continuation the field every com- 
petent institution whatever sort 
equally desirable. 
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Imitative Youth 


(Russian and American Youth Movements) 


Lee 


article’s thesis direct con- 

tradiction those older and more 
buoyant poets and writers who their 
nostalgic evaluations youth claim 
for the young originality and vigor 
thought which the latest generation 
does not possess. 

Vigorous youth movements every 
country are not proofs what Scott 
calls “the open truth and fiery vehe- 
mence youth,” but the contrary 
they are depressing indications 
youth’s apish imitations their eld- 
Where are the “strong” youth move- 
ments? Russia where the Komso- 
mol tool the existing order; 
Germany where the 
fanatically follows the deplorable pre- 
cepts the Fuehrer; Italy where 
the Ballila with Scott’s “fiery vehe- 
mence” seconds and follows cheer- 
fully the wild and often humiliating 
orders the Duce. 

Where this much vaunted fresh 
intellectual independence youth? 
More loudly and vigorously they 
cheer the heroes their elders, but 
not with any greater discernment. 

Youth, despite all its boosters, 
conservative—or imitative, least. 
survey attitudes towards cur- 
rent problems were made, this writer 
feels there would revealed sur- 
prisingly high correlation between the 
attitudes this new and “more pro- 
generation and those their 
supposedly more benighted elders. 


not this the logical explanation 
the fact that the United States has 
youth movement worthy the 
name? The young are bewildered 
the dissension within the ranks 
the generation already matured. Only 
when nation’s united body public 
opinion created forced, does 
youth “rally round single banner.” 
substantial block public opinion 
will veer very sharply the right 
left, watch our youth follow! move- 
ment will created which for its de- 
ceptive “freshness” and “originality” 
will once more hailed. 

cannot help thinking that the 
exhortation, “Rejoice, 
young man, thy youth,” more justly 
referred their physical advantages 
than their mental resources. 

When can country, then, proud 
its strong youth movement? 
opinion, never. One strong movement 
means conformity, which hardens al- 
ways into some form intolerant con- 
servatism. their unique ways the 
Ballila, the Komsomol, and the Hit- 
lerjugend have already means 
their varying approaches flowed and 
hardened into this mold. 

should rejoice the variability 
American youth organizations. Per- 
haps that indication that 
greater extent than other nations 
there exists our country modicum 
individual thought. (To praise indi- 
vidualism, even America, requires 
some daring; one may suffer the insult 
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being called Liberty Leaguer 
Communist. 

attempt will here made 
deal with every aspect the organi- 
zations discussed, nor will any effort 
made treat all American organi- 
zations whose aims may considered 
remotely comparable the Komso- 

The American organizations which 
have been chosen for treatment were 
selected for one two reasons: 

They, like the Komsomol, are spon- 

sored the national government. 

They are organizations students 

who undoubtedly will one day have 
strong, not decisive, voice the 
future affairs our government. 


person who disagrees with 


With regard the situation 
Soviet Russia, how does this defini- 
tion hold water accept Fur- 
niss’ that the Communist 
youth movement was conceived 
Lenin the best guarantee the per- 
manency the social revolution? The 
very words permanence and revolu- 
tion seem mutually contradictory un- 
less one stretches Kenneth Burke’s 
rather subtle thesis “permanence 
and change” our historical evolu- 


the shade the Sage Chelsea give his 
opinion our current heroes, Hitler, Mussolini, and 
Stalin. Would include any them revised 
version Heroes and Hero Worship? 

Kohn, Hans, “Youth Movements,” Encyclo- 
pedia Social Sciences, Vol. 15, pp. 

Furniss, S., “The Soviet Youth Movements,” 
Current History Vol. 35, 

Burke, Kenneth, Permanence and Change (Har- 
court, Brace). 

the U.S.S.R. there are 100,000,000 people 
under 25. 5,500,000 are born every year. 
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minimizing the originality youth 
may ask explain how public 
opinion changes and 
sharply alter their policies young 
people are misguided follow 
slavishly their elders’ footsteps. 
With respectful obeisance Thomas 
venture suggest that per- 
haps are subject economic and 
historical forces change outside the 
control personalities. 

This the exquisitely naive defi- 
nition the term “youth movement” 
Hans Kohn’s that sub- 
ject: 

conscious revolt the younger genera- 
tion which serves means whereby youth 


may proclaim its own ideas, values, 
and standards, 


The Communist Youth 
known, the result Lenin’s search 
for major youthful force act 
subservient and numerically power- 
ally shaping governmental 
policy. 

Lenin and Trotzky (now traitor 
Humanity most accurst”) realized 
that their system required the creation 
new human being; since the 
younger the man, the fewer would 
his inhibitions the Soviet system be. 
The Komsomol has aided harden- 
ing the stream youth into the mold 
which Lenin, Trotzky, and Stalin pro- 
ceeded create. What kind human 
being has been, and still is, being 
created can seen examining the 
Komsomolites and their (or rather 
their elders’) program. 

youth the new Russia probably 
was comparable gigantic prole- 
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tarian barracks, Russia was, and still 
is, state bitter warfare. Com- 
pulsory military training was required 
both sexes. Youths who lived 
student hostels shared their single 
rooms with many five others; 
couples well the unmarried were 
the victims these crowded and un- 
the power Russian propaganda that 
the new government survived this 
period loathsome conditions. 

The one million young college stu- 
dents, real had been 
convinced the essential rightness 
the Communist program and set 
work help realize it. Their tools 
were their books. Their employer was 
the state which paid them wage. 
wonder then that they felt deep, 
personal obligation the state, and 
could easily prevailed upon aid 
fellow workers other fields when- 
ever they could. This constant associa- 
tion the student with his community 
one lesson that the schools the 
United States could imitate with 
profit. 

This group young people were 
formed into the nucleus for the youth 
movements which were later con- 
solidated into the Communist Youth 
Association. The very small South 
Russian Group Secondary School 
Pupils (founded 1902), whose 
avowed purpose was overthrow the 
Czar, had established some precedent 
for youth organizations. The early 
youth movements under the Soviet 
regime were the direct outgrowth 
two things: 

“69% present students are children peasants 
workers; are children office workers; only 
are other origin.” Mehnert, Klaus, Youth 


Soviet Russia (Harcourt, Brace, New York, 1933). 
Klaus, op. 
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The woefully poor working and liv- 
ing conditions. 

The realization Communist lead- 
ers that youth had either per- 
suaded adopt the Soviet program 
enthusiastically that youth would 
irretrievably broken and lost. 


The Komsomol saved the day. But 
did not spring full grown from the 
head any Slavic god. was out- 
growth many other abortive efforts 
unite youth. Some the now de- 
funct predecessors were: 

Work and Light, organization 
for young workers established 1917 
student named Shevtsov. the 
reasons that its organization was es- 
sentially non-political and its program 
was hazy may ascribed the cause 
for its fairly early demise. 

Socialist Association Young 
Workers, established 1918, out- 
numbered the Work and Light move- 
ment which gradually petered out. 
The new group, consisting young 
people from 19, made definite 
political and economic demands. Some 
them were: 


The privilege citizens vote 18. 
Abolition night work for youth. 


grew stronger this organiza- 
tion boldly proclaimed itself 
organization proletarian youth, 
having further aim the develop- 
ment class consciousness the 
working youth, and the raising their 
level education order create 
this means the fundamental condi- 
tions for conscious and resolute 
struggle against capitalism all ex- 
ploited workers, struggle for social- 

result the activities these 
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organizations and the efforts other 
groups, such the Interna- 
tional youth group) and The Red 
Guard, the first Congress Youth 
Associations was called Oct. 28, 
1918. was this historic occasion 
that the Komsomol was christened, 
such bourgeois term may used 
concerning Russian organization. 

Seventy-five million malleable hu- 
man beings (most them born Rus- 
sia after 1917) are, will when 
they are years age, eligible for 
the Komsomol molding process.* This 
country, which was inferior the 
Western powers industry, works 
efficiently with live materials. 
would well for examine the 
techniques organization which 
can successfully transmit enthusi- 
asms the young. 

Whence comes their ability get 
five thousand youngsters penetrate 
Arctic wastes order make them 
habitable? How did they manage 
arouse twenty thousand more such 
fever pitch enthusiasm that they 
helped build mills and foundries 
the Urals? 

They have aroused literally mil- 
lions young men and women 
fervent desire for great accomplish- 
ment. Some have experimented with 
gliders and set records for parachute 


*From years many children belong 
another organization designed establish complete 
dominion over the minds children too immature 
question the validity their precepts. called 
the Young Pioneers. 

tering nearly 30,000 feet from the icy top what 
Soviet youth instantly called “the highest sky the 
world.” 

worthy note that day after the second 
Congress adjourned, they mobilized 10,000 Komsomo- 
lites fight against Koltchak and Denikin; Yude- 
nitch, Petlyara, and Wrangel; against the Czechs, 
Poles, Japanese, English, French, and Americans. 
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others have raised pigs 
collective farms, sped train service, 
strung telephone wires, erected radio 
towers, built Russia’s great water 
power dams. the virgin forest 
Scheria the powerful Amur River 
separating Russia from China, they 
built three years complete new 
city called Komsomolsk. 

What magic formula does the 
Komsomol employ ignite the spark 
ambition into the reputedly stolid 
Slav, that three hundred and 
eighty-one thousand their number 
—all under twenty-five—sit mu- 
nicipal Soviet Councils? five years 
three hundred thousand engineers, 
technicians, agronomists, and teachers 
have risen from the Komsomol ranks. 
Surely such organization worth 
investigation. Whether America 
should adopt certain their tech- 
niques question worth serious con- 
sideration. 

During their second 
held 1919 three fundamental prin- 
ciples were definitely established. 
They were the following: 


The Komsomol autonomous, with 
its own constitution. 

The Komsomol will adhere the 
program and tactics the Com- 
munist Party. 

The Central Committee the Kom- 
somol immediately subordinate 
the Central Committee the Com- 
munist Party. 


No 


The second and third these prin- 
ciples seem this writer definite 
contradiction the first which the 
Komsomol declares its autonomy. 

The third Congress (1920), which 
elaborated upon the constitution and 
program the second, was historic 
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one because was addressed Lenin. 
Four hundred and eighty thousand 
members were represented. Lenin’s 
speech which was entitled What the 
Komsomol’s Task? adjured the 
Komsomolites “learn, learn, learn.” 


Without mastering the human knowl- 
edge which has already been accumulated 
one cannot become Communist. The 
task before your generation the erection 
Communist Youth must train from 
early age, from the age twelve, 
spirit conscious and disciplined 
imperative for the Union Com- 
munist Youth its education, study, 
and training with the labor the work- 
men and peasants, instead remaining 
locked the schools and limiting itself 
the reading Communist books and 
pamphlets. One can become true Com- 
munist only toiling together with the 
workmen and peasants. Komsomol 
must shock group which renders as- 
sistance and shows initiative and enterprise 
every branch work [thus setting 
good example others. And should take 
the lead the fight eliminate illiteracy, 
since not sufficient for the Soviet gov- 
ernment issue orders, for the Party 
advance certain slogan, for group 
the best workers detailed for this pur- 
pose. What necessary for the younger 
generation take these matters into its own 


The Komsomol accepted this bur- 
den which Lenin placed upon its 
First attempted bolster 
its numbers offering youth defi- 
nite program for the improvement 
young people’s working conditions. 
actually succeeded pushing through 
the following laws: 


The words brackets are the writer’s. 

Winslow, Thacher, Youth, World 
lem (United States Government Printing Office, Wash- 
ington, 1937), 131. 

Mehnert, Klaus, cit. 
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Any industrial undertaking was 
employ proportion juve- 
niles, 

There was six hour day for all 
under seventeen. 

There was four hour day for 
all under sixteen. 

Wages equal eight hours work 
was paid juveniles. 

Hostels and communes for the young 
were established. 

tory schools (Fabsavutchi) which 
juveniles were given practical and 
theoretical instruction side side with 
factory (The first school 
this kind was established February, 
1921, Within year this organiza- 
tion had 45,000 pupils. 


The growth the Komsomol was 
also aided vitalizing its internal 
organizations the following man- 
ner: 

Successful methods propaganda 
such revolutionary materials 
romantic nature were spread among 
its members. 

Demonstrations, torchlight 
sions, and mass concerts were held. 

They encouraged the foundation 
the Pioneer Association. (This or- 
ganization now has 
4,000,000 members. 


This imposing list concrete 
achievements caused rapid growth 
membership, until now the organi- 
zation can boast more than six mil- 
lion members. (Most this member- 
ship consists city dwellers, who 
seem more ready joiners. 

When the leaders felt that the or- 
ganization rested upon firm and wide 
mass base, regarded itself capable 
accepting the gauntlet Lenin had 
thrown before it. launched its at- 
tack two main fronts, the educa- 
tional and the economic. 
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Here what has already ac- 
complished the educational front. 
started popular movement for 
the liquidation illiteracy; created 
new cadres teachers from its ranks 
mobilize thousands Komsomo- 
lites colleges for teachers and tech- 
nical schools instruct the masses; 
helped schools, aiding the pro- 
vision textbooks, pencils, living ac- 
commodations, food, and clothing 
pupils. the thirteenth anniversary 
the Revolution there were sixty- 
three thousand volunteers Moscow 
alone who worked this holiday and 
gave their wages for educational 
purposes! For the purpose selling 
the produce for educational uses, one 
hundred thousand hectares were sown. 

They also organized what they 
called culture teams explain the 
important part played education 
the realization Socialism. Contests 
between these cultural brigades have 
been held and reported upon 
sensational way. Fifty thousand Kom- 
somolites Moscow took part this 
last part their program. must 
admitted that many these were very 
poorly qualified for this work. 

Also along the economic front the 
Komsomol wages terrific battle. In- 
spired Lenin’s statement that Com- 
munism the power the Soviet 
plus electrification, they undertook 
aid electrification. They have also 
adopted “chiefdoms” over certain fac- 
tories. (The efficiency such factory 
becomes point honor the or- 
ganization which its chief.) The 
incident the young Komsomol who 
the risk his life repaired cracked 
chimney which brought the work 
the factory standstill can cited 
graphic example the success 
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the plan chiefdoms. repairing 
this while work still progressed, ten 
thousand roubles were saved for the 
government. 

The Komsomol has also organized 
socialist and industrial competitions; 
acts “tow rope” for lagging 
industries, mobilizing its membership 
for such aid during holidays. They 
hold “storm nights” repair damage 
when special dangers arise result 
floods defects machinery. 
Wireless has been established many 
labor. 

encouraging strong social ap- 
proval for effective work, they dis- 
courage the impulse accumulating 
money. matter fact, nothing 
likely win scorn than the 
ownership considerable sum. 

Even the literary field the Kom- 
somol has ambitious program. 
Novels, plays, and periodicals have 
been written inspire youth con- 
tinue its battle for Communism. 
Among the better known periodicals 
are “The Young Guard,” the organ 
the Central Committee the Kom- 
somol; “The Cell,” that the rank 
and file, and “The Young Bolshevik” 
for the Moscow Komsomolites. 

They have established the Theater 
Working Class Youth whose 
avowed purpose “to fight for Com- 
munism artistic Most 
these plays are written out the life 
the Komsomol. 

These Komsomolites, many 
whose girl members run tractors, loco- 
motives, lathes, and subway trains, 
are present more moderate their 
efforts break down many old bour- 
geois traditions. Their bitter campaign 
against religion has been moderated 
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late; they have even been prevailed 
upon look without scorn upon such 
bourgeois virtues good manners, re- 
spect for parents, and self discipline. 

One their leaders, Kosarev, has 
gone far praise jazz, dance 
halls, attractive clothes, and poetry 
clubs. has even been bold 
condemn smoking, drinking, “one 
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week” marriages, long hair, and 
sloppy attire. 

Despite all the formi- 
dable achievements, there doubt 
that its energies have been dissipated 
its attempt perform too many 
tasks. Would that such criticism 
could laid the door American 
youth organization. 


Since literally hundreds repu- 
table American youth organizations 
are very arbitrary kind 
sampling must made. 

The fact that the problem selec- 
tion overwhelming proor that 
few outstanding American youth or- 
ganizations exist. The groups which 
will discussed here are those which 
are sponsored the Federal govern- 
ment, like the Komsomol Russia, 


else some few the outstanding 
student groups. Since are limiting 
this discussion those organizations 
which had their inception after the 
World War, many worthy organi- 


zations such the Boy Scouts, 
y.M.c.A.’s and y.w.c.a.’s will not fall 
within the scope this article. 

interesting note certain 
parallel conditions which caused gov- 
ernment intervention the solution 
both Russia’s and America’s youth 
problems. 

During and after the turbulent days 
1917, droves homeless children 
called besprisoryni ran wild over Rus- 
sia. These five million waifs con- 
stituted menace not only for the 
current Russia, but for the country 


Mary R., Directory Youth Organi- 
zations (National Youth Administration, 1937). 
Mehnert, Klaus, cit. 


which would see them matured. 

Some were cared for crowded 
Russian institutions. description 
one follows: 


When visited the central home for the 
first time could not stay for more than 
few moments, the air was unsavory. 
one vast room two hundred children 
swarmed camp beds, the ground, 
piano, and the window sills. Those 
with the typhus were delirium, and others 
were their last agony, even already out 
their misery, for they took away the 
dead only once day. The psychic state 
the children was such that the bodies 
their comrades served pillows for the dy- 
ing, tables from which eat 


Living under these abominable con- 
ditions, with jobs impossible and fam- 
ine rife, small wonder that 
these wretched creatures fought, stole, 
and begged. The government had 
pass laws place these poor little 
savages institutions. Later more 
adequate accommodations camps 
were employed. These camps seemed 
give the youngsters new feeling 
ciency, since they were taught trades 
well given reasonable care. 

Notice the parallel situation our 
country during the last depression. 
With parents suffering, their own 
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futures clouded, and ordinary avenues 
advancement closed, five percent 
American youth went aimless 
treks back and forth across the coun- 
try. The magnitude the problem 
may brought home more sharply 
one realizes that there was time 
when twelve hundred youthful wan- 
derers were crossing the California 
state line 

The fact that present have 
little more than fifty thousand wan- 
proves that some progress to- 
ward the problem’s solution has been 
made. Realizing the dangers the 
morale and morals the young, the 
Federal Emergency Relief Adminis- 
tration installed transient division 
relief provide food, shelter, recrea- 
tion, education, and work for the wan- 
derers. More than two hundred eighty 
treatment centers and three hundred 
twelve transient camps were estab- 
lished. Men and boys worked from 
twenty-four thirty hours week 
for maintenance and wage 
week. These camps are gradually 
being dissolved, now that the problem 
the itinerant youth not press- 
ing. 

One organization which helped al- 
leviate our problem young itiner- 
ants was the c.c.c. which enrolled 
many young man who might have 
taken the open road. 

Thacher Winslow, Administra- 
tive Assistant Aubrey Williams, the 
Director the National Youth Ad- 
ministration, describes the organiza- 
tion and administration the c.c.c. 
camps succinctly and authoritatively: 


Winslow, Thacher, cit. 
“Roving Youth,” Literary Digest, Vol. 122, 
28. 
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This first youth program launched the 
Roosevelt Administration aimed remove 
single unemployed young men between 
and from city streets and rural homes 
and give them constructive 
work the forests. From peak 505,782 
enrollees August 1935 the size the 
camps was contracted authorized 
strength 350,000 men 2,109 camps 
June 30, 1936. 

Executive order provided for the co- 
operation various Government depart- 
ments setting and operating the pro- 
gram. Thus, under the direction the 
Director, the Labor Department selects the 
“juniors,” the War Department enrolls 
them and responsible for physical exami- 
nations, transportation enrollees, equip- 
ment, camp construction, command, supply, 
administration, sanitation, medical care, 
hospitalization, pay, welfare, and education; 
the Departments Interior and Agricul- 
ture recommend work programs, supervise 
all projects except those flood-control proj- 
ects which are under the War Department, 
and enroll the men territories under their 
charge; the Veterans’ Administration passes 
applications for enrollment war veter- 
ans; and the Department Education ad- 
vises the War Department educational 
matters and appoints the camp educational 
advisers. 

voluntary basis. But enrolling, young 
man obliged remain the corps for 
period least months. This re- 
quired since vacancies the camps cause 
loss and extra expense the Government. 
Only some unforeseen emergency arises 
the enrollee offered permanent em- 
ployment, may released from his con- 
tract and discharged. the termination 
any regular employment period, which 
March 31, June 30, September 30, 
December 31, the young men are granted 
the privilege reenrollment—a privilege 
which may denied them they have not 
performed their duties satisfactorily. Under 
the latter circumstances, they are given 
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honorable discharge but are not eligible for 
reselection some later date. 

Once accepted for service the 
the young men may enrolled work 
camp, sent directly this camp, sent 
they conditioning camp, they par- 
ticipate vigorous athletic activities and 
certain types manual labor which harden 
them and put them shape for strenuous 
outdoor life. Work camps approximately 
200 men each have been established every 
state the Union accordance with the 
availability worth-while conservation 
work projects, the stage development for 
such projects, the area and the population. 

camp off the job, the men are under 
the supervision the two three Reserve 
Army officers assigned each camp. The 
working personnel the camps, such the 
truck drivers, clerks, cooks, and general re- 
pair men, are usually selected from among 
the enrollees, are the leaders. For 
premium put the development 
leadership promoting positions as- 
sistant leaders and leaders those who demon- 
strate outstanding ability. With basic cash 
allowance $30 month for each enrollee, 
many percent may receive $36 
month assistant leaders, and percent 
may receive $45 month leaders, 
addition the minimum allowance $30 
which usually sent home 
needy dependents—the young men re- 
ceive food, clothing, shelter, and medical 
attention. 

The camp life planned that, except 
emergencies, the enrollees work hours 
each week—that is, hours day from 
Monday Friday, inclusive. When weath- 
conditions other causes make work 
impossible, the time made Saturdays. 
The 8-hour working day includes hour 
for lunch and travel time and from jobs. 
Whenever fire fighting similar emergen- 
cies demand work off-duty hours, 
extremely exhausting work while duty, 
appropriate rest periods are granted after 
the emergency has ended. 
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The type work performed the 
c.c.c. enrollees varies from state state 
and territory territory accordance with 
local conditions and conservation needs. 

Through employment such activities 
these, hundreds thousands young 
men have gained health and strength, 
earned much needed wage 
obtained valuable work experience. ad- 
dition this, during their off-duty hours, 
they have been given the opportunity 
supplement their work experience 
further vocational training and general 
education. 

Each camp has educational program 
consisting classes and discussion groups, 
which under the direction educa- 
tional adviser selected and appointed the 
Office Education. The stated objectives 
this program are: 

(1) eliminate illiteracy; (2) 
raise the level enrollees deficient 
school subjects; (3) provide instruction 
camp work jobs and projects; (4) 
provide vocational training; (5) pro- 
vide training constructive and worth- 
while use leisure time; (6) provide 
cultural and general education; (7) pro- 
vide training health, first aid, and 
(8) provide character and citizenship 
training, and assist enrollees find- 
ing employment. 

analysis the educational back- 
grounds the enrollees has revealed the 
necessity for program that both varied 
and flexible. February 1936, per- 
cent the enrollees had never completed 
the eighth grade; percent had gone 
high school; but only one-third this 
number had graduated; and slightly over 
percent had entered college while one- 
fifth percent had graduated. There 
were 10,000 illiterates the camps, and 
thousands those reported having had 
from years schooling were func- 
tionally illiterate. Instruction many sub- 
jects has therefore been given; and Febru- 
ary 1936 found 8,882 young men 
receiving their first lessons reading and 
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writing; 91,213 enrolled 6,989 ele- 
mentary courses; and nearly 8,000 taking 
college courses. addition 283,000 young 
men were receiving specific work training, 
under competent technical supervision, 
such fields stone masonry, surveying, 
forestry, terracing, road building, clerical 
work, and project management. Supple- 
mentary courses general vocational 
nature were also given, the office Educa- 
tion issuing for use these courses pam- 
phlets variety subjects including 
agriculture, auto repairing, carpentry, 
mechanical drawing, and radio servicing. 
These courses are very popular and con- 
stitute percent all courses, 
217,039 young men being enrolled. Agri- 
cultural training stressed, and many camps 
have organized clubs that are studying 
poultry, livestock, dairying, and gardening. 

Proof what the c.c.c. doing 
enhance the employability young men 
found the number those who 
have left the camps accept permanent 
employment. During the fiscal year 1936 
this number averaged around 12,000 per 


Some the facts which Mr. Win- 
slow might well have added are that 
the cost this program the na- 
tion has been $1,250,000,000; the 
value (in dollars and cents) serv- 
ice rendered the boys has been 
$600,000,000; and the money sent 
home has amounted 
How many warped lives have been 
salvaged, and what value these 
may be, are imponderable benefits 
the c.c.c. 

Alfred Bingham and many others 
feel that the c.c.c. drifting into 
the position Army 
This might seem like overly sus- 


Winslow, Thacher, op. cit., pp. 86-89. 

Bingham, Alfred, “Youth Capitalism.” 

Coe, George, “What Sort School C.C.C. 
Camp?” 
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picious frame mind, were not 
aware Secretary War Wood- 
ring’s rash remark that the c.c.c. was 
part the preparedness program. 

Another objection rightfully made 
against the rather high-minded 
manner adopted the directors 
regulating administrative policies. For 
example, Ogburn’s You and 
Machines was banned from the c.c.c. 
camps Robert Fechner. made 
the following statement: 


The machine took jobs away. What 
will become the unemployed? 

nological 
future. 

poor man can’t own big ma- 
chine—hence must work for 

The machine has brought certain 
hazards: accident, industrial disease 
and insecurity job. 


hardly seems advisable shelter 
these boys from the truth for the sake 
their peace mind. Such specious 
explanation too reminiscent Ger- 
many and Italy. 

Another fundamental objection 
the c.c.c. camp that its staff mili- 
tary men not equipped perform 
the duties The c.c.c., 
educational institution, has sadly 
inadequate supply light, books, and 
other educational materials. 

Educators may also raise other fun- 
damental questions. segregation 
from women psychologically health- 
ful this age? vocational educa- 
tion feasible far from industry? 
social isolation advisable for such 
group? 

The leisure time program the 
c.c.c. has proved sufficiently success- 
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ful weather all Most 
the enrollees have come from back- 
grounds unendowed with constructive 
leisure time pursuits. Those who for- 
merly were expert pool players, crap 
shooters, and card sharks are now 
showing increased interest the 
c.c.c. educational program. Arts and 
crafts, musical, and dramatic groups 
are flourishing. Many enrollee has 
discovered his vocational aptitudes 
through the development his hobby 
interests. 

While formal classes are not com- 
pulsory (except for such necessary 
course first aid), 


achieved the camp clubs indicate 
that the c.c.c. attempting its 
There are seventy-eight dramatic or- 
ganizations, twenty-four hundred and 
ten musical groups, and sixteen 
dred camp newspapers. 
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teur radio operators 
hobbies constructively aiding dur- 
ing recent flood disasters. 

Other facts which show that the 
not shirking its educational 
burden (even not handled with 
professional efficiency) are that seven 
thousand films are shown each month; 
four hundred and five thousand books 
are circulated camps; outdoor trips 
are taken where some knowledge 
zoology, botany, geology, tree identi- 
fication, astronomy, and points his- 
torical interest spread. 

This writer believes that the c.c.c. 
too vital part our youth salvag- 
ing program give up, but its organi- 
zation should drastically changed 
along the following lines: 
Camp Leisure-Time Program” School 
Life, June, 1936. 


Op. cit. 
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should definitely understood 
that the c.c.c. primarily edu- 
cational project. 

The c.c.c. should directed edu- 
cators. 

The War Department should relin- 
quish its connection with the 


The potentialities this organiza- 
tion for evil are terrifying its 
potentialities for good are edifying. 
Much care must taken lest these 
youths become regimented that 
they find the transition fascist 
form government all too easy. 

division the Works Progress 
Administration, President Roosevelt 
created the National Youth Adminis- 
tration. paper broader scope 
should deal detail with the excel- 
lent work which this organization has 
accomplished the fields student 
aid, works projects for youth, voca- 
tional guidance and placement, and 
apprentice training. The account 
this organization given Thacher 
prehensive and objective one which 
this writer recommends. 

The National Youth Administra- 
tion and the c.c.c. are partially the 
results the numerous investigations 
communities and other adult groups 
have made into the conditions, needs, 
and interests young people. Adult 
investigations naturally suffer limita- 
tions for the same reason that physi- 
cian’s account certain symptoms 
are far less graphic, and certainly less 
passionate, than the loud complaints 
the actual sufferer. For these rea- 
sons the purposes, programs, and ac- 
complishments student organiza- 
tions initiated that section youth 
which likely furnish many our 
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future leaders are worthy investi- 
gation. 

William Randolph Hearst and 
other stalwart our 
“American traditions” need not be- 
come greatly concerned over the radi- 
cal platforms the three outstanding 
student organizations—The American 
Youth Congress, The National Stu- 
dent Federation, and The American 
Student Union—since unfortunately 
they represent only the small propor- 
tion young people sufficiently in- 
telligent, energetic, and sincere or- 
ganize. 

Although the American Youth 
Congress organization which 
less radical than the American Stu- 
dent Union and perhaps bit more 
forthright advocating change than 
the National Student Federation, 
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these last named groups are repre- 
sented it. Since the American Youth 
Congress federation almost 
3,000 youth organizations with 
total membership approximately 

are justified giving 
its purposes and programs more de- 
tailed scrutiny. differs from all 
other organizations have discussed 
that was initiated youth and 
has been astute enough secure adult 
support and advice for its very defi- 
nite program creating National 
Advisory Board fifty-nine men and 
women. Young people’s religious, 
trade union, and radical organizations 
reflecting such diverse affiliations 
the the Young People’s 
Socialist League, and the Young Com- 
munist League have helped shape 
its policies. 


When Viola herself the 
early twenties, heard Secretary 
Agriculture Wallace bemoan the fact 
that American youth was altogether 
“too smug, complacent, and self-satis- 
fied,” and further state that there 
never have been worth-while Ameri- 
can youth movements, she decided 
write the scattered youth organiza- 
tions throughout the country order 
remedy the situation. the or- 
ganization meeting August, 1934, 
the American Youth Congress was 
born. 

The spirit this organization 
which now has 1,650,000 members 
states can best illustrated the 
precipitate manner which Miss 
was removed from her position 
the helm because the general 


dissatisfaction with her methods 
selecting delegates. The American 
Youth Congress showed from its very 
first meeting New York University 
that wished person single 
group dictate its policies. 

its second Congress held 
Detroit July 1935, the Ameri- 
can Congress set down its platform 
“The Declaration the Rights 
Youth” follows: 


declare that our generation 
rightfully entitled useful, creative, and 
happy life, the guarantees which are: 
full security time need, full educa- 
tional opportunities, steady employment 
adequate wages, civil rights and peace. 
are determined realize actuality 
the ideals free America. demand 
not only the maintenance but the extension 


our elementary rights free speech, 
press, and assemblage. oppose com- 
pany unions and affirm the right workers 
join labor unions their own choosing 
order advance their economic inter- 
ests. strongly oppose Fascism, with 
its accompanying demagogy, complete 
negation our right liberty. urge 
system unemployment and social in- 
surance immediate improvement 
the condition unemployed youth, and 
affirm our right employed all 
relief projects equal wages for equal 
work, consider full academic free- 
dom essential progress and enlighten- 
ment. Our right work includes the 
right proper preparation for Edu- 
cation must available everyone with- 
out discrimination, poor well rich, 
Negroes well white, through free 
scholarships and government aid needy 
students. Our educational system should 
provide for vocational training adequate 
wages, under trade union supervision. 
Program: prevent war organ- 
izing demonstrative actions against war 
now, instead waiting until war de- 
clared. support strikes industries 
engaged the manufacture munitions. 
abolish military training schools. 
fight against Fascist movements now ap- 
pearing this country. work for 
better working and living conditions the 
farm and laboring youth. aid those 
youths unable obtain employment 
system unemployment insurance, funds 
for which are paid out taxes 
incomes $5,000 year and over. 
demand the complete abolishment child 
labor. insist that more money 
appropriated schools. 10. strictly 
observe the civil liberties guaranteed the 
Bill Rights. 11. secure the passage 
the American Youth Act, bill written 


National Youth Administration for New York 
City, Directory Youth Organizations (January, 


1937), 13- 
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and sponsored the American Youth Con- 
gress. The bill was introduced the House, 
January 14, 1936, Thomas Amlie, 
Wisconsin, and the Senate Elmer 
Benson, 


The provisions the American 
Youth Act upon which the a.y.c. has 
concentrated most its energies are 
follows: 


The original American Youth Act was 
rather vague document, which, was 
estimated, would have required annual 
appropriation least billion dollars 
carry out its provisions. The revised act 
much more specific. calls for the estab- 
lishment National Youth Administra- 
tion nine members, consisting three 
representatives each youth, labor, and 
education and social service, ap- 
pointed the President. Three these 
members—one from each group—are 
serve stated salary administrators 
the act, the other members serving, without 
compensation, advisory capacity. 

The administration, through various di- 
visional boards, set up, first, system 
public works for unemployed youth 
who will work local trade-union stand- 
ards hours and wages; second, voca- 
tional training and guidance commission 
which will not only employ vocational 
guidance experts assist all young people, 
but also establish “schools for vocational 
training and systems apprentice training, 
and provide all other facilities necessary 
for training young persons for entrance into 
trade vocation”; third, system 
academic work projects for needy students 
“to conducted near all colleges 
other institutions higher learning” 
regularly prevailing hours and wages for 
the type work performed; and, fourth, 
system Federal scholarships for needy 
high school and secondary school students 
(who would receive not more than 
any week), well for needy pro- 
fessional technical school students (who 


would receive weekly sum sufficient 
enable such young persons pay for per- 
sonal board and lodging, and for all school 
fees the amount the fees paid for 
similar course study the nearest institu- 
tion learning any State which shall 
offer such course carry these 
provisions into effect the act provides that 
minimum 500 million dollars shall 
appropriated long the Administra- 
tion shall find such sum adequate,” and that 
each year new appropriation based 
estimates made the administration shall 
authorized. 

date, the American Youth Congress 
has concentrated its energies upon securing 
the passage the American Youth Act. 
Not only was the congress responsible for 
obtaining most, not all, the witnesses 
who appeared behalf the act the 
hearings held before the Senate Committee 
Labor and Education March 1936 
but also organized youth pilgrimage 
Washington February 1937. Some 4,000 
strong, the young people marched from the 
Capitol the White House order 
present petition, with over million sig- 
natures, that called for the passage the 
act, which had been considerably revised 
since the hearings. Delegates, appointed 
the congress, were received President 
Roosevelt; while every member the pil- 
grimage called upon their Senators and 
Representatives and asked them pass the 
revised 


Ponce Leon had discovered 
the Fountain Youth, perhaps there 
would some hope for the political 
effectiveness youth. things stand 
now, however, throughout the world 
there are effective non-conformist 
youth organizations any magni- 
tude. Unfortunately this transitional 
period between childhood and adult- 


Winslow, Thacher, op. cit., pp. 98-99. 
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The outstanding feature this or- 
ganization’s program its indispu- 
table practicability and fairness. For 
example, although they are inclined 
toward pacifism, they threw out 
resolution made during the 1937 sum- 
mer Youth Congress abolish the 
War Department. Their efforts 
hear all sides controversial ques- 
tions are shown their invitations 
the L., the c.1.0., Thomas 
Girdler, and Henry Ford address 
them labor problems. Girdler and 
Ford did not attend. 

Significant expressions opinion 
this last summer’s Youth Congress 
were that present wages and labor con- 
ditions tend destroy youth’s health 
and stunt young people’s develop- 
ment; that workers must insist 
the right bargain collectively; and 
that the c.1.0. seemed better suited 
meet the present needs labor. 

Most significant and most typical 
the attitude youth organizations 
all lands was the following state- 
ment issued the Congress: 

“We refuse members the 
lost generation.” 

Here one finds the typical looseness 
evangelistic idealism; the word 
emotional propaganda. 


hood such fleeting duration that 
single intelligent group can identify 
itself with youth’s interests for suf- 
ficiently long time. one espouses 
the cause youth for more than 
decade, becomes outsider likely 
attempt superimpose his ideas 
already new generation. The only 
excuse for youth movement dedi- 
cated improve its own lot its 


1938] 


independence from adult groups, al- 
though cooperation with certain indi- 
viduals movements for the sake 
promoting specific reforms desir- 
able. Therefore, while the c.c.c., 
and Komsomol have definite 
purposes accomplish for youth’s 
benefit they can not termed youth 
organizations. 

Perhaps best that independent 
youth cannot politically effective. 
From the time the Children’s 


Crusade the Middle Ages the 
present have countless instances 
youth’s falling prey organized ex- 
ploitation. When staunch youth 
organizer Viola can say, “Hit- 
has given them [youth] self- 
respect, courage, and new vitality, 
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rejoice that her leadership the 
American Youth Congress was 
short-lived. 

Let encourage youth organize, 
because such activity excellent train- 
ing for effective citizenship. But 
the adults that must look ef- 
fect reform leadership, and not such 
conformist youth organizations the 
Hitlerjugend, the Ballila, the Kom- 
somol, the Young Communist 
League. 

Joad says whimsically, 
over the world old and disagree- 
able people tyrannize over young and 
agreeable ones.” 

Until better arrangement can 
effected, fear that Professor Joad 
will have bear with the present 
situation. Youth has not attained 
vision its own. 


all the evils that infest state, tyrant the greatest; his sole 
will commands the laws, and lords over 


That man who gives employment, which must have suffer, 
that man master, let call him what 


GEORGE. 


Imitation causes leave natural ways enter into artificial 
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Shadow the Sand’ 


Here where old sea-trails 
Curve the land, 
Dark calls darkness— 


Moonlight 


Here the lost dunes, 
Naked and white, 
Grief ghost-wind— 


Wailing night. 


Prize winning lyric THE EDWIN MARKHAM POETRY CONTEST June 11, 1938. 


Problems the University 
Modern Society’ 


PLACE and problems the 
university modern society can 
best understood the light the 
history higher education. The one 
principle which emerges throughout 
this history that the university 
flourished when dealt with those 
questions and issues which were 
paramount interest the society its 
day. The demand that put forward 
to-day with the air new discovery 
—that the university must serve the 
public good—is old the univer- 
sity itself. However informal and un- 
organized may have been, higher 
education emerged the last decades 
Athens’ greatness; the sophists 
much Plato and Aristotle, who de- 
cried them, were concerned impart 
knowledge the best that had been 
and could thought order serve 
the practical demands and the intel- 
lectual curiosity which were stimulated 
the immediate practical problems 
their day. The university was and 
its time and whatever was inter- 
est the free citizen was considered 
worthy study and discussion. The 
university began decline when, 
Athens and Alexandria, devoted 
itself the minutiae research 
which, Petronius was say later, 
made fools men since they dealt 
with things which were rarely dis- 


Address delivered the University Melbourne, 
August 28, 1937. 


cussed the market-place but consti- 
tuted the chief preoccupation the 
schools. was the same practice which 
was attacked Seneca when in- 
sisted that education must for life 
and not for the school. 

Just soon body knowledge 
becomes crystallized into the only con- 
tent studied, educational in- 
stitution becomes sterile and loses its 
perspective and outlook life. Its 
claim existence then based upon 
the pleas that its function preserve 
and transmit knowledge perpetu- 
ate ideals scholarship and research, 
train the mind. Witness the 
vitality the early mediaeval univer- 
sity established train men for public 
service Church and State, and its 
rapid decline soon definite 
routine, limited exposition and 
exegesis Aristotle and Thomas 
Aquinas, was established. Witness the 
conflict between the “obscure men” 
and the humanists, the conflict between 
mediaeval philosophy and the vitaliz- 
ing forces the Renaissance, and later 
still the conflict between the human- 
istic universities and those who had 
caught vision the new. Not only 
these times but also later fresh 
imaginations caught the vision the 
sciences remaking the world, the uni- 
versity withdrew into the cloistered 
walls its ivory tower, and either 
ignored refused recognize the 
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realities changing world. But the 
forces this change were too strong 
for the university and new institutions. 
Scientific and other academies were 
established that lynxes and curious 
men might study, promote, and culti- 
vate understanding the new 
world. Or, else, new universities were 
created protest against the stereo- 
typed and obscurantist routine the 
academic tradition. was out 
revolt such this that the first modern 
universities Halle and 
sprang expand the frontiers 
study and scholarship into new fields. 

Oxford was not the only university 
which became the home lost causes 
and outworn and outmoded ideas. 
the eighteenth century both Oxford 
and Cambridge fell into state tor- 
por from which with but few excep- 
tions they were not aroused until after 
the middle the nineteenth century. 
With few exceptions, again, the great 
names the history philosophy 
and science were those men who 
achieved greatness not because but 
despite the type university that they 
attended. And yet even before the re- 
organization the older universities 
the University London had been 
established redefine the scope and 
purposes higher education, continu- 
ing the best the academic tradition 
and pointing the way new directions. 
too early, perhaps, estimate the 
influence the provincial universities 
England, located urban centres 
and more responsive than the old 
the stirrings new world. 

the meantime the ideal the 
modern university was redefined the 
founding the University Berlin 
train leaders for the professions and 
public services and help recreat- 
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ing the fortunes state almost de- 
stroyed Napoleon. Here, again, 
there was present clear and definite 
recognition the relation between 
higher education and the needs so- 
ciety. The University Berlin, build- 
ing the traditions already estab- 
lished the Universities Halle 
and was founded not only 
train men for the everyday work 
society but institution which 
scholars might free and untram- 
meled not merely transmit but 
advance the bounds knowledge. 
Academic freedom was the gift which 
Germany bestowed higher educa- 
tion; the same country has seen fit 
destroy this ideal and put the uni- 
versity into chains bondage the 
State with the statement that “absolute 
academic freedom absolute non- 
sense,” and that the function higher 
education serve the State ac- 
cordance with its own preconceived 
needs and demands. Such action 
sounds the deathknell the German 
universities and their place the 
world scholarship and research. 
Important, however, the ideal 
academic freedom was for the German 
universities and through them for the 
rest the world, there was tendency 
the part these universities, the 
nineteenth century brought new de- 
mands its train, draw line 
demarcation between the academic and 
the practical, between the advance- 
ment knowledge and its practical 
application, between pure research and 
applied science. New annexes were 
added Solomon’s House but with- 
out any link with the old. dual 
system higher education then 
emerged—the universities for training 
and for the advancement 
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edge and scholarship, and special in- 
stitutions for the applied fields tech- 
nical, commercial, agricultural and 
other sciences. And even law, 
secondary school teaching, and other 
professions, practical training was 
superimposed upon university educa- 
tion and conducted under different 
agencies. This tendency separate the 
functions higher education into the 
academic and the practical was fol- 
lowed France with her Universités 
and les Grandes Ecoles, and until re- 
cently Oxford and Cambridge. The 
provincial universities England, 
partly because their origin some 
cases technical and partly because 
certain recognition their obliga- 
tions the communities which they 
arose, drew such distinctions, but 
either expanded into new fields in- 
corporated into their foundations 
medical schools, law schools, and tech- 
nical colleges. 

This institutional 
tween the functions higher educa- 
tion promote research and imple- 
ment the practical applications was not 
the only symptom the nineteenth 
century trend towards specialization. 
There was another and more serious 
tendency which developed with in- 
creasing intensity towards the end 
the century and affected both second- 
ary and higher education. For nearly 
fifteen hundred years the world 
scholarship had been founded 
common education resulting com- 
mon language discourse. Whatever 
the differences due national charac- 
teristics may have been, secondary edu- 
cation provided that common language 
training the classics. The emer- 
gence new interests and new de- 
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mands accompanied increasing 
enrolments the secondary schools 
led increasing differentiation cur- 
riculum which, however justifiable 
psychological and other grounds, did 
tend break down that common 
foundation upon which higher educa- 
tion had been built. The common 
foundation disappeared the last 
decade the nineteenth century and 
was replaced Germany three dif- 
ferent routes the universities and 
higher technical schools; two, then 
three, routes France; variety 
subject combinations England; and 
the United States graduation 
from high school often with English 
the sole required subject for en- 
trance college. 

one, whatever his faith 
classical education may be, would to- 
day advocate its restoration the sole 
requirement for admission higher 
education. And yet something seems 
have been lost with the disappearance 
understanding whether the second- 
ary the higher level education. 
Proposals correct this deficiency 
have been made frequently the last 
two decades. Germany group 
scholars had, before the Nazi Revolu- 
tion, recommended the introduction 
year pre-university study follow- 
ing the secondary school order 
counteract the dangers specializa- 
tion common philosophical syn- 
thesis which would bring the differen- 
tiated disciplines together into 
common core understanding and 
comprehension. similar proposal was 
made shortly before his death Mr. 
Paul Lapie, Rector the University 
Paris, despite the existence the 
French secondary schools courses 


4 
; 
. 
wi 


THE EDUCATIONAL FORUM 


philosophy the culmination the 
various disciplines leading the 
baccalauréat. More recently still 
strong appeal was made the British 
universities Sir Ernest Simon, the 
founder and chairman the Associa- 
tion for Education Citizenship, 
introduce some form integrating 
study through training the social 
sciences the basis that common 
understanding which essential the 


this tendency means anything 
points the recognition that the mod- 
ern university has responsibility for 
the general education its students 
the sense that each some point 
educational career must brought 
realization the bearing his own 
special field study, whether that 
medicine law, engineering 
teaching, the social and intellectual 
life his day. Education suffered un- 
told harm from the distinction which 
arose more less accidentally be- 
tween the humanities and sciences dur- 
ing the Renaissance period. such 
distinction should any longer toler- 
ated, for everything that pertains 
man—and that covers every form 
intellectual activity—is humanistic. 
means, further, that student who 
fails understand the relation his 
field study the general interests 
his day has received only partial 
education. carry the argument one 
stage further, becomes clear that the 
modern university not performing 
its proper function education unless 
digs its roots deep into contempo- 
rary life. this sense that the 
function the university not merely 
transmit and perpetuate knowledge 
and culture but recreate culture 
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citizens free society. And the 
United States the same tendency 
stem the disintegration 
vidualization studies which had its 
origin the elective system being 
counteracted the introduction 
common courses contemporary civil- 
ization, the humanities, and the sci- 
ences for purposes orientation 
synthesis. Early specialization be- 
coming widely suspect. 


accordance with the demands 
changing civilization. Those who glib- 
quote Matthew Arnold’s definition 
culture knowledge the best 
that has been thought and said the 
past fail continue with the rest his 
definition—that the will God may 
prevail—a definition which has prac- 
tical, social implication, however one 
may interpret the theological refer- 
ence. 

may, course, objected that 
should the function secondary 
education provide such generaliza- 
sense and point such objec- 
tion valid. And yet with youth 
knowledge comes but wisdom lingers; 
the level higher education 
that the initiation into wisdom may 
well become serious task. The danger 
than confronts mankind to-day comes 
not from the expansion education 
but from specialization some narrow 
corner the field knowledge. The 
specialist faces the world to-day 
the blind man the elephant and fails 
see life steadily and see whole. Ad- 
mittedly the range disciplines and 
the breadth each discipline are 
growing rapidly increasing rate. 
for this reason that the necessity 


integration and general conspectus 
becomes all the more urgent. The ex- 
pansion knowledge has resulted 
intense specialization, which, however 
desirable may be, has brought with 
described Ortega Gasset his 
Revolt the Masses (p. 125.) 


The most immediate result the un- 
balanced specialization has been that to- 
day, when there are more than 
ever, there are much less “cultured” men 
than, for example, about 1790. And the 
worst that with these turnspits science 
not even the real progress science itself 
assured. For science needs from time 
time, necessary regulator its own 
advance, labour reconstitution, and, 
have said, this demands effort to- 
wards unification, which grows more and 
more difficult, involving, does, ever 

vaster regions ‘of the world knowledge. 


the danger specialization 
genuine, the distinction upon which 
universities have prided themselves 
between the academic and vocational 
professional, between pure science 
and applied science, between the 
speculative and the practical must 
break down, and the two aspects 
education must conducted side 
side, each invigorating and vitalizing 
the other. certain point Dr. 
Abraham Flexner was justified his 
strictures upon the American colleges 
and universities for dignifying 
worthy advanced study many 
fields which are matters routine and 
common sense. the other hand, 
may well asked whether the study 
city planning, economic organiza- 
tion, and modes everyday living 
Egypt, Athens Rome can con- 
sidered worthy academic study, 
while research into similar problems 
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contemporary life should kept 
beyond the scope 
course. Can case made out, 
Flexner seems attempt do, for the 
thesis that aspects life the past are 
the proper sphere academic and 
scholarly research, while the study 
the same subjects which are pressing 
for solution the present time should 
relegated technical other in- 
stitutions? such case can made 
out, then the logical conclusion would 
that the modern university must re- 
strict itself preoccupation with 
“inert ideas” without the vitalizing 
and invigorating inspiration that comes 
from testing theory practice and 
subjecting practice inspection the 
light theory. From another point 
view the question arises whether 
meanings can derived any other 
way than application. Can univer- 
sity content with speculation about 
the possibility achievement and 
ignore the test actuality experi- 
mentation? Obviously answer this 
the would produce 
education vacuum. “Celibacy,” 
the words Professor Whitehead, 
“does not suit university.” 

may not irrelevant this con- 
nection quote more sympathetic 
interpretation the American univer- 
sity than that presented Dr. Flex- 
ner. Spender “Through Eng- 
lish Eyes” (pp. 227f., New York, 
1928) justifies the following state- 
ment the very aspects American 
higher education which Flexner de- 
cries: 

The English academic, who has been 
University,” feels certain dreariness 
spirit, Matthew Arnold used say, 
when sees the great University Har- 
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vard launching out into immense and 
imposing Business Faculty. And laughs 
sarcastically when learns that certain 
American Universities the modern type 
give degrees and diplomas horticulture, 
domestic science, salesmanship, drugstore 
management, etc. The Englishman, never- 
theless, wrong. This the natural way 
which new and developing country 
breaks into education. such country 
the higher education will remain the 
air—the privilege few favorites 
fortune—if jealously guarded the 
region few select new 
American University regards its first 
task out into the highways and hedges 
and compel them come in. this initial 
stage its feast must spread tempt the 
appetite; and follows the universal habit 
this business country discovering what 
the public wants and giving without stint 
shame. Very unlike Oxford Cam- 
bridge, doubt, but absurd compare 
this breaking ground new country 
with the traditional life those ancient 
institutions, Even they are finding that 
they have compromise with new ways 
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and new country inevitably starts with 
them. 

statement such this sugges- 
tive even though cannot com- 
pletely endorsed. means simply that 
the modern university should use- 
ful the individual and the com- 
munity. The history higher educa- 
tion its best supports this thesis, 
but much will turn the interpreta- 
tion the term “useful.” mere 
utility understood the sense 
training for the immediately prac- 
tical profitable, then the divorce 
between the academic and purely voca- 
tional may well retained. The 
present urge the part youth to- 
ward modernism, which looks not 
only the immediate but even the 
future, and which considers any ideas 
ideals derived from the past experi- 
ence the race outworn, outmoded 
and impractical, urge for im- 
mediate ready-made recipes for the 
solution all the problems life. 


But there another concept in- 
tellectual utility which Newman de- 
fined “not useful any low, 
mechanical, mercantile sense, but 
gift, power, treasure, first 
the owner, then through him the 
world.” 

will thus generally admitted 
that the first function university 
put the student the way 
acquiring knowledge and mastery 
his own field study. But must 
beyond this and train the student 
not merely acquire knowledge but 
understand its practical suggestive- 
ness for life, Professor Whitehead 


puts it, and appreciate the directions 
needed. Professor Whitehead defines 
the function university the 
transmission orthodox knowledge 
but such way suggest reinter- 
pretation ideas and the recasting 
fundamental notions the light 
changing conditions life. other 
words, the university must deal with 
knowledge which established and 
with opinion which demands discus- 
sion, investigation and testing. 

There lies this distinction be- 
tween knowledge and opinion im- 
portant suggestion for methods in- 
struction, which raises the question 


instructor and student. brilliant 
essay higher education (Procrustes 
the “To-day and To-morrow” 
Series) the chief criticism the au- 
thor, Alderton Pink, that university 
professors seem have forgotten that 
printing has been invented and that 
they devote too much their time 
should able find books. From 
this point view the centre any 
modern university should 
brary; the main through books 
that orthodox knowledge can ac- 
quired. the other aspect higher 
education—the interpretation that 
knowledge which established, the 
increase suggestiveness and ap- 
preciation the unexplored—that 
should the chief concern the in- 
structor his classroom. 

may once admitted that the 
number able profit from such initia- 
tion into the methodology scholar- 
ship and its advancement small, and 
yet this the most important function 
that the university can undertake 
perform well its chief obligation 
society. Nor does this mean re- 
turn the ivory tower, for White- 
head’s plea for suggestiveness sound, 
means that the life the commu- 
nity must flow through the university 
and from the university back the 
community; not enough for the 
university concern itself with specu- 
lation alone, but theory must tested 
practice. The action suggestive- 
ness knowledge upon learning thus 
becomes circular. 

The modern world beginning 
rely increasingly upon the guidance 
the expert but still looks with scepti- 
cism upon him theorist unfamiliar 
with the practical demands modern 
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life. Hence the constant gibes, not con- 
fined the United States alone, 
against the “brain trusts.” This scepti- 
cism, which the universities the 
nineteenth century helped develop, 
can only overcome the university 
emerges from its cloistered shelter, 
provides both theoretical and practical 
training which will enrich each other, 
and uses the environment which 
situated its laboratory. this way 
the university may become the link 
between the past and the present and 
contribute progress the future. 
The recognition its practical obliga- 
tions society will realize another 
function which sense paramount. 
may help stem the tide human 
affairs which seems moving the 
direction irrationalism, and may 
association with the practical lead 
recognition the fact that man 
action not swayed intelligence 
and reason alone. 

The modern university may also 
profit from warning which comes 
from the European universities. While 
has the duty training for the work 
everyday life, must take into con- 
sideration not only the numbers who 
may reasonably profit from such train- 
ing but also the power society 
absorb the product. 
English-speaking countries have 
the whole not yet developed that type 
education for status “inverted 
snobbery” which has wrought havoc 
the European countries, there 
sense menace society not the 
expansion educational opportunities 
but the production intellectual 
proletariat. The problem is, indeed, 
not new; was already recognized 
more than three hundred years ago 
Richard Mulcaster and Francis Bacon. 


The 
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The university must play its part 
the proper distribution education 
and see that those who can con- 
tribute most are given most. may 
that the world passing through 
transition period and that the over- 
fessionals temporary phenomenon. 
Nevertheless the task the uni- 
versity find new social uses for the 
trained expert new channels use- 
fulness. From this point view the 
inference again that the university 


And this brings considera- 
tion another function the modern 
university—the 
knowledge. The gibe against the 
“brain trust” based not only the 
repute the university man un- 
practical; carries with also feel- 
ing that snobbishly refrains from 
contact with the practical and material- 
istic. English headmaster the 
nineteenth century when asked what 
the use Latin was, thanked God that 
had use; many professor would 
even to-day take pride the same 
fact. And yet unless the university 
wishes develop continue the 
cleavage between the educated and the 
uneducated, between the intellectual 
and the non-intellectual, must play 
its part the diffusion any rate 
orthodox knowledge, popularizing 
its discoveries and carrying the con- 
viction that the disciplines that are its 
domain are directed ultimately 
bringing practical benefits mankind. 
The university, other words, should 
not institution existing isola- 
tion but the apex educational 
system setting the standards and ideals 
for the institutions below it. 
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must and its community. The 
modern university thus sense 
world institution far one its 
concerns the advancement schol- 
arship; but the thesis this state- 
ment sound also national and 
local institution adopted the ad- 
vancement local and national wel- 
fare. The “brain trust” which has 
become popular gibe can only become 
reality for public progress the 
university concerns itself much with 
the academic with the practical. 


put material basis alone 
the university will repaid many 
times takes its public into partner- 
ship and demonstrates that does not 
stand aloof from but part, and 
important part, the human and 
practical affairs and concerns around it. 
may this way help overcome 
the intellectual narrowness and myopia 
which come from immersion routine 
and disseminate not merely instruction 
but feeling for liberal education 
which the foundation for intelligent 
citizenship free society. 

But the university carry out 
its proper functions modern society 
adequately and dedicate itself the 
transmission knowledge, the promo- 
tion scholarship and research, and 
the advancement through these 
public welfare and progress, the public 
must have sufficient confidence 
give the support which needs and 
deserves. That public which starves its 
university for funds depriving itself 
the only sources those contribu- 
tions which will enhance and enrich 
not only its intellectual life and stand- 
ards but its material and economic 
prosperity. too frequently thought 
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that the American universities are 
richly endowed because the country 
wealthy; too often forgotten that 
the wealth the country large 
measure due the contributions that 
the universities have made progress 
through ideas and through men and 
women trained put them into prac- 
tice all the varied ramifications that 
to-day make the activities mod- 
ern society. withhold from the 
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modern university the funds that will 
enable have adequate equip- 
ment buildings and men—and more 
men than buildings—is de- 
prive society those potentialities for 
the advancement human welfare 
which can only realized rich 
flow men and women adequately 
trained and equipped for life the 
modern university. Its menace today 
are mediocre faculties and students. 


Where shall wisdom found and where the place under- 
standing? Surely should where the pressure interests 
lowest, where passions should least inflamed, where men are 
most free think and write their own thoughts, where the anxieties 
the present not exclude the contemplation the past—and 
drawing therefrom horoscope the possibilities the future. 
These conditions ought most nearly fulfilled our universi- 
ties, colleges and other seats learning, far they are free 


from political and financial pressure. 


Laurence 
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Once While 


Marion 


Now that tears are definitely out fashion, 

There are few. 

Ah, yes! 

Frequently, theatres, where tears are the contract, 
Occasionally, betrayed sobs orator’s throat, 
Sporadically, funerals! 

But these manifestations are all more less official. 

was thinking the daily round life: 


One can live for years with person... 


But, once while, tears understanding, sorrow, 
some deep association pain 
Lift the eyes casual companion 


And the brotherhood man reéstablished! 
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Geometry—a Way Thinking 


CHRISTOFFERSON 


geometry who gets the 
most out his work will learntwo 
types things. First will learn 
many facts and principles about form 
and space. These will enable him 
solve numerous problems. Second, 
will learn how statements are proved 
and the nature sound proof. will 
never again content with statements 
which merely seem true; will 
demand proof and will require the 
proof correct, clear, and precise. 
Because the simple and concrete 
nature the ideas with which 
geometry deals, the nature rigorous 
proof illustrated with relative ease. 
The Indiana World Memorial 
Shrine striking and lasting tribute 
geometry. Seeing these impressive 
columns, graceful arches, and inspiring 
symmetries, one must emphasize that 
the chief purpose teaching geometry 
that bill was one time introduced 
the Indiana State legislature 
change the value and that 
was only through strenuous opposition 
the mathematicians Indiana that 
the bill failed become law. are 
impressed the need for and the 
value the facts and principles 
geometry many phases society. 
Therefore, the major purpose ge- 
ometry teaching should ever pro- 
vide knowledge the great basal 
propositions and develop the ability 
apply those propositions the solu- 
tion problems. 
This essay, however, stresses sec- 


ondary objective, that is, show how, 
when, and where the pattern think- 
ing clearly illustrated geometry 
can and used non-geometric 
situations. The following are illustra- 
tive good thinking geometric 
simple geometry problem, and 
problem that non-geometric. ge- 
ometry theorem: triangle isosce- 
les, the angles opposite the equal sides 
are equal. 

The function proof this propo- 
sition establish cause and effect 
relation between the equality the 
sides and the equality the angles. 
The latter must inevitable conse- 
quence the former. quite evi- 
dent that the proof consists first, 
definition isosceles; second, the 
third, the congruence triangles 
this proof, have established the fact 
that whenever triangle exists 
constructed with two sides equal, then 
must always follow that the angles 
opposite those sides are also equal. 

theorem non-geometric think- 
ing: all standing water covered 
with film oil, then there will 
mosquitoes. evident that this 
statement has premise hypothesis, 
“all standing water covered with 
film oil,” and conclusion, “there 
will mosquitoes.” 

The proof consists showing that 
the conclusion necessarily follows from 
the premise. The following items are 
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proof: (1) The mosquito 
only standing water. 
The eggs hatch out into larvae 
which float the surface the water 
where they must breathe air. (3) Oil 
being lighter than water covers the 
surface and prevents their breathing. 
(4) Larvae cannot live without air. 
Therefore, soon the present 
mosquitoes die there will more, 
since the young will all killed. 
Each these statements must 


Eggs laid 
only stand- 
ing water 


Mosquitoes 
are insects 


Theorems 
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terms which need definition: 
standing, film. Naturally, most terms 
are undefined, that is, their meaning 
known common usage. But “film” 
oil, how thin that? Does “stand- 
ing” water include what may stand- 
ing for day after heavy rain? 
Does “all” standing water include wa- 
ter old bucket back the garage, 
fresh water lake, swamp, the ocean? 
Just what does include? 

The following chart endeavors 


All larvae die, 
therefore 
mosquitoes 


Larvae can't float oil. 
Killing all larvae destroys 
insect. 


Definitions 
Insects 
Larva (Plural: Larvae) 
All standing water 
Film oil 


Postulates 
All insects have the same life history. 
All insects breathe. 
life can exist without air. 
Mosquitoes lay eggs only standing 
water. 


supported proper and convincing 
authority, otherwise the chain 
reasoning broken. For instance, 
some mosquitoes laid their eggs the 
ground some larvae got oxygen 
from the water fish do, even 
the larvae could float the oil, 
their breathing tubes extend through 
the oil, other exceptions made, the 
whole argument would void. These 
statements must all established. 
They are like postulates previous 
theorems geometry. any one 
them not true, the entire reasoning 
structure crumbles nothing. 

Notice too that there are several 


picture the dependence proof upon 
definitions, previous theorems, and 
postulates. corresponding chart 
proof geometry could easily 
made and familiar most readers. 

Clear, accurate, precise thinking 
any situation will involve many unde- 
fined terms and some definitions, sev- 
eral statements accepted without proof 
like postulates, and some statements 
for which proof will necessary. In- 
ductive reasoning and deductive rea- 
soning are both involved, are also 
direct and indirect proof. The follow- 
ing sections this article wil! deal 
with these phases good thinking. 


Larvae Floating 

float and stops 

air 
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Some commonly used terms which 
really need careful definition will 
listed. Several systems postulates 
various fields thought will sug- 


Let examine few commonly 
used terms which informally de- 
fine. 

Grease the car common phrase 
which seems have rather special 
meaning. does not include greasing 
the wheel bearings, does not include 
oil for the cylinders nor for the main 
bearings the crank shaft, does not 
include grease for differential trans- 
mission. Sometimes seems include 
grease the upholstery and fenders, 
although this, too, not supposed 
included. Just what does this 
phrase mean? 

“No “no “one- 
way,” “slow school,” “slow children,” 
“slow cattle “stop school 
“slow men working,” etc., are 
all phrases which will recognized 
any motorist needing definition. 
Their real meaning quite different 
many cases from the apparent one. 

After one has bought lot upon 
which build house, the word deed 
acquires new meaning, and also the 
words and 

Bull and bear are common words, 
yet when applied the stock market 
one has know the technical mean- 
ing understand what said writ- 
ten. 

The following are few common 
business terms which might readily 
grossly misunderstood unless carefully 
defined. Asset liability, capital, days 
grace, executor, face, B., 
gross, insolvent, maturity, 
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gested. Then, inductive and deductive 
thinking direct and indirect proof 
will considered illustrated, 
briefly. 


net, par, premium, sinking fund, stock, 
preferred stock, teller, voucher, will. 
Some “preferred” stock may not 
preferred and some “common” stock 
may far from common. “30 days 
net” not hair net that lasts for 
days. 

Strike, ball, foul, hit, touchdown, 
last quarter, love game, par, birdie, 
spoon, trap, two spades, vulnerable, 
rubber are merely samples words 
whose meaning may rather tech- 
fact, they may have quite 
tings. Par golf does not mean 100. 
The number terms needing careful 
definition and which use very com- 
monly large. 

Postulates. There are many systems 
postulates outside geometry. 
“We hold these truths self- 
evident, that all men are created equal, 
that they are endowed their creator 
with certain unalienable rights, that 
among these are life, liberty and the 
pursuit happiness. That secure 
these rights governments are instituted 
among men, deriving their just powers 
from the consent the 
This quotation from the Declaration 
Independence suggests system 
postulates for government. fact our 
constitution can readily considered 
our fundamental system govern- 
mental postulates. 

realize how important these 
principles are one needs only con- 
sider what other nations might with 
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them. Italy, Japan, Germany, Russia, 
all have sets postulates 
which they accept without proof the 
basis for their government. All their 
reasoning about war, conquest, rights 
individuals, and all other affairs 
government are determined their 
postulates government. 

“Strike three, batter out,” 
thoughtful student may suggest the 
question why three “strikes” and four 
“balls” rather than two four strikes. 
Also why three “outs,” nine “in- 
nings,” and nine, eleven, five four 
players team. The rules game 
are postulates. They are accepted with- 
out proof and then used the game 
prove which team wins points and 
the game. 

“Honesty the best policy” ac- 
not argue the matter. postulate 
governing our actions. Some men 


not accept this postulate and others 
similar nature, and therefore their 
actions are different. 

The Apostles’ Creed: believe 
God the father, the Maker heaven 


and earth, and Jesus Christ his only 


son our Lord, sense the 
basis for Christianity. 
one accepts these statements true, 
then reasons the basis them 
and his life and actions are governed 
them. 

Most the so-called laws science 
are just postulates. That is, they are 
accepted true effort account 
for certain facts happenings. When- 
ever the time reached that they 
not seem consistent with happen- 
ings, they are supplanted new 
postulates. The law gravitation, the 
law levers, are illustrations ac- 
cepted statements which seem ac- 
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count for certain results and have been 
used postulates. 

Inductive and Deductive 
Geometry ideally deductive sci- 
ence, yet much the thinking in- 
ductive nature, first. Finally, 
conclusions are proved rigorous 
deductive reasoning. The difference 
between inductive 
thinking best shown illustra- 
tion. Suppose triangle constructed 
ona certain base line with two angles 
each 50°, nearly humanly 
possible. the sides opposite these 
angles are measured with accurate in- 
struments, they may differ much 

Yet when prove the theorem 
that “if two angles triangle are 
equal, the triangle isosceles,” are 
certain that the two sides are exactly 
equal. proved this using only 
previously proved accepted state- 
ments and statements which were com- 
pletely general. 

This deductive reasoning, the 
proving one general statement 
showing how based other gen- 
eral statements previously accepted. 
Such proof does not depend upon the 
size the angles sides degrees 
inches, nor the material which 
the triangle constructed. Neither 
does the language spoken, nor the 
climate, nor the form government 
influence the result. Deductive reason- 
ing not handicapped the limita- 
tions instruments observation 
measure, materials construction, 
nor even temperature fluctuations. 
exact, accurate, unquestionable. Such 
proof, whether geometry else- 
where often spoken being 
mathematically rigorous. The mean- 
ing mathematical rigor that the 


conclusion the correct and only one 
which can follow from the hypothesis, 
the postulates, and the other theorems 
conclusions upon which based. 

Much our so-called thinking 
not rigorous, but purely inductive. 
For instance, Mary has red hair and 
jolly, Tom has red hair and jolly; 
therefore, all red-haired people are 
jolly. Bobby Jones uses certain stance 
and grip driving golf ball; there- 
fore, use the same stance and grip 
should able drive Jones 
does. Heifetz practiced ten hours 
day; therefore, James practices 
his violin ten hours day will 
Heifetz. 

Much modern advertising de- 
pends for its efficiency upon our non- 
rigorous inductive thinking. Many 
tobacco advertisements feature beauti- 
ful girls beautiful girls escorted 
handsome men. Almost unconsciously 
any girl will generalize: “These 
beautiful girls smoke cigarettes; 
therefore, all beautiful girls should 
smoke cigarettes,” “This girl 
who smokes cigarettes has fine 
boy friend; therefore, smoke 
cigarettes, too will have fine boy 
friend.” 

Pictures charming girls ab- 
breviated bathing suits and pictures 
beautiful scenery such lakes and 
wooded streams appear many ad- 
vertisements chiefly attract attention 
and get the reader read the rest 
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the advertisement, not necessarily 
draw conclusions like those above. 
Yet, many cases the advertiser hopes 
for the type thinking here sug- 

Many the conclusions science 
are first purely inductive nature. 
certain type treatment for colds 
cures cases out 100. Cure not 
certain; fact, the probability 
that patient will cured. cases 
involving human beings there are al- 
ways many possible varying factors 
that conclusions are often not certain. 
Yet, one takes part his 
premise this uncertainty, deductive 
reasoning still possible. That is, 
this treatment has probability cure 
equal .8, then out patients 
treated will get well. 

Much the work science and 
engineering can not take any such 
chances. bridge built. not 
have held under the strain. Certain 
laws (postulates) have been discovered 
concerning stress and strain bridge. 
These have been discovered induc- 
tive reasoning and established ex- 
periment. Then determine the size 
various beams and supports these 
laws are applied and margin safety 
added. fact, science built 
laws experimentally determined, real- 
postulates based inductive think- 
ing. Accepting these true, rigorous 
deductive reasoning done. 


deductive reasoning one proves 
general conclusion supporting 
with other generalizations previ- 
ously accepted. The following refer- 
ences are illustrative deductive rea- 


soning non-geometric situations. 

The thinking concerning killing 
mosquitoes covering all standing 
water with film oil was deductive 
thinking. Note that one general state- 
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ment was proved showing its de- 
pendence several others. The fact 
that mosquitoes lay their eggs stand- 
ing water postulate based in- 
ductive thinking through observation. 
The fact that they hatch into larvae 
and breathe air may have been deduc- 
tive reasoning based the fact that 
mosquito insect and all insects 
live that way. The oil film preventing 
breathing was also probably based 
observation few special cases and 
therefore really postulate based 
induction also. Possibly these state- 
ments are not wholly true even now, 
and the conclusion should modified 
for some scientists. Nevertheless, the 
illustration does show the nature 
deductive thinking. 

forests are restored, floods will 
largely controlled. 
Premise: Forests are restored. 
Conclusion: Floods will largely 
controlled. 
Proof: The roots trees penetrate 
deeply into the soil and tend make 
the soil more porous. 
The accumulation leaves the 
ground makes deep mulch few 
years. 
The loosened soil and the heavy 
mulch hold great deal water and 
therefore greatly retard the “run-off.” 
Rapid “run-off” causes floods 
congestion drainage outlets. 
Therefore, forests are restored, 
floods will controlled. 

you buy “Wazeek” electric, 
cabinet sewing machine, you will save 
money your clothing bill. 
Hypothesis: You buy “Wazeek” 
sewing machine. 

Conclusion: You will save money. 
Proof: (such typically given 
many salesmen) 


November 


Notice what beautiful piece 
furniture this machine is. fitting 
decoration for any living room and 
serves charmingly flower stand. 

Note how smoothly the machine 
runs, because the fine workmanship 
and the rotary bobbin. 

The special equipment unparal- 
leled. includes hemmers, ruffler, 
binder, tucker, and plaiter. These 
shall not only demonstrate but also 
teach you use. 

With little experience follow- 
ing patterns you can, 
splendid machine and its unusual 
equipment, make fifty dollar dress 
for from five ten dollars, thus sav- 
ing the profits several dealers. 

Just now are giving special 
offer this latest “Wazeek” machine 
for the first five sold the com- 
munity. You have been highly recom- 
and, therefore, are anxious place 
our first machine with you. 

The cost only ten dollars cash. 
The ten dollar monthly installments 
will really cost you nothing because 
using the machine you will save more 
than ten dollars month. 

What are Doctor Doe’s initials? 
Would you prefer the mahogany 
the walnut finish? 

Now write your name this line 
and you will have done good day’s 
business because you will have saved 
enough money buy some the 
extras you may have been longing for. 

This the type argument that 
one frequently hears from salesman. 
The several fallacies are glaring when 
the argument written down this 
form. Substitute vacuum cleaner, auto- 
mobile, radio, brushes, new set 
golf clubs, correspondence course 


engineering, and many the same 
arguments will still typical. 

The following situations are sug- 
gestive extensive use deductive 
thinking situations where certain 
conditions involve inevitable conse- 
quences. That is, they are “if-then” 
situations. 

the lower drafts stove are 
regulated, the fire controlled. 

Ifa boy having flat feet will take 
the proper exercises, will cured. 

the air over-saturated, rain 
will form. 

all means and routes travel 
which disease-producing organism 
might pass from patient victim were 
cut off, infectious diseases would never 
contagious. 
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the correct lens worn before 
the eye, eyestrain decreased. 

your specific gravity greater 
than one, you will unable float 
water. 

the valve not properly 
seated, the compression will poor. 

you can get the life history 
insect pest and destroy any link 
the cycle, the pest will controlled. 

the age you save one 
hundred dollars every six months for 
thirty years and invest five per 
cent, then the age you can 
buy annuity one hundred dollars 
per month for life. 

10. the head your golf club 
comes too slowly, you will get 
slice; too rapidly, hook. 


While deductive reasoning non- 
situations 
many ways the same reasoning ge- 
ometry, there are striking differences. 
The dependence the conclusion 
upon the premise and upon other con- 
clusions which may thought 
postulates previous theorems 
course exactly the same. The chief 
difference lies the larger number 
and the complexity both postulates 
and previous theorems, for instance, 
those listed the first illustration con- 
cerning mosquito control. Then, too, 
clear definitions technical terms are 
needed, both geometry and outside 
geometry. They are often lacking 
non-geometric reasoning. (Read 
Stuart Chase: Words.) 
Finally, and opposites 
geometry are mever accepted without 
proof. Unfortunately, this not true 
non-geometric thinking. Converses 


and opposites are too often assumed 
true. 

Converses and Opposites Science, 
Business, Industry, and Sports. Con- 
verses non-geometric reasoning are 
very common and frequently assumed 
true without proof. The follow- 
ing illustrations are selected empha- 
size this fact. Naturally, not all con- 
verses are false, although most 
them probably are. 

Faraday discovered that, “If 
loop wire rotated through 
magnetic field, then current elec- 
tricity will flow.” Conversely, Oersted 
reasoned (a) “If electricity passed 
through wire wound around iron 
core, will produce magnet,” and 
(b) “If electric current passed 
through wire magnetic field, mo- 
tion the wire produced.” 

This statement and its two converses 
are really postulates. They are not 
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proved deductively, but are accepted 
basis for work electricity. Fara- 
day’s statement the basis for the 
dynamo; upon the first converse the 
electro-magnet based, and upon the 
second converse, the electric motor. 

The advertiser shows 
beautiful girls cigarette liquor 
advertisement hopes the observer will 
not only generalize but also accept the 
opposite, the converse, and the op- 
posite the converse. Here they are. 

The generalization based in- 
ductive thinking: All beautiful 
girls smoke cigarettes, 
you are beautiful you will smoke 
cigareites. 

The opposite: you are not 
beautiful, you will not smoke 
cigarettes. 

The converse: you smoke 
cigarettes, you are will 
beautiful. 

The opposite the converse: 
you not smoke cigarettes, 
you are not and will not 
beautiful. 

The effectiveness these adver- 
tisements seems suggest that many 
readers not only generalize but also 
often assume the opposite, the con- 
verse, the opposite the converse. 
Change the subject face powder, 
soft drinks, tooth paste, sport goods, 
clothing, automobiles, ocean cruises 
and you can find the same kind so- 
called thinking. Why that many 
travel advertisements show group 
charming young people, and addi- 
tion, usually have more men than girls 
present? not possible that the 
advertiser wishes the lonesome girl 
assume that all cruises have more 
handsome men than beautiful girls, 
well assume the converse and the 
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opposite the converse, that you 
ocean cruises you will beauti- 
ful and that you not ocean 
cruises you will ugly? 

Converses need proof. They are 
usually not true, because there are 
other conditions that produce the same 
result. That is, the condition stated 
the premise sufficient produce the 
result stated, but not necessary. con- 
verse will true only when the 
premise necessary for the conclusion. 
For instance, right angles are equal, 
but equal angles are not always right 
angles. “Right angles” not neces- 
sary condition for equality, even 
though sufficient. However, two 
arcs the same circle are equal, their 
central angles are equal, and con- 
versely. Here the hypothesis not 
only sufficient but necessary. 

have tank full water, from 
can buy postage stamp. ama 
gentleman, will rise when lady 
enters the 

The converse these statements 
are none them necessarily true. The 
reason quite evident. also evi- 
dent that they could changed 
make the converse true: have 
round tank full water, from can 
fill square tank equal capacity, etc. 
statement and its converse op- 
posite are both true only when the 
condition the premise necessary 
well sufficient make the con- 
clusion true. 

Too often geometries never men- 
tion converses opposites which are 
not true, and therefore probably mis- 
lead students into thinking that all 
converses and opposites are true. Yet, 
geometry every converse opposite 
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proved and therefore emphasis 
placed, even though often inadequate- 
ly, upon the necessity proving such 
reverse statements. 

Indirect Proof: Further study 
converses would most entertaining. 
They are often involved indirect 
proof. fact, one common form 
indirect proof uses the converse state- 
ment the process exhausting the 
possibilities. Another form, probably 
the most useful one, consists prov- 
ing statement true proving its 
opposite false. For example, the ac- 
cused man either committed the crime 
did not commit it. One these 
statements the opposite the other. 
The car either out gas 
not out gas. The missing boy was 
either drowned not drowned, kid- 
napped not kidnapped, killed not 
killed. any situation one these 
two possibilities can shown false, 
the other will true without further 
reasoning. Hence the name, indirect 
proof. 

One evening Mr. Adams was sit- 
ting his living room reading, his 
light went out and was darkness. 
What was the matter? Was the current 
off the central station? looked 
out the window and found his 
neighbors with lights. Probably the 
bulb was burned out. tried another 
light but with success. Then de- 
cided try the fuse box. replaced 
fuse that looked black and his lights 
came on. 

This illustration contains three ex- 
amples indirect proof, that is, prov- 
ing the opposite impossible. First, the 
current was either off not off the 
central station. off, then the neigh- 
bors would have lights either. But 
since the neighbors had lights, the as- 
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sumption that the current was off was 
impossible. Since there are only the 
two possibilities, one which must 
true, then the current not off the 
central station. Second, the bulb 
either good not good. not good, 
then other bulbs could lighted. But 
other bulbs not light either, and 
unlikely that all the bulbs are 
burned out the same time, the 
assumption that the bulb not good 
false. Third, fuse either blown 
not blown. not blown, putting 
new fuse would not change matters. 
But putting new fuse does change 
matters, therefore, the old fuse was 
worthless, 

The use the indirect method 
very common non-geometric life 
situations. fact, much more 
common than direct reasoning. Often 
order establish the cause some 
accident occurrence the indirect 
form most effective. The man’s 
death was either caused poisoning 
not. The car stops the crossing 
does not. The bank was robbed 
either this man not this man. 
The reason the radio does not work 
either because defective tubes 
some other reason. 

Indirect reasoning sometimes takes 
quite different form. may not 
directly have anything with op- 
posites. For instance, lost um- 
brella this morning. may have left 
the street car, the library, the 
bank, the drug store, X’s de- 
partment store, the street car 
coming home. These are the places 
visited. When left the bank re- 
member caught the door the 
first three are eliminated. When left 
X’s had some packages and not 
remember carrying the umbrella. 
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think left either there the 
drug store. When left the drug store, 
met good friend George and 
recall that pretended strike him 
with it, must have left X’s. 

Note that this form indirect 
reasoning several possibilities are set 
and then all but one eliminated. 
Deeper analysis will reveal that each 
possibility may eliminated the 
use opposites. However, they are 
usually eliminated without thought 
opposites. 

Indirect reasoning commonly 
used (1) finding book library, 


Careful thinking any field 
activity involves definitions terms 
used, quite likely some postulates and 
previously proved conclusions, and 
frequently converses and opposites. 
Generalizing from few cases (induc- 
tive thinking) far too frequently 
done, and too seldom use rigor- 
ous deductive thinking. When 
prove statements, try prove 
them, often use direct proof and 
also indirect proof. non-geometric 
thinking the systems postulates are 
sometimes complex and often not 
recognized postulates. Conclusions 
are too often accepted without analysis 


Order 


Geometry proves 


(2) locating boy large high 
school, (3) finding address 
classified directory, (4) deciding 
the meaning word certain 
setting, (5) repairing car radio, 
(6) planning meal, (7) finding 
John the evening, (8) deciding 
what bait use fishing, (9) what 
club use golfing, (10) what 
sort return give your opponent 
tennis, (11) what sort ball 
pitch certain batter baseball, 
(12) what play use foot- 
ball, (13) what dress wear 
party. 


the bases upon which they rest. 
geometry the postulates are clearly 
and simply stated. Proofs give the 
authority for every step. easy 
find the statements upon which proof 
depends. 

Therefore, geometry illustrates 
clear thinking. fact, shows how 
sound, dependable, rigorous. This pa- 
per has tried show that geometry, 
the main objective which pro- 
vide many useful facts and ideas con- 
cerning size, shape, and position, also 
provides opportunity for demonstrat- 
ing the way clear thinking. 


necessary geometry; and not also necessary 
what follows from what precedes, 


what unknown from what known; and not draw simi- 


You may find more persons say 


that geometry allied logic, than that allied 


QuINTILIAN. 
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Celestial Hare 


(Based upon Francis Thompson’s Poem, Hound Heaven) 


flees from whom once swiftly fled, 
The race reverses, now each ponderous day 
break through undergrowth with heavy tread, 
forests unfamiliar lose way. 
thin, quick sound hear, gray twig breaking, 
Then emptiness acute; 
silence dark and mute 
Confounds paralytic maze, 
Where all still save for heart’s quick aching. 
Then struggle anew, 
And suddenly break through, 
Press wildly and dim decree; 
From echoed valleys hurled 
breaks upon world— 
have sought thee too long, now seek thou Me.” 


“Now seek thou Me,” said, 
Andas hug His voice stay fear 
The mocking stars look down upon head, 
round, sardonic moon leans slyly near, 
feel tear 
Peruse heavy heart find 
The groove which marked the springtime mind 
Where often the woods chanced dream, 
And watched Him quench His thirst every stream. 
The water, remember, stood clear— 
But now its murky colors gray the sun. 
Like some afrighted hare, why must run 
froma hunter’s gun, 
His scopic eyes sadness find 
The newly crusted armor mind? 
not fear, but only Heavenly pride 
That should will hide. 


pray you, hide more. This game tag 
wearied like nightly dream’s slow race 


When one would run—yet finds his dull steps lag, 
His muscled energies with faintness sag— 
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And falls twice back for each despairing gain. 
Hide not, pray you, for slow 
And Iam for this high pace; 
Life’s great books seek you out vain, 
Must despair, nor hope know 
Your radiance and your power? 
call Him each hour 
With breathless sighs; still does not refrain 
From fleeing leave here below. 
Then struggle anew, 
And suddenly break through, 
Press wildly and catch dim decree, 
Down meager world 
Reproving darts are hurled, 
“So did often tire seeking thee.” 


eased steps and slowly drew apart 

With burning, bruiséd heart 

From windows stained with mystical designs, 
These shall, said, more mine, 
sermon without proof, sound 
From organ pipes can confound 

growing mind that from the dark has flown. 

felt myself alone 
And knew the greatest sadness had ever known. 


Yet not for long, for wise Philosophy 
Stood closely 


Make errant troubles fly, 

For your eyes with wisdom burning 
Are commanding, 

And your tomes ancient learning 
Are demanding 

shall look upon your pages, 

Glean the wealth learnéd sages 

Coming through the distant ages. 
Knowledge rages 

Like tempest through bosom... 


Where Philosophy now led 
found many needs were sweetly fed 

That now was convinced the Truth was near. 
But minds men, diverse and resolute, 
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Let small 
Systems fall, 
Laughing weak pursuit 
And the quest that filled mind; 
They hare denied completely, 
While Determinism blind 
Filled their mine broken, 
Listening their words well spoken 
Crept away from them discreetly 
Where hidden thoughts reclined. 


So, half appeased—yet wholly discontent— 
knew not where turn nor where flee. 
Philosophy, part, had 
happiness, but like tree 
The branches were multiple, knew 
Not which weight would bear 
(To scale but one them did not dare). 
knew not where turn, then through 
The voice that had chosen pursue: 
“Be sure heed the singing thy soul.” 


Chastened, turned way where woodlands sigh, 
Intent kneel again beside stream 
Where might soon redeem 
long-forgotten dream, 
And feel within new cheer. 
Behold, winter thoughts have changed the scene— 
sheet alabaster spreads unmarred 
And greets swift 
little stream glassy stillness lies, 
And far across the cold expanse, eyes 
Would find some sign break the even white, 
Until His tracks see—fresh made and clear, 
Inviting take the darting trail, 
But like silver veil 
The wind blows drifted snow across face, 
The darkened tracks become broken trace, 
And torn and weary from the chase. 


Yet struggle anew, 
some strange way break through, 
Press wildly hear His sweet decree 
From echoed valleys hurled 
Upon waiting world, 
frozen thoughts benumb part me.” 
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Low the earth’s great feet, 
Broken through long defeat, 
There blandly wait his damning word, 
Softly voice hear, 
Never sweetly near, 
“Why thou wouldst trap like bird? 
Thy adamantine bonds grim desire 
Dissolve their fragile strength before hand 
rain breaks spirea bloom May; 
for God patiently inspire, 
For Him alone know and understand, 
light the way. 
foolish child art thou, 
For never shall Deity allow 
perfect knowledge—you know more than they 
Who kneel serenely the House God 


And think themselves more blessed than those outside. 


Still others have denied 
fair existence—is the way not clear 
disconcert each fear? 
Live only what thou feelest thy heart. 
everything there some part Me, 
deep philosophy, 
scientific atom, mortal man, 
Deny thy will, 
Its essence lies within ever still— 
Expel you can, 
And seeing you cannot, wise find 
The answer rests not thy finite mind.” 


did His words descend, 
And, mingled with the winds coming night, 
They cooled burning face; 
Here was the end 
mortal sacred flight, 
wearied, futile chase. 


Now long race done, 
Losing, still have won, 
Winning, wait with love His last decree, 
“Child long stress, 
Live thou happiness, 
thy far hills for Me.” 
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Bliss Ignorance 


Louis 


ARE accustomed thinking 
ignorance mere absence 
knowledge, negative quality, but 
sometimes seems act like posi- 
tive force. People commonly accept 
the idea that “knowledge power,” 
that knowing certain facts enables 
certain things which could not 
otherwise do. can demonstrated, 
however, that ignorance certain 
facts may enable certain things 
which could not were 
aware those facts. far this 
latter principle holds true, are not 
justified saying that ignorance 
power? Whether the power should 
considered beneficent baneful 
question which need not attempt 
give the final answer; the point 
that ignorance makes things happen. 
Ignorance has 
effect the development language. 
Many changes which have been made 
the forms, uses, and meanings 
words would certainly not have oc- 
curred the language had been used 
only those who knew thoroughly. 
Recently the tendency has been more 
and more look upon the loss in- 
flectional forms English evolu- 
tion, desirable “simplification,” 
rather than the corruption which 
was formerly considered. The old 
system inflections now gone 
beyond recall, and may better 
off without it, but attempt con- 
gratulate ourselves upon the so-called 
evolution sounds suspiciously like 
expression the human pride which 
always seeks justify what has be- 


come established. any rate, the de- 
cay the older, more complicated 
forms was mainly caused, not schol- 
ars who consciously sought improve 
the language simplifying it, but 
the inertia the masses who did not 
clearly understand the distinctions and 
did not care. educated person can 
hardly commit crude errors gram- 
mar (except joke, quotation) 
without feeling uncomfortable. Only 
the ignorant person, unconscious the 
principles involved, can distort 
mutilate language with perfect self- 
assurance. 

interesting see how some 
expressions which are regarded per- 
fectly correct depend upon gram- 
matical constructions which the light 
history appear utterly absurd. For 
instance, the pronoun you, which 
now nominative, was origi- 
nally dative and accusative; the nomi- 
native form was ye. find it, 
course, the older English the 
King James Bible, wherever the pro- 
noun the subject sentence. The 
verb formerly mean “to agree- 
able,” and took indirect object 
the dative case; thus “if you like” 
meant “if agreeable you,” the 
verb being the subjunctive. The 
phrase the result mistaking you 
for the subject. course such 
mistake could not have been made un- 
til after the objective you had come 
tive. Though this use you now 
considered perfectly good English, 
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more logical than “That’s 
“Him and went,” which repre- 
sent the same misuse the objective 
case. you like” still retains its 
original form (though interpret 
differently), but now say “if 
like,” “if likes,” instead “if 
like,” “if him like,” the forms 
which the old meaning like required 
order make sense. The verb has 
completely changed point view; 
instead “It likes me,” the modern 
idiom like it.” The history 
please “if you please” differs only 
the irrelevant detail that please 
comes from French, while 
Anglo-Saxon, and the fact that 
can still use please its original 
meaning; “It pleases him” remains 
thoroughly idiomatic, though say 
“Fle likes it.” 

Frequently one hears such sen- 
tence as, was given book.” 
Though purists still decline accept 
such grammar, many people seem not 
notice anything wrong with 
all. course the idea that book 
was given me; was not “given.” 
the older English, however, word- 
order was more free and flexible than 
for now; had not hardened 
into the modern “standardized” ar- 
rangement subject, verb, and object. 
the passive voice, indirect object 
came naturally enough the begin- 
ning: “Me was given book.” When 
this word-order dropped out gen- 
eral use, began sound strange 
start the sentence with me, and 
was ignorantly “corrected” Even 
nowadays, however, one may hear 
rather worse attempts “correctness” 
such absurd expressions “between 
you and 

The present form the word 
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due the fact that the singular pease 
was misunderstood plural because 
The old form subsists the nursery 
rime about “pease porridge,” but 
otherwise should now say pea soup. 
the same way the Old French 
cherise (cerise modern French) was 
mistaken for plural, and that how 
get our present word cherry. The 
word riches, from French richesse, was 
more “plural” than the similarly- 
formed words largess and duchess, but 
usually follow now with plural 
verb. The dialectal colloquial word 
shay, “one-hoss shay,” rests 
likewise upon the notion that chaise 
plural. the other hand 
which looks rather like French word 
the singular, was formerly 
people said pair bodies” for 
corset. Since corset, diminutive 
the French word corps, means literally 
little body,” the expression 
looks like ignorant translation, 
corps were plural. Illiterate people 
used say corp” for the body 
dead person. 

The colloquial word folks repre- 
sents the wrong assumption that folk 
cannot have plural meaning because 
does not end course folks 
remains rather undignified level 
language, but worse than 
other specimens which have gotten 
when the bars were down. The enor- 
mous conservative influence print- 
ing and widespread public instruction, 
have tended keep language more 
firmly fixed than was olden times. 
Many errors which now simply show 
the imperfect education those who 
make them, might regarded ex- 
amples arrested development. The 
force ignorance, were not checked, 
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would very likely establish them 
finally the correct forms. 

Ignorance Latin grammar some- 
times enables even supposedly well- 
educated people ungrammatical 
without shame discomfort. Latin 
neuter nouns and adjectives ending 
-um, the plurals which end -a, 
are bungled many who might 
expected know better. One should 
course recognize the singular forms 
stratum, memorandum, and datum, 
with their respective plurals 
memoranda, and data. The person 
who says data” “the data is” 
simply ignores the meaning the 
word, for data are not such unless they 
include number things. Similar 
blunders are made the use the 
plurals regalia, and phe- 
nomena. The neuter gender has 
monopoly, however, the confusion 
singular and plural; occasionally 
one hears even college graduates speak 
“an alumni,” though the singular 
form alumnus. There apparent 
likelihood that these particular ex- 
amples bad grammar will ever win 
their way into good usage, though 
they are worse than others which 
have done so. Yet they are interest 
here because they exhibit the 
present operation tendency which 
produced many changes our lan- 
guage times when worked un- 
impeded. 

common kind absurdity 
word-formation the addition 
ending word which already means 
what the suffix intended make 
mean. This really what done when 
added folk, but occurs also 
elsewhere than plurals, and many 
words now passes absolutely un- 


challenged. The suffix -er, which 
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used form nouns the agent, has 
often been superfluously added this 
way. The French word 
(variously spelled Old French), 
meaning member parish,” was 
anglicized Middle English 
parishen, but has long been estab- 
lished parishoner. French philoso- 
phe kept for good while English 
the form philosoph, but for centuries 
our word has been philosopher, 
will undoubtedly remain. The flatour 
whom Chaucer wrote (French flat- 
teur) would now called flatterer. 
Fruiterer and upholsterer fall into the 
same class. would more il- 
logical say musicianer instead 
musician, dentister instead den- 
tist, than say parishoner 
philosopher. The French word 
diére, meaning washerwoman,” was 
first anglicized launder, but had 
add extra feminine ending and 
make laundress. course the deep 
reason for these redundancies the 
instinct for regularity which makes 
feel that all words certain class 
should have the ending which are 
the habit regarding typical. 
Once have become thoroughly ac- 
customed using objectionable ex- 
pression, seems perfectly natural and 
proper, but, the beginning, such un- 
discriminating application the rule 
true form and meaning the word 
question. 

Often what now the “correct” 
historically, corruption con- 
fusion. Crumb, from Anglo-Saxon 
cruma, got its false association 
with words like dumb, plumb, 
thumb. Johnson tried correct this 
error his Dictionary, but can see 
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that was unable sweep back the 
tide. spurious was added soun 
(French som) make sound, and 
French lost its become 
Frontispiece has connection with 
the word piece, looks had; 
pice, from Latin frontispicium, be- 
ginning “front view.” Old French 
pincel (pinceau modern French) 
became altered pencil being asso- 
ciated with pen. The French word fret 
became confused spelling with 
fraught, and that how come 
have freight. Delight owes its 
false analogy with Anglo-Saxon words 
like light, might, bright; had 
come from Old French delit, and 
English was originally spelled delit, 
delite, delyt. Pattern corrup- 
tion patron, analogous the not 
uncommon pronunciation “apern” 
for apron, which, the way, an- 
other kind corrupted word, 
naperon distorted into “an 
apron.” “Penthouse” not derived 
from house, but misspelling 
pentice, old name for shed 
sloping roof over door window. 
Place-names French origin have 
sometimes been changed curious 
ways this country. Movestar Creek 
was originally named 
vaise terre, meaning “bad ground” 
“bad earth.” Franceway Creek Ar- 
kansas was once called Francois; the 
present spelling echoes the older pho- 
netic value French, which has 
long since changed. L’eau froide, 
meaning “cold water,” became Low 
Freight River. Bois brilé, “burnt 
wood,” developed into Bobruly Creek. 
Colorado the riviére purgatoire, 
“river Purgatory,” became the 
Picketwire River. Chapeau Dieu, near 
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the head the Bay Fundy, now 
known Shepody Mountain. With 
much less change pronunciation 
than appearance the printed 
page, Quinquiqui became Kankakee, 
Illinois. The Old French word 
spelled saut modern French, should 
pronounced like our word “so”; 
otherwise there might some excuse 
for pronouncing it, English, like 
“salt.” Michigan, however, part 
the name Sault Sainte-Marie, 
commonly mispronounced, and even 
spelled, “Soo.” 

process which has been called 
“folk-etymology,” words whose com- 
ponent parts seem unfamiliar are made 
over popular usage into forms 
which look sound more like words 
that people already know. There are 
sections our country where aspara- 
gus often called “sparrow-grass.” 
Welsh rabbit used more 
fashionably termed “Welsh rare-bit.” 
Ketchup, Malay word which prob- 
ably came through the Dutch, 
probably sounded “incorrect” some 
people because reminded them 
the 
“ketch” for catch. Accordingly 
have seen spelled “catchup,” and 
even “catsup”—as were something 
the cat had for supper. 

few years ago the National Safety 
Council urged upon the coined word 
autocide, which apparently was in- 
tended mean the needless killing 
oneself someone else reckless 
driving. course such form would 
have suggested itself anyone who 
had feeling for the construction 
the various words have ending 
-cide. all words this type, the 
-cide means “killing,” and the 
first part the word names who 
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what killed. Homicide means “kill- 
ing man,” infanticide means “killing 
matricide means “killing 
one’s mother,” suicide means “killing 
one’s and have number 
other examples including regicide, 
(parent-murder), and on. Most 
people are familiar with germicide, in- 
secticide, and bactericide, for killing 
germs, insects, bacteria. Surely 
ought clear that “autocide” could 
not logically mean anything but “kill- 
ing auto.” 

The recent synthetic words “air- 
drome” and “sea-drome” show similar 
lack feeling for the logic word- 
formation. Doubtless they were sug- 
gested which means 
primarily oval track arena for 
horse-races. The name velodrome, 
for bicycle-races, quite legitimately 
developed, but rather difficult 
imagine “airs” “seas” racing against 
each other around track. 

geologist has interestingly ex- 
plained how got our name for the 
mammoth:* natural suppose 
that was called mammoth because 
was mammoth. Such not the 
fact. The bones this animal were 
first found Siberia. Peasants, 
cultivating the ground, sometimes ran 
across them. Inasmuch the peasants 
never saw such animal running 
about the surface the earth, they 
drew the conclusion that burrowed 
the earth. they called ma- 
mantu, which their language meant 
ground-dweller. German scientist 
changed this mammut; French 
scientist changed mammut mam- 
mouth; and another short jump 
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the English spelling came what 
now is.” This the source our word 
adjective, and the amusing part 
that the animal was really not much 
larger than modern elephants. 

The words whose “development” 
have been considering have re- 
sulted from lack linguistic knowl- 
edge, but all kinds ignorance have 
also contributed the formation 
language. For instance, the bird which 
call turkey bears evidence more 
than one error international geogra- 
phy. The name, which shortened 
indicates that was supposed have 
come from Turkey, though one 
time “Turkey” was very loosely used 
England refer any part 
Asia. continental Europe, however, 
was regarded having come from 
India. The French name poule 
“hen India,” which became short- 
ened dinde, and developed mascu- 
line form, dindon, shows this idea, 
which appears also Spanish gallina 
India, “hen India,” and 
Italian gallo gallina “cock” 
“hen India.” The Turkish name, 
hind taoghi, means “India 
fowl.” The fact that the bird was im- 
ported into Europe from America 
makes these notions seem very curious, 
until remember that the purpose 
the voyage Columbus was dis- 
cover shorter route that 
thought had done so, and that 
this day the aboriginal inhabitants 
both American continents are called 
Indians. Though the name now al- 
most completely forgotten, maize 
“Indian corn” was once similarly 
known England Turkey-wheat. 
Countless other words have preserved 


the record erroneous conceptions 
various departments human 
edge. Probably the majority them 
cause little deception present, 
but their entrance into the language 
was certainly the result ignorance. 
Yet after all, whether they mat- 
ters form substance, such 
errors have been noticing need 
not taken too seriously. Some 
them, especially, are certainly things 
regretted, but most them seem 
have done very great harm the 
long run. Such faults these have not 
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There tracing the connection ancient nations but lan- 


prevented the leading modern lan- 
guages from having richness mean- 
ing, exactness expression, and, 
the whole, much higher ideals cor- 
rect syntax than had the ancient 
guages which are rather inclined 
regard models grammar. But 
necessary know something 
these accidental and erroneous begin- 
nings words which may now seem 
inevitable their “correctness,” 
order have realistic conception 
the manner which our speech has 


grown up. 


guage; therefore always sorry when any language lost, for 


languages are the pedigree JOHNSON. 
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ALUE philosophy and philosophy 
education are integrally re- 
lated. The reasons for this interde- 
pendence are not difficult find; both 
depend upon common foundation. 
impossible formulate either 
value philosophy philosophy 
education without: (1) comprehen- 
sive knowledge human nature and 
conduct; and (2) knowledge the 
external socio-physical world. For ex- 
ample, great religions the past—as 
gated definite theories regarding the 
nature man and the world which 
finds himself; every philosophy 
education either implicitly explicit- 
contains theories about the funda- 
mental traits and characteristics man 
and the world. Obviously construct 
either value philosophy philos- 
ophy education that will find verifi- 
cation and substantiation fact one 
must have such knowledge have 
suggested. Where shall for such 
knowledge? 

Human nature and conduct have 
come looked upon the proper 
subject-matter psychology and 
hence who would know what 
human beings are and might expect 
obtain such knowledge study- 
ing psychology. But 
ward information available 
source? Hardly. One does not study 
psychology for there 
science; there are psychologies. Struc- 


Value Philosophy and Philosophy 
Education 


turalism, Gestalt psychology, 
haviorism (many brands), psycho- 
analysis, Geisteswissenschaftliche 
verstehende Psychologie—there seems 
ogies that one might study. But per- 
haps each them has only part the 
truth and the remainder what they 
say can regard worthless. What 
shall our principles selection? 
can hardly what any one 
school claims for each claims have 
the whole truth and denies the valid- 
ity much the findings the other 
schools. 

Disheartened but persistent, may 
turn the social sciences effort 
find out what man’s social environ- 
ment and how operates. Here 
meet with the same sort obstacle 
that encountered among the psy- 
chologists. There science 
economics; there are, rather, schools 
economics—the classicists, the de- 
terminists, the institutionalists, etc. 
Again, what principles selection are 
going use weed out the true 
from the false? 

Disappointed again may now 
turn the natural scientists with the 
hope finding out just what consti- 
tutes the physical world. Here again 
find satisfaction. fact, find 
much more disconcerted about 
than found either psychology 
the social sciences. Physicists, dis- 
cover, had been going along very 
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upon operationalistic 
theory the meaning their con- 
cepts—when Heisenberg brought 
light the facts that led him state his 
Principle Indeterminacy. This prin- 
ciple states that have knowledge 
the state particle one must 
know its position and its velocity but 
that both these factors cannot 
obtained regarding some particles. 
Hence the question whether this in- 
determinacy characteristic the 
world know our knowing 
process itself. All physicists are 
means complete agreement 
which these alternatives the true 
interpretation. What arises from this 


Value philosophy, dependent 
upon such sources have indi- 
cated, present without funda- 
mental adequacy. general theory 
value explanation certain 
human experiences necessarily based 
upon presuppositions that are funda- 
mental its whole structure. Recent 
attempts define value purely 
psychological level 
weak and collapse under the most pre- 
liminary criticism. For example, 
Perry’s definition value that value 
“any object any Now 
fill out this definition, making clear 
and distinct possible its various 
components, should have been Perry’s 
procedure. Instead went show 
that since interest constitutive 
value, all need know man’s 
various interests know his values; 
and when have classified and 
systematized these interests have 
laid bare the system values that 
most men live by. Obviously this 
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situation, and which more im- 
portance the value philosopher and 
the philosopher education, the 
fact that cannot clearly state today 
just how much our knowledge 
dependent upon the events know 
and how much our knowledge 
dependent upon the knowing process 
itself; not know how much 
our knowledge events determined 
those events and how much the 
knowing process itself. With this dis- 
turbing prelude mind let turn 
consideration the present status 
value philosophy and philosophy 
education. problem more vital 
educational practice this time. 


not so. make classification 
man’s interests arrive classifica- 
tion interests, not values. But there 
are reasons why Perry could not give 
—even had tried—adequate ac- 
counts the various components 
his definition. The major reasons 
have already stated. Scientists today 
are not universal agreement 
the fundamental nature objects 
human nature and conduct. other 
words, value philosophy today lacks 
adequate foundation; foundation 
that should consist unified science 
that will integrate the methods, con- 
cepts and data the psychological, 
social and natural sciences terms 
common basic presuppositions. 

The absence fundamental ade- 
quacy contemporary value philo- 
sophy does not mean that will have 
return basic “self-evident truths” 
incontrovertible dogma grasped 
trary, need unifying basic 


eses that will gather the loose 
ends our scientific knowledge and 
the same time point new fields 
scientific endeavor. Insistence upon 
bringing our intellectual and cultural 
household order not identifiable 
with advocating return medieval- 
ism the rigid and closed systems 
traditional rationalists. must have 
scientific philosophy that will include 
accounts the universal traits hu- 
man nature, the laws individual and 
social conduct, the laws the physico- 
chemical world, etc.—even can 
only claim high degree probability 
for the truth these accounts—before 
can know the nature values and 
their relations. identify value with 
interest and then catalog interests 
not value philosophy and never will 
be. know what our interests are 
and able classify them im- 
portant for value philosophy but 
should only taken for the psycho- 
logical account that and never 
accepted blanket solution all 
the problems dealt with value phi- 
losophy; particularly 
problems are fundamental and hence 
beyond the scope any particular set 
methods, data and concepts limited 
specific abstractive science such 
psychology. 

Put different terms may say 
that there lacking today articu- 
lated set objectives for human life 
based upon fundamentally adequate 


the analysis presented here has 
truth then the way out the present 
dilemma value philosophy ap- 
parent. What needed set 
broad and fundamental hypotheses 
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unification all our scientific 
edge. The absence such objectives 
mirrored the divers philosophies 
education that confront today. 
educational circles the most discussed 
subjects are those centered about the 
problem method. Present concern 
about method, usually the expense 
objectives (values), further evi- 
dence our present bankruptcy with 
regard clearly defined objectives 
based upon unified science. Methods 
are discussed more often than objec- 
tives not because the former are more 
important (many fall into the error 
thinking that they are) but because 
they are easier discuss than objec- 
tives. Problems method are more 
specific and not involve broad 
and comprehensive background 
problems concerning objectives (val- 
ues). sum up, value philosophy 
present without sound and com- 
prehensive scientific foundation and 
hence inarticulate regarding objectives 
for philosophy education; i.e., ob- 
jectives that are fundamentally ade- 
quate. This reflected the two 
facts that (1) there are several phi- 
losophies education—rather than 
one—their main differences being re- 
ducible differences basic pre- 
suppositions; and (2) present edu- 
cators, being without fundamen- 
tally adequate set objectives, have 
turned prolonged discussion 
methods. 


that will unify and integrate the mod- 
ern sciences into adequate founda- 
tion for scientific philosophy 
values. Once had value phi- 
losophy grounded the task 
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philosophers education would be- 
come clear; viz., the task working 
out and clarifying the methods 
which would possible inculcate 
the newly-discovered values. 

Now bring about such unifica- 
tion and integration our scientific 
knowledge suggested here can 
hardly the task any one person. 
What needed the cooperative en- 
scientists themselves—of all qualified 
thinkers bring about the synthesis 
scientific knowledge. More specifi- 
cally, value philosophers themselves 
should recognize the fact that they 
use basic presuppositions their gen- 
eral value theory and that often these 
presuppositions are inconsistent with 
the best scientific knowledge available. 
This recognition should prompt them 
make explicit their basic presupposi- 
tions and endeavor remedy the 
shortcomings these presuppositions 
which they are using. the other 
hand, philosophers education 
should recognize that whatever their 
particular philosophy education 
presupposes philosophy values 
and that the fundamental adequacy 
this presuppositional value philosophy 
the important factor the establish- 


ment the significance and truth 
their particular philosophy educa- 
tion. Hence philosopher education 
should make explicit the value phi- 
losophy that his philosophy educa- 
tion presupposes and should the 
same time ask himself that value 
philosophy fundamentally adequate 
when considered with the best scientific 
knowledge available well with 
ordinary experience. 

The best safeguard against rigid 
systematization scientific knowledge 
and hence against dogmatic value 
philosophy and philosophy educa- 
tion lies recognition the fact that 
the problems involved these three 
fields endeavor are very probably 
incapable solution any one in- 
dividual. Only working together 
can achieve satisfactory solutions 
these very pressing problems. This 
does not mean that should just 
“one big happy family” and agree 
with one another 100 percent all 
times. Constructive criticism one 
another’s efforts essential the 
steady improvement our common 
knowledge. But this criticism must 
constructive and cooperative rather 
than the destructive type which 
results intellectual wrangling. 


The word Value “is connected with ‘avail, ‘valour, which 
some striving towards end that not yet attained, and 
that cannot attained without valued what 
avails the struggle Most the things value are 
valued for the help they give forward 
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SUGGESTION has recently been 
made that educational philosophy 
enrich itself with the philosophy the 
various subject matter fields, like his- 
tory, literature, science, and mathe- 
matics. This suggestion should 
welcomed many teachers who feel 
that educators the past have limited 
themselves too narrowly the view- 
points psychology and sociology. 
One man, course, cannot all 
things. Perhaps too much ask 
the education professor adrain- 
istrator that correlate all fields 
his philosophy. are usually forced 
makeshift compromise with those 
who know other fields better than 
do, for thinkers seem realize that 
philosophy must start from some 
limited section our experience, from 
natural science, mathematics, 
theology, metaphysics, and that the 
investigation bound retain the 
bias its starting point. Every start- 
ing point has its advantages. Natural 
science has given the concept 
education adjustment the en- 
vironment. Mathematics, through its 
clear logic and symbolic thinking, has 
widened the range our mental 
powers. Theology has given more 
worthy notions God. Metaphysics 
has been well championed recently 
President Hutchins. But one starting 
point that has not been widely inter- 
preted educators that aesthet- 
ics, the philosophy belles-lettres 
and the fine arts. 
Sociological habits, political prac- 
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tices, and economic theories survive 
because some broad sense they pro- 
mote aesthetic enjoyment; there 
ultimate satisfaction derived 
from them. Some would say, course, 
that democracy the only frame 
reference that need for our educa- 
tional philosophy. surely funda- 
mental reference point, yet obviously 
the whole life not summed 
the few minutes occasionally passed 
the ballot box. have perhaps 
troubled students too much with po- 
litical questions about which they can 
nothing which they are too im- 
mature understand. Continual 
harping such problems only induces 
feeling futility the minds 
some students and causes them lose 
the pleasures the moment that they 
might have had they went along. 
Perhaps they would agree with Gold- 
smith and Doctor Johnson saying, 


every government, though terrors reign, 

Though tyrant kings tyrant laws 
restrain, 

How small, all that human hearts endure, 

That part which laws kings can cause 
cure! 

Still ourselves every place consigned, 

Our own felicity make find. 


Furthermore, many people are ques- 
tioning whether the schools should 
seek actively shape political policies. 

Again, the economic point view, 
which popular now, may lay too 
much stress material gain. our 
noble efforts abolish poverty, 
hold out the incentive “plenty for 
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all.” Too often this means bit more 
for one’s individual self. does 
not get it, will resentful. 
does, will promptly want more. 
The range one’s desires tends 
become unlimited. the other hand, 
there are inner satisfactions which can 
shared all without impoverish 
ing anybody. The aesthetic point 
view goes beyond the goal economic 
vocational success consider the 
aims life and the quality one’s 
pleasures. Ruskin said that the aim 
education teach people not only 
want the right things but enjoy 
the right things. 

Let consider the question in- 
terest relation economics and 
aesthetics. may quite sure that 
men will always interested ob- 
taining more goods. Goods, according 
Aristotle’s definition, include hon- 
or, pleasure, all that any way makes 
riches, personal attractiveness, and 
for these worthy things that most 
our education motivated. But where 
does our theory value come in? 
What the relation these desires 
ethics, aesthetics, religion? will 
probably have admit that conduct 
and morality are grounded utili- 
tarian values, that the long experience 
the race what will succeed and 
survive has determined most our 
ideas what right. Yet aesthetics 
builds this very basis, pointing out 
addition, however, that love 
beauty also inborn man, that 
moral conduct merely man’s highest 
beauty, and that love beauty, 
Plato explained, can lead man de- 
sire ever better things. thus that 
aesthetics offers selective principle 
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theory value different from any- 
thing offered science economics. 
The only desire which education 
ought build ultimately the desire 
for the best, for knowledge the 
highest purpose life. Beauty nour- 
ishes this desire, for one seeks the 
beauty the natural world confirma- 
tion his moral principles. And con- 
versely, the beauty and purposeful or- 
ganization nature and art suggest 
goal for man’s moral striving. 

Someone may object here that 
artistic object finished, static, not 
dynamic and growing. That point 
view would make aesthetics mere 
justification sterile knowledge 
end itself, something remote 
from the changing conditions daily 
life. John Dewey’s book Art Ex- 
perience shows, the contrary, that 
producing enjoying art experi- 
mentalism its purest form, involv- 
ing continual process adjustment, 
taking elements out our past and 
changing them, interaction with the 
artistic object, bring about new 
result. That the process reading 
dynamic will apparent anyone 
who considers that new poem 
created everyone who reads poeti- 
cally. bring our past experience 
bear upon the poem novel, and, 
adjusting our ideas it, away 
measure new person. create 
enjoy only through such activity, 
and beauty perhaps more truly 
process becoming than state 
existence. 

the same time, art demands re- 
flection about experience. The experi- 
ence the level stimulus and 
response then meets larger experi- 
ence. The express life artistic 
medium implies mastery over it, 
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detachment, reflection that may lead 
new life. concern with action 
alone makes grasp things their 
utilitarian side only, giving prac- 
tical simplification reality. The aes- 
thetic attitude not content with this 
mere recognition and classification 
objects and ideas demanded active 
life but seeks those fleeting shades 
meaning and deep resounding echoes 
that make experience our own and re- 
veal its true identity. Homer, Sopho- 
cles, Shakespeare, and Goethe were 
great psychologists, revealing subtle, 
intricate facts the human heart and 
mind. Art engenders second thoughts, 
avoids impetuous action, and often 
obviates action through giving sub- 
stitute for it. transforms the senti- 
ments which make the background 
action. disinterestedness im- 
plied, contemplation the deepest 
reality. morality, for instance, were 
all action, life would coarse, ruth- 
less, narrow, without imaginative sym- 
pathy. Art fact indispensable 
civilized life. 

see here the folly the state- 
ment that the public should not 
taxed provide mere enjoyments 
school. Art not mere relaxation 
but expression the aims life. 
The so-called substantial interests 
life need the most. Philosophically, 
art has been accorded place between 
reason and sense, between inclination 
and duty, affording itself recon- 
ciliation these conflicting elements. 
reading Emerson’s Essays, George 
Eliot’s novels, Wordsworth’s po- 


Let take another point view. 
Teachers realize that the responses 
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ems are pleased the same time 
that are strengthened our sense 
duty. Probably nothing reconciles 
many diverse fields knowledge 
art and literature. our attempt 
coordinate the great mass in- 
formation poured our feet recent 
years, might remember the prin- 
ciple unity underlying all art. The 
mind craves wholeness view and 
sense the relationship the parts 
life each other. Life itself too 
disconnected show this, but 
novel like Vanity Fair epic like 
Paradise Lost see all brought into 
one view. Certain elements may 
omitted, true, but the mind itself 
has limits, and can understand only 
much can correlate once. 
What omitted probably con- 
sciously rejected the interest 
pleasure and comprehension. The no- 
bility man’s soul, most people 
will agree, consists not the. riches 
its intellect but the harmonious 
coordination few fundamentals. 

Man may said consist the 
coordination such ideas may 
have come contact with such 
able his inborn disposition 
receive and absorb, make his 
personality. Art accordingly selec- 
tive, synthetic, and the more artist 
omits, the more careful must 
about the organization his material. 
dropping dead material out the 
curriculum, the same principle would 
apply the organization what 
leave in. that way aesthetics might 
much assistance. 


immature students are too often fixed 
conventions. Yet the artist, more 
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than anybody else, fights stock re- 
sponses. Mere best-sellers too often 
appeal the simplest, most aboriginal 
impulses. Good literature, however, 
may work through the same impulses 
but also appeals the highly de- 
veloped mind. Art especially impor- 
tant today when people are building 
their minds with far more varied 
elements than ever before. What help 
are they getting coordinating these 
elements? The ideas and attitudes 
most movie fans, for example, are 
clumsy and inapplicable life. Films 
the shortest way work ap- 
pealing the universal animal emo- 
tions that are easiest excite. This 
trifling with the emotions perhaps 
the most soul-destroying habit that 
can indulged. contrast the 
movies, the fine arts are perhaps the 
chief instrument which the stand- 
ards response may raised. 
How this accomplished? Nervous 
reactions, might say, belong chief- 
that misty marsh-land between 
the reason and the instinct known 
the unconscious mind, that deeper 
part the human being which 
art, religion, and morals address 
themselves. For thought 
colored feeling take effect. 
Herein lies the great power art 
motivate conduct. good poem 
Tennyson play Shakespeare 
reaches down into the purest emo- 
tions and moves the whole man, body 
and mind, through the beauty its 
rhythms. When reason thus becomes 
instinctive, has grace and power, and 
results convictions which men 
shape their lives. thus that 
“beauty truth,” that say, the 
wisdom which men live by. Those who 
appreciate beauty with the body 
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well the mind put themselves more 
fully into artistic work and attain 
vividness living not reached 
others. Poetry, Coleridge 
brings the whole soul man into ac- 
tivity. 

Since Hegel’s time, people may 
have stressed too much the rational 
side art, but neither side can 
neglected. Beauty encourages our 
love knowledge for its own sake. 
Though morality may and probably 
does precede the development 
taste for the beautiful, that taste, once 
developed, disinterested, free, in- 
dependent want, not subservient 
end. Kant demonstrated, the 
reason has its end itself; its only 
purpose fulfill its own nature. 
Unless this element knowledge en- 
ters into our pleasures, men choose the 
low, not knowing the high. not 
surprising that almost all the great 
poets have been men wide 
edge. Pleasures not endure unless 
see them leading somewhere, 
strengthening our conviction di- 
vine purpose life. this way 
that art unites the outer and the in- 
ner, our attempts bring about 
changes our environment with our 
desire for the freedom the inner 
spirit. All experience, know, 
bound with our inner life. 

When reach the limits outer 
action, when come against those 
aspects our environment which can- 
not changed, such suffering and 
evil, art then provides its greatest 
comforts. the artist, conflict be- 
tween his cherished values and the 
facts which are incompatible with 
their realization furnishes the material 
his greatest triumphs. Without 
going into the various methods 
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treating nature and evil art, can 
say least that material rewards 
might never adequate, but there 
the sphere moral freedom. 
the artist, evil disappears and tran- 
scended the vision the larger 
beauty toward which working. 
confirm this, one need but ask 
himself why receives pleasure from 
Hamlet Romeo comes ruin and 
death the end. not because 
evil somehow conquered spite 
death, not because reconcilia- 
tion comes the pathos, the as- 
surance which receive eternal 
justice governing our lives, and the 
vision not the triumph the ulti- 
mate good? Art gives pleasure 
the face the most solemn realities 
life and death. Shakespeare’s 
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sonnets, thoughts disgrace and 
memories “precious friends hid 
death’s dateless night” 
formed the beauty his concep- 
tion friendship into the song 
the lark heaven’s gate into the 
sunrise “gilding pale streams with 
heavenly alchemy.” Without such 
compensations, life times might 
unendurable. good book, Doctor 
Johnson said, enables one enjoy 
life endure it. man’s life were 
all work, his dreams all agonies, his 
speculations all futile, poet would 
have sung for joy the song 
bird the beauty flowers; neither 
would have praised his Creator for 
the gift life. might truly say 
that all life was fashioned for pleas- 
ure alone, heavenly pleasure, you 
please. Santayana holds that the es- 
sence life revealed ecstasy. 


Present-day educators, like Schiller 
the nineteenth century, make great 
deal the play theory. Aesthetics con- 
firms them this pointing out 
that under the pressure action for 
practical results, man’s acts are not 
respite from material cares, soon 
his wants are provided, will act 
for the mere pleasure the acting, 
the frolics the rich, children, 
and all men vacation show. 
Primitive life, Schiller explained, was 
too rigidly practical. Advance came 
the enjoyment seeing for seeing’s 
sake, the awakening the play im- 
pulse, the impulse purely ideal 
activity. Play and the dramatic tend- 
ency objective representation life 
are closely connected, for all games 


there mimicry life. Schil- 
ler said furthermore that objects 
use necessity should reflect the 
ingenious understanding which con- 
trived them, the loving hand, the free 
and cheerful mind which chose set 
them look at. This good doc- 
trine. Schiller’s error, however, was 
cutting life two between work 
and play. should point out that 
there are also serious needs self- 
expression. Play becomes truly aes- 
thetic only when charged with 
serious content which demands im- 
aginative utterance. Kant more wisely 
showed the serious aspects art, its 
alliance with religion. The reason, 
explained, controls the organization 
artistic object for purpose, though 
for purpose itself, without ex- 
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terior purpose. This same teleology 
found natural beauty, explained, 
and the basis all taste. Hence 
the teleology art and nature affords 
strong argument for faith God, 
for the reality our highest goals. 
less, has profound significance for 
education. 

fact, the field aesthetics opens 
many avenues profitable specu- 
lation that hard know which 
follow further. 


Th’ increasing prospect tires our wand’ring 
eyes; 

peep o’er hills, and Alps Alps arise! 
But perhaps few ways have been 
suggested which educational phi- 
losophy might enrich itself incorpo- 
rating more completely the philoso- 
phy literature and the fine arts, 
which largely aesthetics. devotees 
other subjects would contribute 
their points view, educational phi- 
losophy might greatly enriched. 


The aesthetic activities general may expected play in- 
creasing part human life evolution advances. Greater econo- 
mization energy, resulting from superiority ganization, will 
have the future effects like those has had the past. grow- 
ing surplus energy will bring growing proportion the aes- 
thetic activities and gratifications; and while the forms art will 
such yield pleasurable exercise the simpler faculties, they 
will greater degree than now appeal the higher emotions.— 
HERBERT SPENCER 1870-1872. 
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Key the Understanding the 
History France 


MANY centuries past, writers 

various shades—political 
especially—have been wont call the 
French Latins. unproven statement 
this kind misconception which 
unfair the French, the Latins 
both. such, the French would 
who indulge that racial substratum 
starting point for their demon- 
strations never prove anything; they 
never reach beyond argument “ad 
hominem,” running round the circle 
without jumping into it. 

Let study, this article, the 
racial element and the word “racial” 
should cause either confusion pangs 
heart, let consider the national 
Gallic characteristics from the begin- 
ning. They are, opinion, the 
causa causantis—the key, were, 
the proper understanding the his- 
tory France. 

With this principle basis, 
may able determine the funda- 
mental, permanent traits the peo- 
ple, physical well mental, they 
appear the political, literary and re- 
ligious development modern France 
unit; and, hence, get glimpse 
the other factors that contribute the 
unity the nation. “The nation 
well the individual man the result 


Renan, Nation, Paris, 1882. 

Histoire Littérature anglaise, Introduction, 
1863. 

Evolution Theory, Translation Arthur 
Thomson, London, 1904. 
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long past struggles and sacri- 
The cult our forbears, 
may see from the Spartan Hymn: 
are what you were; shall 
what you is, its simplicity, the 
summing every country. 

The French today, the Gauls, 
the Celts yester-years show the same 
characteristics manifested them 
more than two thousand years ago 
when Caesar, Tacitus, and Strabo 
wrote about them. Homer himself, 
when speaking the Kymris, who 
were Celts, assigned them the same 
vital qualities and defects registered 
later historians. The 
long, the main, the Celtic race. 
call it,” said “con- 
sists innate and hereditary disposi- 
tions that man receives birth. Man 
the result his own chemistry past 
and present.” “Man cannot get away 
from himself,” said France. Dr. 
August tells that the in- 
fluences the amoeba are permanent. 
equally true men grouped to- 
gether into what call society. 
race, therefore, fused entity, ma- 
terial and spiritual, that develops and 
spreads its tentacles and arcanes identi- 
cally from the first seminal protoplasm 
that the original metabolism per- 
petuates itself throughout the ages. 

What is, then, the origin the 
French? The first inhabitants Gaul 
were Celts, that is, race semi- 
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civilized tribes living both sides 
the Rhine and the Alps long before 
the foundation Rome. find no- 
where statement even allusion 
Greek Roman authors regarding 
the Celts ethnically related the 
Latins. the contrary, Tacitus him- 
self recognizes the identity the Celts 
with the Germans. fact, said he: 
“they were called 
they were considered race germane 
with the Celts.”* Diodorus Sicily 
informs and Strabo corroborates the 
statement saying: “after the Gauls, 
when one has passed the Rhine, 
find the Germans the east the 
river. They differ not from the Galli 
except that they are taller, more blond 
and more ferocious. For all the rest, 
their face, character, and customs are 
such described speaking the 
Celts. with reason that the Ro- 
mans have called them—Germans, 
Germani they meant Galli—for 
that the real meaning the tongue 
backed the same etymology, con- 
firmed Plutarch thus: “The Ro- 
mans, call Germani the brothers 
fathers and mothers.” Pompeius Fes- 
tus says likewise: “German, that 
which born from roots trees; 
hence, the word germani, born from 
the same stock.” This group writers 
identify the French and the Germans 
but never mention them being re- 
lated the Latins. 

Before the aforementioned histori- 


Germania, 

Strabo, Coray Translation. 

*Dionys. Halic., Romanorum 
Angelo Maio, Mediolani, 1816, XIV, paragraph 112. 

Dion Cassius 49). 

Caesar, Bello Gallico. 

Cassius, vide supra. 

Titus Livus (V, 17, 32, 35, 
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ans, Denys had 
learned that Gaul formed almost the 
fourth Europe and extended 
Scythia, Thracia, and Ister; that the 
river Rhine divided two parts, the 
first which (joining Scythia and 
Thracia) was called Germania while 
the name Gallia was reserved for 
the other part, limited the south 
the Pyrenees. Dion Cassius’ said that 
primitively the inhabitants the two 
banks the Rhine called themselves 
Celts. The Ligones, Senones, Ceno- 
manes, Belgae, and Volkes, signalled 
Central Europe and whose homo- 
nyms are found Gallia Transalpina, 
attest, therefore, the community 
origin the Gauls established east and 
west the Rhine, and demonstrate 
that Diodorus Sicily, Denys 
Alicarnassum and Strabo were right 
recognizing the unity the Gauls 
with those the Romans called Ger- 
mani. 

corroborates this when 
says: “Gaul divided three parts— 
one extending between the Garonne 
River, the Seine, and the Marne. 
inhabited people who, their lan- 
guage, called themselves Celts and 
ours Galli.” Caesar, all know, 
treated these people cruelly, bar- 
barians, foreign Roman blood and 
unworthy consideration commis- 
eration. Dion informs that, 
after the defeat Varus, Augustus 
chased from Rome all Celts unde- 
sirable foreigners too low mingle 
with the august subjects that Im- 
perator divus, Pontifex Maximus. 

The Celts were foreign the 
Romans that was 388 only, ac- 
cording Titus that the Ro- 
mans had, for the first time, direct 
contact and knowledge the Celts. 


The reason was, said and 
also Plutarch, that “if maritime ex- 
ploration presented grave dangers, 
travels land were still more peril- 
ous.” know from Herodotus that 
was toward the year 641 B.c. that 
the Greeks came contact with the 
Celts Celtic land, after the invention 
Aminocles Corinth, the tri- 
renae. Thanks Thucydides, and 
agreement with him, would gladly 
conclude that voyages far distant 
from the base operation would have 
been dangerous and well nigh impos- 
sible since took eight days sail 
around Sicily. Now, communica- 


may now delve into the charac- 
teristics those Celts—physical and 
mental otherwise. Bits informa- 
tion may gathered here and there 
from the many writers antiquity, 
but Strabo, his geography Gaul, 
sums them follows: “The entire 
race which now goes the name 
Gallic Galatic warlike, passionate, 
and always ready for fighting but, 
otherwise, simple and not malicious. 
irritated, they rush crowds the 
conflict openly and without any cir- 
cumspection and thus are easily van- 
quished those who employ strata- 
gem. Their power consists the size 
their bodies. Their frankness, hon- 
esty, simplicity lead them easily as- 
semble masses, each one feeling in- 
dignant what appears injustice 
his neighbor. The Galli and Germani, 
both nature and their form 
government, are similar and related 


Polybius (III, 58). 
Lanson, Histoire Littérature frangaise, 
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tion were possible, mixture blood 
could effected. 

From the standpoint early his- 
tory would seem clear that the Celts 
were not Latins, that these Celts were 
considered distinct from them, foreign 
them blood and character well 
manners. They were more, 
less, than barbarians, stubborn enemies 
the Eternal City. Their attitude to- 
day not essentially different. 

Linguistics could called upon 
prove the racial differences Celts 
and Latins, and comparative anthro- 
pology would also infinite value 
proving the same verity. 


each other. The Gauls wear the sagum, 
let their hair grow, and wear short 
breeches. The equipment keeping 
with the size their bodies. They 
have military leader chosen the 
multitude. their simplicity and 
vehemence the Gauls join much folly, 
arrogance, and love ornament. 
Their lightness character makes 
them intolerable when they conquer 
and throws them into consternation 
when worsted. They take great care 
not become fat-bellied and 
young man exceed the measure 
certain girdle, punished.” 

Some the outstanding characteris- 
tics that are known the world over 
have been culled here and there. 
French writers today” assign the 
people France the same general 
traits herein described. the 
French are the same yesterday, today, 
basis, you please, that 
will serve key for clear under- 
standing and the formation ulterior 
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judgment. the hidden recesses 
our organism are sheltered the strains 
our ancestors and our behavior is, 
great extent, the result our 
chemistry past and present. France 
Latin civilization, Greco-Roman 
culture, Celtic race and spirit. 
Civilization, whatever its meaning and 
whatever its beauty, nothing but 
cloak, varnish; the spirit the mov- 
ing principle life, and that spirit, 
France, has been and still is, Celtic. 
France was, the beginning, sub- 
dued nation; the eagles Rome and 
the heels the victors enslaved her 
politically, economically otherwise, 
and there are evidences the course 
centuries that France there has 
been too often Latin form gov- 
ernment dealing with fundamentally 
France, shall see this double princi- 
ple, one antagonistic the other; the 
Celtic element sporadic, open re- 
bellion against Roman organization, 
Roman law, Roman mode thinking, 
word, Roman civilization. the 
past, well the present, ob- 
serve the Celtic spirit that labors the 
nation from top bottom. 

“Nothing great little other- 


wise than comparison” said Swift. 


his Gulliver’s Travels. Let see, 
contrast comparison, what 
that evasive entity called the Celtic 
spirit pinned against the Latin spirit. 


The Celtic character consists fer- 


ment independence, individual- 
ism, freedom, free expression, 
courage, uncontrolled bravery; 
the spirit democracy againsct the re- 
strictive influences autocracy. 
the other hand, the main elements 
the Latin spirit are: principle au- 
thority, aristocracy, through which 
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runs the same current from the king 
emperor the Paterfamilias. 
notice highly developed power 
centralization Rome, wonderful 
unit organization, spirit disci- 
pline carried the highest degree, 
spirit obedience, definite submis- 
sion. wonder, then, that these two 
opposite forces have clashed continu- 
ally throughout the centuries. The 
contrast, nevertheless, helps alto- 
gether comprehend and explain 
century-old struggles. order un- 
derstand the French the develop- 
ment their history, their 
and social behavior, must set aside 
their so-called Latin origin. 

French history obscure without this 
basic point; becomes glowingly clear 
with it. rapid glance the main 
political events may bring the picture 
convincing relief. The evocation 
the great Celtic chieftain, Vercinge- 
torix, brings forth the most superb 
effulguration heroic individualism 
his battles against Caesar. The Celts 
hurled themselves almost naked 
against the well equipped legions 
Julius Caesar, giving their all for the 
sake liberty. that same spirit 
that awoke four centuries later when 
the Celts and the Franks threw over- 
board the Roman domination and 
shook off the yoke Rome. The bar- 
barians, they were called, defeated 
their former victors order live 
again the life and the spirit their 
ancestors, that is, life independ- 
ence. would seem that, after such 
long period Roman domination, 
successful administration, the diffusion 
learning and commerce, under 
the moral and intellectual action 
religion, the Celts would have pre- 
ferred perpetuate the status quo 
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rather than throw off everything 
start life anew politically and other- 
wise. This shows that possible 
subdue its spirit. is, that, after 
four centuries Roman domination, 
the Celts reasserted themselves, de- 
feated Rome, and founded nation 
their own where dwelt the spirit 
their ancestors. 

may entertain wrong impres- 
sion the Crusades think that 
they were undertaken through reli- 
gious motives alone. Some historians 
have confessed that there was strong 
undercurrent appetite for gain and 
wealth that such enter- 
prises, but why was that six out 
eight were undertaken the French? 
Does mean that the French were 
overly religious and that their mis- 
sionary zeal for sacrificial holocaust 
was more preponderant than other 
nations? does mean that the 
French were more greedy for slice 
simply the dynamic urge for wild ad- 
ventures, the spirit unrest, the love 
for the unknown, the zeal redress 
certain wrongs, the altruistic spirit, the 
ramblings for freedom vast and un- 
known territories, the categoric imper- 
ative race that prompted the 
knights succor the unfortunate and 
protect the weak; was the Celtic 
blood that gave life the religious 
impulse the Crusaders. The famous 
battles Crécy (1346) and Agincourt 
(1416) give superb proof the 
perpetuity the Celtic spirit mod- 
ern France. The French were van- 
quished not because they lacked prepa- 
ration, courage ideals; they were 
the victims that Celtic spirit in- 
considerate recklessness. add 
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this the famous battle Roncevaux, 
fought one the canyons the 
Pyrenees mountains the rear guard 
the army Charlemagne, have 
three magnificent examples the 
same folly, perhaps, but certainly 
the same Celtic spirit that Strabo 
aptly described his characterization 
the Galli. For many centuries 
France, well the rest the world, 
was governed monarchs. True, but 
attention may called the struc- 
ture that monarchy well its 
very function. may study its lead- 
ing, commanding spirit, especially 
contrast other countries, and, 
result, the democratic temperament 
the early Celts may found fer- 
ment for any kind political action, 
governmental behavior administra- 
tion from Clovis (466-511) Louis 
XVI (1754-1793). 

the first place the early kings 
were elected the multitude the 
soldiers not account their birth 
but virtue their worth. Charle- 
magne himself, who, first sight, may 
appear omnipotent autocrat, was 
only when felt under the incon- 
siderate religious influences Pope 
Leo III. matters strictly civil 
government, governed with coun- 
sel, sort Parliament. know, 
also, that surrounded himself, when 
need advice when contemplat- 
ing reforms, people chosen not 
necessarily from the nobility but from 
the rank and file the constituency. 
Alcuin outstanding example. 
Louis (1215-1270) another 
striking figure democratic govern- 
ment under the scepter king. His 
love the poor, his sense justice 
for all, his compassion for the unfor- 
tunates, his vast charities, his numer- 
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ous social reforms, make him not 
alone democratic sovereign but 
saintly figure. 

The evolution social classes 
France reveals the basic character 
nation inherited from Celtic tenden- 
cies. The burghers, the bourgeoisie, 
began emerge almost the very 
beginning the establishment the 
Frankish kingdom. The third estate 
was officially recognized the 
and 12th centuries. The first meeting 
the States-General took place 
1302 August 10. This meeting 
bears striking resemblance like 
convocation summoned Henry VIII 
England. The French king, Philip 
the Fair, and the Pope Boniface VIII 
were odds. Philip was excommuni- 
cated and the States-Generals, assem- 
bled Notre-Dame, loudly con- 
demned the interference the Pope 
the affairs the state. The Celts 
simply showed their independence 
once more. 

Can explain the strength, the 
power, the rapid evolution the 
French bourgeoisie politics? Not 
that alone. The cause must sought 
where hidden, that is, the very 
bosom the Celtic race, its very 
democratic spirit. The feudal system, 
with its individualistic tendencies, 
clinging desperately its freedom 
action, fighting stubbornly for petty 
although grandiose independence, may 
easily explained the lines that 
Strabo and other writers devoted 
the characteristics the Celts. the 
chieftains Gaul had not been im- 
bued with that spirit super-indi- 
vidualism, liberty any cost; 
they had not possessed that tribal, 
feudal attitude; they had united into 
single army under the command 


THE EDUCATIONAL FORUM 


November 


single general, may assumed that 
Caesar would never have conquered 
them. constantly observe France 
the ebullition the democratic aspira- 
tions the Celts. the 14th century, 
1355 and 1357, see 
burgher Paris, Etienne Marcel, 
who, actuated democratic fervor, 
almost succeeded establishing true 
parliamentary government Paris. 
Henry wished every farmer 
have chicken dinner Sunday. 
Wild, uncontrolled courage, tribal 
flavor, independent yearnings for 
government, democratic make-up, 
have been some characteristics ob- 
served the Celts from the remotest 
antiquity. French history obscure 
without the clear understanding 
this principle; and make clearer 
this point another thought, may 
evoke the beautiful, virginal, saintly 
figure Joan Arc. pretense 
here made explain her mission. 
not know how happened why 
came pass that the maiden 
Orléans delivered her country from 
the yoke the enemy. look 
the map France 1429, see 
that nearly all the country the 
hands the English—two-thirds 
it. cast glance the map 
France 1431, that say, three 
years later, see that nearly the 
whole territory has been conquered 
simply the unfathomable will God? 
not know. Why king, soldiers, 
and the people, all follow the com- 
mand young girl and sacrifice their 
lives the battlefield? hard 
tell, but right believe that, re- 
gardless the mystery, the spirit 
adventure, the impulsive courage 


the old Celts, had not been present, 
the French would not have risked their 
all they did. studying the causes 
the unreasoning patriotism the 
Celts comprehend more fully how 
Joan became the mysterious force 
which united all men for common 
cause. 

try explain the French 
Revolution simply saying that cor- 
ruption and privileges led the op- 
pressed people insubordination, 
not far enough. Indeed, wit- 
ness, other lands, abuses more try- 
ing, conditions far less tolerable, op- 
pression more terrible, but not 
see that the same material causes pro- 
duced the same effects. matter 
fact, has been that France was 
all nations, England excepted, per- 
haps, the more prosperous, the more 
enlightened and the most favored. 
But back into history, less 
than hundred years, see the Latin 
spirit encroaching upon the Celtic 
character. The influence the Medici 
the 17th century, the government 
Mazarin, Italian, and the natural 
rise absolutism with Louis XIV, 
after 1661, are the profound distant 
causes the French Revolution 
1789. The French cannot governed 
long with the iron hand absolutism 


examine the field litera- 
ture, find the same manifestations 
produced the same causes. Chateau- 
briand said that “the servile imitation 
Latin literature has destroyed our 
own the originality French genius.” 
cannot wonder much that, for 
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for the lid will blow off and the explo- 
sion the kettle will cause bloodshed. 
true that the 18th century men, 
such Montesquieu, Voltaire, Dide- 
rot, Rousseau and all the Encycloped- 
ists, had, their ritings, awakened 
the democratic consciousness the 
people. Mirabeau summed the 
state mind the nation when 
said, “Justice sovereign the 
world.” The writings these men 
were known and spread out into other 
lands well France, however, 
and still not see the same re- 
few moments analytic 
study racial characteristics will give 
the key that spirit freedom, 
free expression and expansion, 
that spirit individualism, wild, 
nay, ferocious courage, that shines 
forth full glow. Europe gathers 
coalition, but the French, the old tur- 
bulent Celts—naked, trouserless, al- 
most without weapons, fight on, win 
die. The Celtic spirit lives here. 
From time immemorial, the Druids 
worshiping their governed 
democratically with the help and ad- 
vice enlightened parliament. 
The descendants these early Celts 
could not accept permanent autocratic 
subjection. There good reason 
expect them the future. 


said Shuré, “The Latin spirit the 
very genius discipline, organiza- 
tion, but also quite often narrow- 
ness and mutilation. starts from the 
principle absolute submission the 
individual the state. the other 
hand, the Celtic spirit indomita- 
ble genius expansion, enthusiasm, 
sympathy. starts from the princi- 
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ple free individualism.” Brunetiére, 
wishing give vivid contrast be- 
tween European literatures, said that 
Italian literature artistic, Spanish 
literature Romanesque, but the 
French preeminently social. Strabo 
informed that one the dominant 
characteristics the Celts was their 
social tendencies. Peruse the Legends 
Arthur, read the Legend Mer- 
lin, the writings Chrestien 
Troyes, and the Lais Marie 
France, the sublime love Tristan 
and Iseult, and shall see one the 
purest spiritual manifestations the 
Celtic spirit ignoring the Latin authors 
and taking its own heart source 
inspiration. After close examination 
this kind literature, are tempted 
believe that the Celtic genius 
eminently esoteric, because is, above 
all, intuitive and free. wonder that 
this sort literature made the rounds 
intense psychic reality that alto- 
gether very human but certainly not 
exclusively Latin. 

study French literature the 
Middle Ages, cannot fail notice 
the outstanding marks the Celtic 
spirit that animates it. The Fadliaux, 
for instance, are the vivid expression 
the Celtic soul and not the Latin 
temperament. see perfect illus- 
tration the French spirit odds 
with the Latin when study the 
period the Renaissance that came, 
great extent, from Italy. Latin 
and Greek were then eagerly studied, 
and cannot denied that great 
advance civilization came out 
this. Witness, however, the inner fight, 
the rumblings that smoulder within 
the breath the intellectual leaders. 
Rabelais, the apostle freedom; 
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Montaigne, the prophet tolerance, 
exhaust their energies trying re- 
main French. Read the symbolic piece 
liberty the Abbey Thelema. 
Ronsard, himself, did his best imi- 
tate the Latins but flapped his 
wings too much. was Latin; 
did not have the spirit within him. 
Malherbe imposed the Latin stamp 
French literature for while, but 
know that killed inspiration because 
destroyed the soul that should have 
animated it. 

Some writers have refused regard 
Romanticism other than period 
Volupty, extravaganza; they have 
looked the surface it, and, 
consequence, have seen only the foam 
—that is, its excesses. Upon further 
analysis, impossible not see the 
most superb and generous manifesta- 
tion the lyric side France, the 
Celtic side the nation. may con- 
sider Romanticism protest against 
the fetters the classic rules, but 
must not fail observe that also 
sort religious manifestation—a 
powerful explosion the Celtic race. 
Let not forget that the first great 
Romanticist France was true Celt 
Briton: Chateaubriand, great 
soul, searching everywhere for the in- 
Humanity; and behind and beyond 
that, the ultimate goal his search 
was God. All these things are surely 
Celtic. read Génie Chris- 
tianisme Chateaubriand, the Reve- 
nant (Ghost) Victor Hugo, Vie 
antérieure Beaudelaire, shall re- 
ceive druidistic impression that will 
give the impulse bygone days. The 
enchanter Merlin made prediction, 
“that the ashes the past will live 
again.” They do. The Celtic spirit al- 


ways comes the surface, and that 
spirit key enabling enter the 
recesses literature and under- 
stand it. 

Above the ethnic chemistry races 
there genius nations that flutters 
about their history spiritual guide. 
This principle—this genius were 
—incarnates itself great men and 
speaks through them, marking, there- 
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by, the mission each nation, and al- 
ways bringing back the original spirit 
when has been forgotten. This 
spiritual entity is, for France, the Cel- 
tic soul. Each time that the Latin 
genius, which was for France bene- 
factor many ways, has gone too far, 
the somnolent Celtic spirit has awak- 
ened hero—a poet—or thinker. 
Another now awaiting his call. 


The somewhat hidden influence 
the Celtic spirit French civilization 
immense but nowhere has been 
made more manifest than the field 
religion. The struggle between the 
Celtic worship and the church 
lasted for centuries. “On two 
sides the channel,” said Michelet, 
“the Celts resisted eight hundred years 
arms and one thousand hope.” 
Rome imposed her government and 
the church, built the same proto- 
type, sifted her doctrine through; but 
these two agencies have been, 
France, the cause sanguinary battles 
and great perturbing conflicts. The 
Celts, that is, the French, have been 
almost constantly open rebellion 
against both—church and government. 
Let take, illustration, the sect 
the Albigeois against whom Inno- 
cent III ordered Crusade 1209. 
After terrible massacres (five thousand 
women and children were slain one 
town), the heretics were subdued but 
they did not surrender their right 
think for themselves, and the trouble 
did not come end before 1229, 
under the regency Blanche Cas- 
may choose examples and 
happenings that came pass other 
corners France that will help 


realize that the same impulses were 
felt everywhere. Rollo, Normandy, 
was baptized 912. signalled his 
conversion extensive grants land 
churches and monasteries. His 
Christianity, however, sat lightly up- 
him for remained the same man 
heart and returned his human 
sacrifices the northern gods when- 
ever necessary. guarded jealously 
his northern traditions equality and 
independence. His son, Willian Long- 
sword, was better Christian but his 
death was the signal for pagan reac- 
tion. 

hear fresh arrivals the 
Seine Vikings worshiping Thor and 
Odin. far the twelfth century, 
spite monastic ideals and teach- 
ings, which did contribute raise the 
throughout the land, the provincial 
councils had not been able establish 
the celibacy the priesthood, and 
with the stricter discipline the 
church. When Alexander sought 
restore abbot whom William the 
Conqueror had deposed, the duke re- 
plied that would gladly receive 
papal legates matters faith and 
doctrine but would hang the tallest 
oak the nearest forest any monk 
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who dared resist his authority his 
own land. says that there 
was country where the church was 
completely subject the secular 
government France. certain 
sections France, viz., Brittany, 
that northern land deeply religious, 
the church has not been able, even 
this day, wipe out the druidic and 
pagan customs that flourished there 
more than two thousand years ago. 
seems the biological principle 
“nothing destroyed; everything 
transformed,” true the spirit 
well biology. 

The Reformation may studied 
from many angles. Some people may 
condemn it; others may extol it. Re- 
fraining from entering into any theo- 
logical controversy the subject, 
view the Reformation such, 
uprising for freedom, mighty 
wave surging and blowing away the 
forces reaction, offers valuable 
proof this point. Why that 
Protestantism has never been accli- 
mated the Latin countries? some, 
like Spain, has never entered even 
into the threshold the sanc- 
torum the land. The Reformation 
was, for France, awakening, reve- 
lation, new ideal, manifestation 
her Celtic make up. King Francis 
had very conciliatory attitude toward 
it; his sister Marguerite was frankly 
favor it; Marot, the court poet, 
was Protestant; many great soldiers 
and generals joined the fold the re- 
formed church; such men 
Noiie, D’Aubigné, etc., Calvin, the 
lawyer, who was, according many, 
the corner stone Protestantism; 
Calvin, the Celt, went Geneva 
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found republic and spread the doc- 
trine salvation through faith God 
and oneself. All that the Celtic 
spirit, always true itself, always the 

Protestantism, France, labored 
the country from the top bottom but 
entered from the top, and from there 
penetrated into the lower classes. Ad- 
mirals, Coligny; generals, 
D’Aubigné; clergymen, Calvin; 
future king, you please, Henry 
Bourbon, who became Henry IV, were 
the side the Reform. Let re- 
member the great names Bourbon 
and Condé that swelled the rostrum 
the Huguenots. The whole nation was 
torn asunder this new avenue 
freedom which call Reform. This 
portentous event, stripped every 
other meaning, like, remains the 
absolute proof the Celtic spirit 
smouldering under the ashes. Henry 
became Catholic order king, 
That was masterful political 
trick, but difficult have faith 
the sincerity his conversion. What- 
ever may be, was who found 
formula tolerance the promulga- 
tion the famous Edit Nantes 
France was Europe, then, the 
only country where the two religions 
could live henceforth relative peace 
that was last until the seventeenth 
century. The Edit was revoked just 
the time when the Latin spirit had the 
upper hand. 

has always been the history 
France. are all familiar with 
the famous “libertés gallicanes” re- 
gard the church. remember how 
the Pragmatiques Sanctions did limit 
very much, indeed, the spiritual ac- 
tion the Popes France, especially 
the most famous, Pragmatique 
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Bourges, signed Charles VII, 
1438. The king France, virtue 
the Concordat signed 1516, be- 
tween Francis and Leo had the 
privilege—and used it—to appoint 
bishops and high dignitaries church 
benefices. matter fact, Rome 
was never able dominate completely 
the church France, save, perhaps, 
after the promulgation the dogma 
the infallibility proclaimed the 


After these ramblings through his- 
tory, these suggestions and echoes 
Plato used say, must draw 
conclusion: the French were Latin 
race well temperament, one 
would expect their political, social 
religious reactions run somewhat 
parallel the course time. cur- 
sory glance comparative history 
proves that has never been so. The 
French, Celtic origin, have been 
adding their stocks many elements 
—Germanic, Nordic, Anglo-Saxon, 
Slavic and others. has been said that 
the “French are epitome all 
races.” The Latin element negligi- 
ble, fifteen per cent. would seem, 
therefore, that the French are not 
Latins. They are their name points 
out—French, Franks, Celts. The 
political, social and religious reactions 
the French should not judged 
from the point view their Latin 
origin. have seen, too, that the 
Gallic impulses, now somnolent, now 
have been constantly dem- 
ocratic. 

Many people, this generation, are 
losing faith democracy. see 
surging the tidal wave autocracy 
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oecumenic council the Vatican 
1870, and especially after the separa- 
tion the church and state, 1905, 
when the abbrogation the Concordat 
was consummated. may admit 
great multiplicity causes for all that, 
but the cause causes, “la 
Cervantes put it, that 
the French have remained Celts this 
day and their behavior has been and 
the natural result their ancestry. 


over the European shores. This change 
mind invites pause and listen 
the echo the whispering voice 
that halted Paul Tarsus his mad 
race toward persecution, “quo vadis?” 
Where are going? democracy 
going from bad worse, from Caryb- 
dis into Scylla and fascism headed 
the capitol, the Styx its way 
Canossa? Where are going? 
chill fear takes hold when 
hear the rattling saber the two great 
contending, opposite principles—fas- 
cism and democracy—at odds with 
each other, snarling ugly, deadly 
mood. One wonders whether France, 
surrounded every side reaction- 
ary, autocratic forces, will engulfed 
into fascism, will she, together 
England and America remain stead- 
fast the ideals freedom and de- 
mocracy? God alone knows and 
absolute answer can given the 
question. the light past history, 
contemporary happenings, may 
venture definite opinion based ob- 
jective facts. France, the present 
crisis, will refuse fascist and will 
remain democratic. 

“The soul the key the uni- 
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verse” said Merlin. The soul Celtic 
France the key the objective un- 
derstanding her past, present and 
future. The nation cannot betray her 
tendencies nor belie her destinies. True 
that observe, bubbling the 
surface, some turmoil and agitation 
from within, but the forces reaction, 
boisterous and annoying, times, are 
lacking real “punch” well 
intelligent, resolute leadership. The 
so-called fascist movement represents 
astonishing minority. The nation 
whole does not respond the ap- 
peals irresponsible trouble makers; 
the population does not feel the urge 
toward dictatorial autocracy. not 
the make-up the French fol- 
low extremes; they are neither fascist 
nor sovietic; they are simply, yet stub- 
bornly, democratically inclined people, 
clinging the old ideals peace and 
liberty for all under the law. They 
want above all keep away from dic- 


tators. The quarrels from within and 
the pressure from without may 
bothersome and aggravating but 
France will wise enough, strong 
and stalwart enough, herself. 
The motto carved the coat arms 
Paris “fluctuat nec mergitur” has 
always been true. “All exaggeration 
short lived.” Fascism will die away 
and France will keep unsullied her age 
long democratic ideals for her own 
sake, for humanity, and true social 
progress. 

The “gesta Dei per Francos” have 
been, among many things and noble 
deeds, long education, continuous 
evolution toward liberty and democ- 
racy. round about face would now 
incomprehensible anomaly. True 
herself and her past, faithful the 
urge her own tendencies, France, 
spite difficulties from within 
threats from without, will remain 
democracy. 


The fundamental quality the French people not the courage 
the battlefield. that more difficult form courage—the 
courage peace; which has inspired them again and again attack 
ruin undismayed and save their country tireless indus- 
Van Dyke “The Story France” 
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Education Abroad 


MORE THE REFORM SECONDARY EDUCATION 


MICHAEL DEMIASHKEVICH 


ordinance January 20, 1938, 
the first Minister Public Education 
the Third Reich completed 
reorganization secondary education 
accordance with the National Socialist 
philosophy life and government; 
exact, accordance with the principles 
laid down Adolph Hitler Mein 
Kampf. 

While the ultimate issue the Third 
Reich concealed from us, one can, 
seems, usefully meditate upon the following 
standing German historian: “Each funda- 
mental change the structure the Ger- 
man State shows, repercussion, also the 
situation Central Europe. German politi- 
cal changes, therefore, have been more far- 
reaching their international significance 
than those that take place any other 
European land. Their influence, times 
more negative than positive and vice versa, 
has marked new epochs not only Ger- 
man but European appears 
worth while inform the readers 
the Forum further the 
reorganization that school which the 
major percentage the next generation 
leaders Germany will educated. 
For this purpose the principal new Ordi- 
nance given full, addition, two sub- 
sequent regulations complementing 
principal Ordinance with relation the 
problem private secondary education 
and tuition fees the public secondary 
schools are given summary. 


*See our paper, “The Reform Secondary Edu- 
cation Germany,” The Forum, No- 
vember, 

our study, The National Mind: English, 
French, German, American Book Company, 1938. 


The Ordinance the Reich Minister 
for Science, Education, and Popular De- 


velopment, January 29, 1938, the 
Reorganization Secondary Education: 
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“Through series ordinances issued since 
1933 have introduced and prepared external 
and inner reorganization secondary education. 

“As sequence Ordinance March 20, 
1937, which, beginning with the Easter term, 
1937, simplified the system secondary education 
doing away with various multiple types 
the secondary school, establishing the 
following regulations the total objective and path 
the secondary school. 

“In doing placing the hands the 
educators task entailing great responsibility. 
This task and this responsibility can properly 
met only the condition that the teaching pro- 
fession derive from these regulations new 
incentive and new determination fulfill its 
duties toward the German youth and thus, guided 
the right spirit, translate the National Socialist 
educational will into practice. 

“With complete confidence the devotion 
the German educator, expect that will 
joyously fulfill his task. 

“In particular, wish stress the following: 

Important reasons demographic policy 
have led order the reduction the sec- 
ondary education course studies from nine years 
eight years. This measure must not, however, 
result the lowering standards secondary 
education. The cultural task which falls the 
secondary school within our system public 
education demands that the high standards 
secondary education preserved through cor- 
responding raising the achievements the 
pupils and teachers, The entire work the 
secondary school should oriented toward the 
Maturity Certificate, There place 
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secondary school for incapable pupils nor for 
pupils showing clear signs weakness will 
power and character. 

“2. accordance with their objectives the 
secondary schools must full-course institutions, 
building upon the fourth, case the 
Aufbauschulen (opportunity schools) upon the 
sixth, year the elementary school. order, 
however, secure for the gifted adolescents 
residing the countryside broader access 
secondary education permitting secondary 
schools with incomplete course continue 
their work, affiliated institutions. These schools 
will comprise from two five forms, beginning 
with the first, and they will affiliated with 
neighboring complete secondary school. de- 
sirable that affiliated schools for girls which 
comprise five forms should add sixth form 
serve finishing form, which will stress house- 
hold arts. 

“3. Coeducation contrary the National 
Socialist conception education. Therefore, 
general rule, boys and girls will receive secondary 
education separate schools. The emphasis 
household arts the complete secondary school 
for girls (Oberschule fiir particu- 
larly destined meet the requirements which 
life lays upon the German wife and mother the 
family, vocation, and community. 

“Accordingly, the admission girls sec- 
ondary schools for boys possible only excep- 
tional cases. Boys shall never admitted 
secondary schools for girls. 

secondary school for boys fiir 
Jungen) which admits girls shall organize the 
instruction the girls with full regard for the 
principles feminine secondary education, 
the whole, girls admitted school for boys 
shall receive there the same education they would 
receive school for girls. 

“The transfer girl the sixth, seventh, 
eighth form school for boys can take place 
only authorization the Head the 
other higher educational authorities the prov- 
ince. Only way extraordinary exception, 
for which authorization necessary, may girls 
visions carry out the principles feminine 
secondary education shall made Gym- 

“4. order meet the individual differences 
with regard the native endowment and voca- 
tional inclinations boys have provided for 


THE EDUCATIONAL FORUM 


November 


bifurcation the classes from the sixth through 
the eighth form, under which provision part 
the pupils will their studies put emphasis upon 
the natural sciences and mathematics, and the 
other part, upon foreign languages; but all will 
receive instruction common the other sub- 
jects the program, that the subjects bear- 
ing upon German civilization [German, history, 
geography, art, music], biology, and physi- 
cal education. This instruction received com- 
mon will safeguard the fundamental unity the 
education all secondary school pupils. 

“Closely connected with the bifurcation are the 
study groups for practical exercises (Arbeits- 
gemeinschaften) the mathematical-natural 
sciences and the languages, respectively. During 
the transition period and until the completion 
the reorganization secondary education, the 
bifurcation will carried out fully the seventh 
and eighth forms only, while the sixth form 
will limited the work the study groups 
for practical exercises. 

“Participation the study groups for practical 
exercises obligatory principle. order, how- 
ever, promote the standards work, the Head 
the School empowered exclude individual 
pupils from participation study group when 
circumstances recommend such measure. 

“Special regulations determine the organization 
the work the study groups for practical 
exercises; the novelty these regulations lies 
the guiding principles designed adjust the work 
the study groups the National Socialist 
philosophy education. the linguistic study 
groups for practical exercises the lan- 
guages, French, Italian, and Spanish, shall hold 
view the fact that the initial 
period their activity the linguistic study groups 
will have deal with students who have already 
received extensive training Latin, and 
view the inadvisability setting up, this 
time, detailed regulation relative the goals 
and methods work these study groups, 
shall expect all the more that Heads the 
schools and teachers will give particularly close 
attention the problem the organization 
the work the linguistic study groups and will 
their own responsibility draw program 
and guiding principles for the teaching the 
Romance languages. Supervising officers shall take 
special interest this matter. 

“The bifurcation the seventh and eighth 
forms may omitted exceptional situations 
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With regard the reorganization the 
the following measures are particu- 
larly significant: Greek begun the third form 
and continued through the final form, with 
time allotment five hours per week throughout. 
The third foreign language English; 
begun the fifth form. wish that, 
addition, the pupils the sixth through the 
eighth forms should given opportunity for 
studying also French two hours per week. 

“6. refrain from issuing new program for 
religious All matters conducive the 
disruption the educational unity the school 
shall carefully guarded against religious 
instruction. 


“The Transition Period” 


The new regulations relative the maxi- 
mum size classes (40 for the first and second 
forms, for forms third through the fifth, 
for forms sixth through the eighth) cannot 
applied all schools without inflicting hardships 
both upon the pupils and upon the agencies sup- 
porting certain schools. Therefore deviations from 
the rule concerning the size classes are per- 
missible during the next three years, Afterwards, 
classes the regulation size will obligatory 
for all the secondary schools. During the transi- 
tion period the maximum number students 
the sixth form shall thirty. 

The switching the courses study from 
the old curriculum the new one must carried 
out with the greatest despatch. Each school shall 
work out detailed plan studies for the year 
1938-39, which should preclude gaps the 
subject-matter and should accelerate the comple- 
tion the reorganization secondary education. 
The transition from the old the new sequence 
the study foreign languages shall regu- 
lated Ordinance March 20, 1937. 
other words, all cases which French was the 
first foreign language, Latin now will studied 
the second foreign language, and English may 
studied such cases only the third language, 
Latin being the obligatory subject forms sixth 
through the eighth all cases when two foreign 
languages have been already begun under the old 
curriculum and both are modern foreign tongues. 

Particular care shall exercised the 
school the case the pupils whose progress 
does not justify promotion the next class and 
who being made repeat the same form 
under the new curriculum would have change 
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new foreign languages. Whenever student 
weak foreign languages only but has done 
satisfactory work the other subjects instruc- 
tion his form, should conditionally 
promoted and given chance make good his 
deficiencies the linguistic studies during the 
next year. all other cases non-promotion the 
school shall make special arrangements for the 
linguistic instruction the students repeating 
the old form under the new regime. Special courses 
the languages shall organized for the benefit 
such students, these courses the student shall 
either continue the study the foreign language 
which has already begun take new 
foreign language, The latter arrangement should 
preferred. any case, the student shall 
excused from the regular class study the foreign 
language which studies the special course. 


“This Ordinance Instruction and Education 
the Secondary School comes into force with the 
beginning the school year 1938-39 and bind- 
ing upon all the secondary schools Germany. 


“THE BASIC PHILOSOPHY SEC- 
ONDARY EDUCATION 


“School work part the National Socialist 
system education. The school’s task co- 
operate the application the methods its 
disposal with other educational agencies the 
German people, all having the common goal 
forming the National Socialist man. 

“The demand that the school serve the purposes 
German national education does not date from 
today. This demand has been frequently expressed 
the past; fact, found the Guiding 
Principles accompanying the Ordinance the 
Reorganiaztion Secondary Education, 1925. 
But the philosophy national education de- 
veloped this latter document is, both sub- 
stance and with relation the philosophy 
history which inspired that philosophy educa- 
tion, very different from the National Socialist 
conception political education. The authors 
the Reform 1925 understood correctly that 
only educational ideal common and binding 
upon the entire citizenry could restore the 
nation the educational unity which 
They understood, further, that such ideal 
unity was not found the social confusion 
and disintegration the interregnum, and that 
the contemporary chaos could not produce the 
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leading star guide the education the youth. 
The authors the Reform 1925 did not, how- 
ever, draw from their correct perception the only 
conclusion possible. Certainly, they recognized the 
fact that had lost the unifying symbols grown 
out our historical past and that new spirit 
could emerge only from the world events and 
experiences the time. Yet the authors the 
Reform 1925 refused regard education 
political problem, that the problem how 
build better They preferred seek 
the past firm ground for unifying education 
and they believed that German idealism 
educational influence offered not only firm 
ground upon which build for the unity the 
German school but that also furnished secure 
foundation for new national unity. They forgot 
that the educational idealism the early nine- 
teenth century rested upon the conception man 
being that comes self-realization rationally, 
via understanding; they overlooked the fact that 
this conception had become, the end the 
nineteenth century, wholly obsolete. 

“This error committed the authors the 
Reform 1925 was, however, less decisive for 
the ultimate fate the Reform than was the 
illusion that spiritual development can give 
nation that which only 
through political action, can wring from fate. 

“As result, the Reform was destined fail 
its ultimate purpose, partly because the way 
from its first draught its application had 
become ever more liberal, philosophically 
more colorless and neutral, thanks the influence 
exercised upon political party squabbles and 
the criticisms proponents various philo- 
sophical doctrines. The more significant cause 
the failure the Reform lay, however, the 
fact that education such cannot set any 
political goals but itself receives assignment 
from creative political will; thoroughgoing 
reorganization the school possible except 
when nation creates new political order which, 
turn, creates certain general educational 
atmosphere and brings dominion unified out- 
look upon life, which, its turn, suffuses the 
educative process. 

“Thus the pedagogical optimism which the 
actual educational inanity the interregnum 
found expression left its impress also the 
Reform 1925. This Reform was, the last 
analysis, based the belief that nation can, 
through reorganization its educational system, 


THE EDUCATIONAL FORUM 


November 


recover that which the nation has lost political 
strength. The authors the Reform expected 
offset, part least, the national crisis through 
civic instruction, which the end had binding 
power the individual, and through intro- 
duction German culture, which was believed 
able serve ‘the clincher braces our 
national structure.’ short, they sought make 
citizens without recreating the national State. 

“Despite all its optimism this educational ideal 
stands under the sign the same hopelessness and 
relinquishment which were characteristic many 
other undertakings during that period time. 
did not dawn upon the men that period that 
from the imperishable substance our race 
new form German life can arise. Thus, the 
end, belief German idealism determining 
force life was the cause the inability 
believe the creative power the German 
people. Today, the light the unmistakable 
experiences our philosophical revolution, one 
can see clearly that the revival German ideal- 
ism was not the return proud and self- 
confident generation the ultimate sources its 
strength, but flight from the distress and dejec- 
tion the period into the eclipsed ideal 
vanished time. 

“All true education has its roots life, and 
life alone can create life. 

“In asserting the priority life and action 
over all educational theories, National Socialism 
faithful the law which governs the development 
every great culture. Political action the 
foundation new order. new political order 
new binding force the necessary pre- 
condition for new system education. The 
German State Adolf Hitler has become the 
determining educational force because the 
creating his State, summed the political 
strength his people one single political will 
and one all-pervading philosophy life. This 
was which made possible great and meaning- 


ful system education. 
“All organized education formed after the 


image given political and social order. The 
National Socialist system education not 
the outcome pedagogical planning but 
political struggle and the laws which govern 
such struggle. The Hitler Guard and the Hitler 
Youth were first created fighting organizations 
the movement which brought National Social- 
ism victory. Very soon, however, 
fighting units there developed new form life 
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from which grew new educational principle. 
was these military-political fraternities that 
was born, through the harsh selective process 
the fight, the new social unity the German 
people which the was determined 
promote, Long before the National Socialist State 
was the position take into its hands the con- 
trol education, there arose, apart from the 
school and other educational agencies, 
timately closed system education the youth. 
implanted and tested out new attitude toward 
life—and those qualities character inscribed 
the banner the National Socialist movement— 
not through theoretical instruction but through 
the comradeship the fight. The young political 
warriors the National Socialist fighting units 
became bearers new educational ideal, even 
before they received from the National Socialist 
State definite educational mission. History can- 
not teach more striking lesson the priority 
politics over pedagogy, fact which the educa- 
tional optimism the interregnum was blind. 

“Naturally, the victory the National Socialist 
movement and the conception man and 
citizen which represents brought end the 
period educational optimism and gave its own 
answer the problem concerning the proper 
substance education. 

“The National Socialist Revolution, being 
philosophical revolution, has replaced the artificial 
conception what educated person with the 
true conception the real man, that per- 
sonality shaped blood and historical fatality. 
has substituted for the humanistic educational 
ideology which dominated German education 
recent times system education which has 
grown out the brotherhood real struggle. 
Only from the spirit discipline this struggle 
can come the proper guidance for the new school 
which will not cripple but will further the young 
German’s enthusiasm and capacity for devotion. 
All education that stands outside this National 
Socialist educational reality necessarily abstract 
and alien; even though give large place 
German culture, still would remain educa- 
tion fit not for the true man the true reality, 
but for mere rational being. 

“The school was not once subjected the 
revolutionary reorganization, not any more than 
other educational agencies which had their roots 
the outlook the historical yesterday. All such 
agencies were less immediately touched the 
basic educational influences the new political 


reality. The reason for this found not 
alone the fact that spirit which dwells 
forms more tenacious and more stubborn than 
spirit that dwells men and that because 
this fact the educational institutions for which the 
ideas the past times were the inspiring forms 
could changed only slowly, step step. 
much more valid reason for delay the 
educational reform lies the very nature 
the school educational institution. Because 
its very nature, its significance diminished the 
moment the advent new culture and 
new outlook upon life. any period history 
the school rests upon the basic forces the times, 
but life always ahead the school. The school 
transmits pupils the spiritual content its 
time, but the growth the school controlled 
determinant changes the outlook upon life. 
The significance the school increases the 
same progression the new spirit reaches ever 
higher degrees crystallization which make 
possible teach the new spirit pupils. 

“The National Socialist historical epoch will 
build school which will its true image. 
must, however, realize that are still the 
beginning the new educational structure. 

“True education spans bridges between the past 
and the future people; not sum total 
absorbed knowledge but living form. The 
complaint raised the past the best element 
our nation, that our youth was weakened and 
overburdened the mass historical informa- 
tion and that this educational exaggeration was 
injurious the plastic power life, was well 
justified. Only who can shape the future from 
the present can with impunity turn his attention 
the past. Only who pursues, determinately, 
purpose can find his way through mass 
knowledge. Only who pursues goal can seize 
beginning. clear idea its own mission 
the part generation the key that opens the 
door the past. Therefore, correct say 
that National Socialism, even though did not 
begin its historical march with well-developed 
educational ideal mind, has accomplished 
educational feat unknown history; has made 
possible build true education whole 
people one and the same Formerly, 
false educational conception divided the people 
into ‘the educated’ and ‘the Today, 
the belief whole nation its mission, its 
own strength, and its Leader constitutes not 
only the bond political unity but also the soil 
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from which will grow new national educa- 
tion, 

“The German youth which today goes our 
schools has its face turned toward the future; 
animated with wholesome 
with strong instinct for life activities, and with 
confidence its Fiihrer, who embodies its ideal. 
This realization its historic mission not only 
opens the eyes the youth the past but also 
arouses the desire understand the historical 
context its own time. Thus political self- 
consciousness stimulates eagerness for study. Such 
are the premises for the work the new school, 
unknown the previous less happy times. 

“The school today resolutely turns away 
from the former educational objective which was 
propounded under the catchword, ‘general educa- 
The school today, further, places itself 
the service the educational ideal which 
recommends that all educational work begin with 
the body and then envelop the soul, and thus, 
both the school and outside the school, educate 
for unity. other words, the school strikes its 
own path, the goal which the education 
the total man and the man good character. 
This path leads beyond the development mere 
intellectual capacities. But this does not mean 
limitation restriction school work; simply 
means that the school has special task per- 
form. All educational agencies have one common 
goal—the formation the National Socialist 
man, Yet each type educational agency has its 
peculiar assignment which must properly under- 
stand and carry out does not wish hurt 
itself. The peculiarity the school educa- 
tional agency that educates through instruc- 
tion. This not, course, say that should 
conceive its task narrowly that the training 
the mind the producing scholars and 
Whoever has really understood that 
man unified personality and not trilogy 
‘made up’ body, soul, and mind, will not deny 
that the training the mind and the development 
the power comprehension should aim the 
whole man and should contribute bringing his 
character ripe formation. 

“The educational task the school not 
fulfilled the development the intellectual 
capacities the individual. The school must, 
through the transmission the individual the 
common national cultural heritage, incorporate 
him the historical community his people, 
well enable him, through the transmission 
practical information and skills, dominate life. 
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“Germany poor territory and mineral 
resources, Its real national wealth consists the 
vigor, trustworthiness, and efficiency her men 
and women. Therefore, the duty the German 
school bring persons capable, true 
devotion the people and the leading 
German life and developing and applying their 
spiritual energy the highest possible degree, 
that they may able solve the problems that 
may face Germany their time. 

“Vast the extent and complexity these 
tasks. the first obligation the national 
system education open each individual, 
regardless his social economic status, the 
road which will lead the best utilization his 
energies that service the nation for which 
best adapted. the context national life, 
all types schools have equal importance despite 
the differences certain objectives and methods 
peculiar each type. 

“In the construction the new German educa- 
tional system, the task bringing that element 
the young generation which later will en- 
trusted with the duty solving the problems 
the nation falls the secondary school. This 
group and the wider mass the German 
people are not thereby divided into two opposing 
camps the educated and the uneducated. The 
difference between the two consists, rather, the 
greater degree responsibility, initiative, reso- 
luteness, and judgment which will demanded 
from this selected group, and which will 
the service the people like other Germans. 
Accordingly, the task the secondary school 
select from all circles the German people 
adolescents promising success the service 
the people under conditions implying higher de- 
grees responsibility, resoluteness, and judgment, 
and develop them the ability for decision 
and achievement, that later they can adequately 
discharge the duties physician, judge, mili- 
tary commander, teacher, and the like. The total- 
ity the work the secondary school stands, 
then, under the sign selection and achievement 
which are not confined the intellectual gifts 
the pupil, but which are aimed the whole man. 
This goal promotes the unity secondary edu- 
cation and excludes the splitting into arbi- 
trary trends alien its true task. The secondary 
school, sure, does not ignore the vocational 
needs the nation, but does not train toward 
any definite vocation. Consequently, secondary 
education should not strive equip the graduates 
with the richest possible supply specialized 
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information, but rather with the ability later 
acquire through independent study higher 
vocational institution learning all necessary 
specialized knowledge and skills. 

“The secondary school, compared with the 
elementary school, imparts its pupils much 
deeper and richer knowledge. This done not 
because the erroneous belief, propagated 
the old pedagogy, that such the way making 
‘an educated person’ from the raw material fur- 
nished the ‘people.’ Neither this done solely 
because the fact that modern complex life 
difficult find the right solution for far- 
reaching problem without the help 
scholarship. The truly decisive consideration 
this: one can undertake his own re- 
sponsibility and initiative solve national prob- 
lems who, together with the deepest devotion 
the people, not also fortified the knowledge 
which makes possible for him look beyond 
the confines his nation and understand better 
its historical substance and destiny thanks his 
knowledge other nations. Men and women who 
bear greater degree responsibility than the 
average citizen for the physical and moral well- 
being the nation and for national political 
stability and culture must course stand the 
midst the people, must live and feel with the 
people, Yet the same time, order that they 
may discharge their responsibilities toward the 
people, they must view the people whole and 
recognize the dangers that may menace the nation 
result its geographical position, its history, 
and the weaknesses inherent the national 
character. 

“The basic characteristic secondary educa- 
tion, which not always correctly understood, 
that the secondary school pursues its educational 
goal via rational knowledge. National Socialism 
endorses this peculiarity secondary education 
because harmony with its own educational 
philosophy and not because National Socialism 
eager take over the leavings intellectual- 
istic epoch. progression the pupil not only 
receives information through instruction but also 
led exercise his power comprehension, 
through the analysis thoughts and events, 
will develop the ability for independent respon- 
sible judgment. This ability will promoted not 
only through the study material furnished 
the history and life the German people but also 
those foreign peoples. Analysis foreign 
civilizations contributes the development the 
ability grasp the life problems one’s own 
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nation, because the contact with foreign civiliza- 
tions leads the formation the habit 
dispassionate observation, which indispensable 
for correct judgment about the problems one’s 
own country. the other hand, such analytical 
knowledge can only then fruitful when 
concerns itself with matters within our reach, 
that is, with matters concerning the peoples with 
which come contact through our art 
history. this truth lies the ultimate justification 
the linguistic instruction our secondary 
schools and also the reason for the preservation 
the Gymnasium separate form secondary 
education. The Gymnasium will serve the pur- 
pose benefiting our secondary education system 
with all that the contrast between the historically 
distant and the near, which marks our relation- 
ship Hellas and Rome, can yield the enrich- 
ment experience and the stimulation 
thought. 

“Education through rational information 
understood not confused with the in- 
formational school the old style, because, 
distinction from the old education, aims 
the whole man. Character developed through 
against which the mind has struggle the 
process the acquisition scholarship, the 
compulsion logic, and the inexorable law 
objectivity—all these are not bad directors 
character. Besides, all real knowledge not 
mere intellectual The content 
information not only touches upon the power 
comprehension but also deepens the insight, in- 
creases the sense responsibility, fructifies the 
imagination, and develops obedience, modesty, and 
spiritual discipline. follows therefrom that the 
choice subject matter secondary education 
the greatest moment, and that the traditional 
contrast between formal training and content 
study has been disposed of. 

“These considerations lead some definite 
conclusions regarding the method instruction 
the secondary school. The acquision infor- 
mation should never made end itself 
was the case with the doctrine the so-called 
‘general Where the educative process 
dominated the principle mere transmission 
knowledge, the total result the contrary 
what sought. The educative process weakens the 
individual instead strengthening him; the mul- 
tifariousness the subject matter dulls the senses 
and the liking for knowledge fatigues the mind, 
lays lame the will power and the power 
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decision, and produces conceited persons, sub- 
stance inimical true education, 
weaklings. The repletion the impressions rushed 
into him from outside makes the young person 
shallow and incapable collecting himself in- 
tellectually and morally. 

“When, the other hand, instruction grows 
out life, that when built upon the 
pupil’s environment, the world his own 
experience and imagination, and when worth- 
while application knowledge shown him, 
then can accumulate knowledge without falling 
victim scatter-brained immaturity. school 
permeated with such spirit, the pupil will learn 
willingly, even when the relationship between the 
subject matter and his own world are not quite 
clear him. Information acquired such 
close-to-life manner will never sterile, because 
will enliven and enrich the pupil’s will power 
and phantasy without encumbering his mind. The 
assimilation knowledge conjugated with pas- 
sion; the true learning subject matter im- 
possible without the participation will and 
feeling. The learning capacity the individual 
determined simply his intellect, but also 
the last-named creative forces. Therefore, all 
true instruction also education. 

“It follows from the close-to-life conception 
instruction that the education girls should 
organized accordance with its own laws, in- 
stead being mere cast taken from the educa- 
tion boys. The nature-decreed differences be- 
tween the sexes manifest themselves even 
childhood. consequence, the education 
girls, order that may fulfill its responsibilities 
toward the people and the State, must develop 
from its own roots. 

“This means that the instruction girls all 
the subjects prescribed the program the 
secondary schools for girls and not simply 
those relative home economics and other sub- 
jects specifically intended for the education 
women must take its inspiration from the nature 
and the world women, without, however, any 
exaggerated romanticism and sentimentality. Thus 
shall realized the final objective set for all 
feminine education the these words: 
‘The goal feminine education must fixed 
the education the future mother.’ 

“Tf instruction should take its point de- 
parture the concrete, the outlook and the 
interests the pupil, must not enslaved 
those. Instruction must proceed not only from 
observation concept but also from the known 
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the unknown. ‘Attractive’ instruction and 
‘hard’ instruction must combined the edu- 
cative process. 

“The new secondary school will subject the 
adolescent mental discipline; will not shun 
the duty employing compulsion order 
enrich the youthful mind with useful knowledge 
and also order strengthen and make 
plastic. The new secondary school will, however, 
always guided the thought that not dead 
knowledge but active comprehension and power 
achievement constitute the goal 
struction. 

never worth more than the 
teachers who conduct it. The real reform 
secondary education can realized only through 
steady hard work the classroom. Regulations 
can only break the path the realization the 
reform, Upon the National Socialist teacher and 
his effort will depend the success the secondary 
school bringing men decision whose 
interest the welfare th: people. The new 
school will only then get grip the soul 
the young when served men and women 
who themselves are possessed the new spirit 
and the sense responsibility their calling. 
The best educational program dead matter 
not animated the personality the 
teacher. 

“The teacher the new school much 
the better place fulfill his education task, 
unhampered the limitations his subject, 
since has the National Socialist philosophy 
life scale values which the school did not 
have prior 1933. The National Socialist 
philosophy life not special subject 
instruction practical exercise but the very 
foundation the new school. brings down 
the barriers which used separate one subject 
matter from another. This makes possible 
freely organize instruction, giving room all 
the desirable cross references and concentra- 
tion. The National Socialist philosophy life 
solves all the difficulties which existed with rela- 
tion courses study and time-tables during 
the epoch educational pluralism. The new 
philosophy life furnishes not primarily new 
subject matter but above all new unified and 
unifying point view, new general educa- 
tional method, and new principle for the selec- 
tion subject matter. 

“Only when the principle supposed com- 
pleteness the subject matter discarded and 
replaced with the one utility and when subject 
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matter selected accordance with the National 
Socialist outlook upon life can instruction strike 
for depth and discharge the educational duties 
which fall it. The detailed courses will estab- 
lish the minimum information that must 
The regulations concerning the various 
courses study will set forth many points 
detail which result from the re-appraisal values 
and the new principles The length 


such regulations concerning individual subjects 


instruction does not bear any reflection upon 
the value expanse given subject matter. 

“The subject matter specified the detailed 
regulations must learned thoroughly. Instruc- 
tion must deeply into the subject the age 
and preparation the pupils permit. Whenever 
the average achievement the class makes 
possible, the course study shou!d enlarged. 
sure, the teaching process must organ- 
ized accordance with the psychology the 
adolescent and must proceed from observation 
comprehension, from the concrete the abstract. 
the other hand, superficiality, lack 
thoroughness, and coddling are the worst enemies 
true education. 

“The basic principle instruction shall 
that planned activity, for 
which the teacher shall set the goal and during 
which shall firmly hold guidance and leader- 
ship his hands. All instruction which promotes 
the pupil’s own effort and stimulates his thinking 
and judgment instruction through activity. 
shall conducted partly through class discus- 
sion, partly through the teacher’s lectures, and 
partly through the properly prepared, organized, 
and summarized work study groups; also 
through well-planned assignments for home work. 

“The principle instruction through activity 
must not permitted degenerate into ir- 
responsible quibbling and talking random; 
must not permitted fruitlessly sink into 
argumentative exchange opinions. must have 
its goal experience, valuation, and de- 
The teacher responsible for this, Ade- 
quate allowance must made for instructional 
interrogation and dialogue, well for the 
teacher’s lecture. Only then will possible 
arouse the adolescent, through self-activity, the 
joy work and strengthen his powers, while 
guiding his progress from higher watch-tower. 

“Important strengthen the pupil’s 
memory and stamp indelibly upon the 
indispensable information, necessary bear 
mind that mere mechanical retention poorly 
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comprehended subject matter fails achieve the 
purpose strengthening memory, while retention 
naturally accomplished through the method 
self-activity. 

“Through proper combination the various 
methods study the school shall take care that 
the adolescent does not lose his natural freshness 
and his urge for knowledge; that, result 
excessive drill, does not suffer from passivity 
and atrophy his power independent 
judgment. the other hand, should not 
left dissipate his valuable powers vacil- 
lating and shiftless unlimited freedom. 

“The close-to-life attitude our ambitious 
youths recommends instruction characterized 
both strict organization and lively progression. 
The confusing multiplicity insignificant details, 
the unnecessary spreading out instruction, the 
squandering time, would cripple the adoles- 
cent’s eagerness for work. Not less injurious 
the organization the learning process which 
characterized minute interrogation and false 
tutelage. The result such organization 
the learning process the loss keenness, self- 
confidence, and the joy achievement the part 
the pupil. All independent processes thought 
must respected. Spontaneous growth and skill- 
ful guidance are the mutually complementary 
methods all properly organized education. 

“The school should carry out its work 
far possible through class instruction. Yet, 
home work supplement class work should 
not neglected. Home assignments should serve 
the twofold purpose preparation for class work 
and fixation its results. Home work should 
directly connected with class work; should 
reasonably limited and conscientiously ex- 
amined. 

“Indispensable for the development the 
habit collecting one’s thoughts and for self- 
testing the part teachers and pupils are 
written exercises (class and home written work). 
These exercises should grow out class work 
and therefore should not demand additional home 
work way preparation. Short written 
exercises should aim the fixation the results 
class work. Written exercises for the purpose 
tests toward graduation promotion are 
abolished. general, written exercises shall not 
used the principal data for the appraisal 
the total achievement the pupil. Home written 
exercises should serve the purpose equipping 
the students, via writing, with knowledge and 
skills that will useful them later life. 
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The correction and appraisal written exercises 
should conducted the spirit constructive 
criticism just recognition achievement, both 
being directed toward the promotion the pupil’s 
growth and the stimulation his interest 
work. 

“The correction written exercises the 
pupils themselves can valuable only when 
contributes the removal the sources their 
errors and real progress their work. 

“In the scientific subjects for which regular 
written exercises are prescribed the regulations, 
least once year one-hour two-hour 
written exercise class should arranged for 
the classes from the fifth form on. The purpose 
such exercises should not serve 
device for either repetition testing, but 
afford the pupil opportunity for 
pendent summary the knowledge which has 
acquired. Side side with the correctness 
content, such exercises should aim the cultiva- 
tion clarity organization and good style. 

“More comprehensive written works may 
submitted the pupils who have special gifts 
and the inclination for deeper independent re- 
search. Such works can considered datum 
for the appraisal pupil’s total achievement 
only when they are really passable, the least. 

“The appraisal the pupil’s total achieve- 
ment shall based upon the degree and success 
his cooperation the instructional work. 
Requirements exacted from the pupils must 
not exceed the level indicated the detailed 
regulations. Excessive requirements whether 
individual subjects the totality work are 
avoided not only injurious health but 
also leading often the employment 
learning aids undesirable and ineffectual 
nature. The school must not give cause dis- 
honest practices any kind. Honest work, frank- 
ness, and straightforwardness the relationship 
between teachers and pupils should the basic 
principle school life. The adolescents’ spirit 
straight play and good fellowship will prove 
educational factor the greatest significance 
when teachers and pupils are bound together 
the sentiment real comradeship. 

all instructional work, clear and correct 
German, oral and written, must constantly 
cultivated. 

“Order and neatness every kind work, 
well neat hand, are the expression the 
sound general attitude the pupil and therefore 
must valued and relentlessly developed. 
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“Although the success any educational work 
depends upon the exemplary demeanor and work 
the teacher and upon his belief youth, 
fact upon his own youthful spirit, this success 
conditioned not lesser degree upon the sound 
attitude, the will for education, and the dis- 
ciplined deportment the pupil. 


“THE FRAMEWORK THE PROGRAM 
STUDIES 


“The Secondary School for Boys 


“Secondary education boys has two basic 
branches, the principal course study being 
carried out the Oberschule fiir Jungen, and 
auxiliary type education being offered the 
Gymnasium fiir 

“The principal type, the Oberschule fiir Jun- 
gen, comprises, complete form organiza- 
tion, eight classes, forms, 
through eighth. The upper division the school 
(from the sixth through the eighth form) is, 
general rule, bifurcated emphasis follows: 

natural sciences—mathematics, 
foreign languages. 

“Further, and again general rule, the two 
emphases are promoted study groups, one 
issuing from the division natural sciences— 
mathematics, and the other from the division 
foreign languages. 

“Obligatory foreign languages are English and 
Latin, and for the division emphasizing foreign 
languages second modern language also 
obligatory. 

“In addition the complete principal type 
secondary education for boys there also 
incomplete type, the Aufbauschule [oppor- 
tunity secondary school], with forms from the 
third through the eighth. 

“In the Aufbauschule for boys the upper 
division not bifurcated. 

“The obligatory languages are English and 
Latin. 

“The auxiliary type secondary education for 
boys, the fiir Jungen, comprises 
classes from the first through the eighth form. 

“Secondary education for girls furnished 
single type secondary school, the Oberschule 
fiir Madchen. This school, its complete form, 
comprises eight classes, numbered 
through eighth. 

“The upper division bifurcated emphasis 
follows: 

home economics, 
foreign languages. 


“The obligatory foreign languages are: 
for (a) English, 
for (b) English and either Latin sec- 
ond modern language. 
“Elective foreign languages: 
for (a) none, 
for (b) modern foreign language Latin. 
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Aufbauform secondary education, the 
Aufbauschule, built upon the first six forms 
the elementary school. The classes the lower 
division (first and second) shall not henceforth 
have more than forty pupils, those the middle 
division (third through fifth) not more than 
thirty-five, and those the upper division not 


TIME-TABLES 
Oberschule fiir Fungen 


Instructional 
Divisions and 
Subjects 


Classes 


Physical Education 

II. German Civilization 
German 
History 
Geography 
Art 
Music 

III, Natural Sciences and 

Mathematics 

Biology 


Natural 


Sciences 
—Math. 


Chemistry 
Physics 
Arithmetic and Mathe- 
matics 
IV. Foreign Languages 
English 
Latin 
Practical Study Groups 
Nat. Sci.-Math. 
Foreign Languages 
VI. Religion 


“The secondary school for girls, the 
bauform (Aufbauschule) comprises classes from 
third through eighth. The upper division has just 
one emphasis, home economics. 

“The complete, that the eight-year, secondary 
school built upon the first four forms—in the 
case pupils exceptionally high achievement, 
three—of the public elementary schools. The 


sis 
Foreign 


sis 


Lan 


more than twenty-five pupils. general rule, 
each complete principal type secondary school 
for boys shall have its upper division bifurcated, 
while the complete secondary school for girls 
shall have the choice either one both 
emphases the upper division. 

“The Aufbauschule has the purpose serving 
the countryside boys and girls good health, 
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Oberschule Aufbauform (Aufbauschule) fiir Fungen 


Instructional 
Divisions and 
Subjects 


Classes 


Physical Education 

German Civilization 

German 

History 

Geography 

Art 

Music 

Sciences and 

Mathematics 

Biology 

Chemistry 

Physics 

Arithmetic and Mathe- 

IV. Foreign Languages 
English 
Latin 

Religion 


Instructional 
Divisions and 
Subjects 


Classes 


Physical Education 
II. German Civilization 
German 
History 
Geography 
Art 
Music 
III. Natural Sciences and 
Mathematics 
Biology 
Chemistry 
Physics 
Arithmetic and Mathe- 
matics 
Foreign Languages 
Latin 
Greek 
English 
Religion 
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intellectually gifted, and excellent character, extent the inner organization the Aufbauschule 
whatever layer our people they may belong, well its mode work and promises partic- 
and leading them the Maturity Certificate. lasting educational results. 

Thus the Aufbauschule offers the opportunity “Instruction the secondary school oriented 
secondary education the children agricul- toward the Maturity Certificate. Maturity Cer- 


Oberschule fiir Madchen 
Emphasis Home Economics 


Instructional 
Divisions and Classes 
Subjects 


nN 


Physical Education 
German Civilization 


Natural Sciences and 
Mathematics 
Chemistry 
Arithmetic and Mathe- 
IV. Household Arts 
Cooking 
Housekeeping 
Gardening! 
Nursing 
Practical Service (in 
nurseries, kindergar- 
Foreign Languages 


winter instruction handicrafts shall constituted for gardening. 
Vocational Guidance shall connected the eighth form, far possible, with the studies 
biology and health. 

special hours are assigned for Practical Service. The training practical service shall carried out 
four-week period, for the duration which all class work shall suspended. 


tural families who, otherwise, would deprived issued the secondary schools for boys 
secondary education. Accordingly, the Auf- those for girls are equal validity. 
bauschule boarding school, inspired with the “In the application the time-table the 
National Socialist principle education through general principles shall observed: 
living common. This determines large class instruction shall confined the 


six morning hours. Afternoon class instruction, 
save the country boarding schools, can 
authorized exceptional cases only. 

“The length the class period forty-five 
All the secondary schools one and the 
same locality shall have uniform distribution 
the school day.” 
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payable monthly installments 
marks per month. Parents and guardians 
several children under sixteen, and also 
unemployed children between sixteen and 
twenty-one, and, exceptional cases, 
unemployed children between twenty-one 


Oberschule fiir 
Emphasis Foreign Languages 


Instructional 
Divisions and Classes 
Subjects 
II. German Civilization 
German 
History 
Geography 
Art 
Handwork 
Music 
III. Natural Sciences and 
Mathematics 
Biology 
Chemistry 
Physics 
Arithmetic and Mathe- 
matics 
IV. Foreign Languages 
English 


Second Modern Lan- 
guage and Latin! 


(3) (4) (3) 


Religion 


One these two languages obligatory, the other optional. 


Tuition 


With the exception “highly gifted 
children excellent character, achieve- 
ment, and general who may 
granted free tuition the Head the 
school, the “total number free places not 
exceed ten per cent,” the parents 
guardians secondary school pupils must 
pay tuition fee. The standard fee 
the amount 240 marks school year, 


Ordinance February 1938 (EIII b3266/37). 
January 22, 1938 (EIII c140/38 


and twenty-five, pay, for each their chil- 
dren attending secondary school, reduced 
fee, the reduction being one-tenth the 
standard fee the number children the 
family two, three-tenths the number 
three, five-tenths the number four, six- 
tenths the number five, and seven-tenths 
the number six more. 


Private 


Private secondary education permitted 
only the case children and adolescents 
who, although otherwise eligible for ad- 
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mission the public secondary schools, need 
special attention because their health 
family condition. Private schools are not 
permitted serve “healthy children living 
under normal family conditions who could 
not, however, satisfy the selection require- 
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sonnel must possess academic, moral, and 
political qualifications such are required 
from the teachers the public secondary 
schools; the school plant and equipment 
must adequate. 

All existing private secondary schools 


Aufbauform (Aufbauschule) fiir Madchen 
Emphasis Home Economics 


Instructional 
Divisions and 
Subjects 


Classes 


II. German Civilization 
German 
History 
Geography 
Art 
Music 
Natural Sciences 
Mathematics 
Biology 
Chemistry 
Physics 
Arithmetic and Mathe- 
matics 
Household Arts 
Cooking, Housekeeping, 
Gardening! 
Handwork 
Nursing 
Vocational Guidance? 
Practical Service (in 
nurseries, kindergar- 
tens, families) 
Foreign Languages 
English 
VI. Religion 


PP 
PP 


and 


i>) 


IV. 


wa 


For footnotes 1-3, see the Oberschule fiir Madchen, Emphasis Home Economics. 


ments the public secondary schools.” The 
first condition for the permit operate 
private secondary school “the absolute 
political dependability the head and the 
owners the school.” Furthermore, the 
courses study and the general spirit must 
strictly accordance with those the 
public secondary schools. The teaching per- 


which cannot authorized continue 
must closed. Deserving heads, teachers, 
and owners such schools are entitled 
far possible assistance toward 
change occupation investment, re- 
spectively. This problem assistance will 
regulated subsequent ordinance, 
which may appear the near future. 
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YOUTH’S RESPONSE HIS WORLD 


WOULD seem that every man 
everywhere must doubt re- 
garding the world which finds 
himself. What does value highly 
for himself and for those about him— 
his family, his church, his city, his 
country, and his posterity? Can 
make sure, can even hope act 
such ways promote the probabili- 
ties that these values may attained? 
Does seek peace when there 
peace possible? Security when insecur- 
ity inevitable? Beauty where squalor 
and cruelty and injustice make beauty 
remote and sequestered and artificial? 
Can escape all retiring 
seashore mountain? playing golf 
reading mystery stories? Attending 
the movies mingling with football 
crowds? Engaging 
bromides? Damning pacifists, politi- 
cians, labor “agitators”? believ- 
ing that all well with the world, 
that everything will work itself out, 
that all good, good all, that 
God his good time will rescue the 
innocent and punish, least defeat, 
the transgressors? 

The confusion the world 
overwhelming that difficult 
blame those who seek one escape 
another order retain regain 
some composure. Nevertheless, such 
escapes must recognized for what 
they are; they are surrenders in- 
telligence and positive action, how- 
ever rationalized mysticisms. 

And what youth? Surrounded 


the institutions and attitudes nega- 
tivistic adults, can youth expected 
face its world afresh and bold? So- 
cial inheritance almost insures 
mental-spiritual apathy among youths 
that can modified only the shock 
dramatic and emotional appeal. 
That why the potentials height- 
ened nationalism, class solidarity, 
loyalties symbols, all which 
might lend themselves 
discipline, are dangerously present. 
For under fascism and its allied frag- 
ments, doubt and indecision, which 
must always characterize intelligence, 
dissolves positive expression, secure 
the justness “the cause,” the 
rightness the leaders. Authoritari- 
anism satisfies the spiritual quest for 
foundation and security that youth 
seeks; provides slogans, goals, and 
programs which can believe with 
reasonable certainty, and for which 
can act and sacrifice. 

most difficult for democracy 
present youth adult answer 
his yearning that half satisfying 
that which authority offers him. For 
democracy asks him seek under- 
stand that which nobody understands 
very well, believe and act positively 
the knowledge that what believes 
held only tentatively, and that what 
does may have revised, not 
entirely done over, when more 
edge aims, methods, and results 
period doubt and pragmatic in- 
definiteness. 
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And what teachers? Have 
platform, program, orientation 
that permits guide youths the 
contradictory and dangerous world 
which all find ourselves? cer- 
tainly cannot justify escape into 
verbalisms and techniques 
ground that everybody else running 
away from reality; else, become 
part shadow world; are 
more than “such things dreams are 
made of.” 

National unity resist the penetra- 
‘tion our social institutions Euro- 
pean and Asiatic spies and propaganda 
may itself provide the conditions that 
require our own surrender authori- 
tarianism. Youths may organized 
resist fascism communism means 
intolerance and hate and violence. 
Contemporary demonstrations against 
the German-American Bund, against 
liberal speakers and labor 
organizers many cities may giving 
foretaste the demise our 
democracy. 

such emotionalized mass ac- 
tions that youth being educated 
unreflecting protest and resistance. Boy 
Scouts and Junior Legionnaires are 
balanced Pioneers and Young 
Communists League—all sincere, all 
intolerant differences, all sure that 
the “truth” their side, all being 
inspired and fomented rabid adults 
hate, first the programs and symbols, 
and then the men who represent these 
programs. the present, the 
major safeguard against such exploita- 
tions youths for militant and bitter 
activities, has been the patient “live 
and let live” docility the majority 
American youths—too negative and 
uncertain promise much security for 
the future. 


Meantime, the school receives these 
youths and teaches them read, 
work algebra problems, dress taste- 
fully, play football according the 
rules, associate with those who differ 
with them race, religious and social 
inheritances, and gain some ac- 
quaintance with the problems de- 
mocracy. such the influence the 
school good, though not adequate 
and not often purposively and intelli- 
gently directed. 

The school cannot itself, 
course, assure that youths will restrain 
themselves from narrow emotional 
loyalties and from the sanction and 
participation coercions which may 
destroy democracy. Too many and too 
potent are the extra-school influences 
that are affecting the social person- 
alities youths for the school 
more than instrument selection 
and amelioration. 

The school and its teaching person- 
nel are not blamed for failure 
provided they are making intelligent 
and earnest efforts effective agen- 
cies for the positive adaptation youth 
this period democratic indecision 
and experimental ventures. And tenta- 
tively least our best schools are mak- 
ing such efforts. Despite the cynicism 
and ridicule with which their ventures 
are met with our profession, the bold 
spirits these schools proceed the 
assumption that the school has positive 
active social purpose that supervenes 
that transmitting the social in- 
heritance academic culture. They 
strive participate the building 
social order that can withstand au- 
thoritarianism. 

Faculties these positive schools 
are abstracting and reproducing aspects 
community interests and activities 
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which offer adequate opportunities for 
pupils’ intelligences function and 
develop areas involving honest dif- 
ferences belief and faith. Such prac- 
tices require courage, for com- 
munity criticism almost certain 
develop among influential and vocal 
ignoramuses who believe that the 
school should mind its own futile 
business. 

too many schools, however, 
neither faculty nor parents are aware 
that the school has any responsibility 
for the preparation youths for 
world controversy and sharp emo- 
tional conflicts. Such schools are surely 
blameworthy. They are explicable 
only grounds either ignorance 
and callous indifference, timidity 
and complacent futility. They are 
vestigial institutions. They are ob- 
solete Gainsborough hats and horse- 
cars with which their curricula were 
contemporaneous. Their programs 
have had meaning only aspects 
the efflorescence 
science parents who have emerged 
successive waves from the strata the 
underprivileged and who have sought 
for their children the equipment 
already decadent élite. Such schools 
will brushed aside renascent 
democracy. and democracy 


perishes they will transmogrified 
into institutions for nationalistic mili- 
taristic frenzies. 

What can do, those who 
would have the schools support de- 
mocracy? Three positive lines action 


seem indicated. First, can en- 
deavor stimulate vigorous interest 
among our colleagues the persons, 
organizations, and programs which are 
concerned with the realization 
better world through voluntary co- 
operation intelligent men and 
women. Second, can help adoles- 
cents and young adults appreciate 
the fact that the emerging world 
theirs make and that they and their 
younger brothers and sisters must pay 
the price for social stupidity and selfish 
indifference. And, third, may en- 
courage our adult and youthful col- 
leagues find inner satisfactions 
such security, contemplation, and 
simple living they can attain, not 
because they cannot have things, but 
because things readily become our 
masters. 

“The world that must seek,” 
Bertrand Russell has asserted, “is 
world which the creative spirit 
alive, which life adventure full 
joy and hope, based rather upon 
the impulse construct than upon the 
desire retain what possess 
seize what possessed others. 
must world which affection has 
free play, which love purged 
the instinct for domination, which 
cruelty and envy have been dispelled 
happiness and the unfettered de- 
velopment all the instincts that 
build life and fill with mental de- 
lights. Such world possible; 
waits only for men wish create it.” 
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Book Reviews 


EDUCATION 


ALGEBRA AND Nathan Silber- 
stein, Marquis Newell and George 
Harper. Art Work Ernest King. 
Books One and Two. Revised Edition. 
Row, Peterson Company. 432 and 423 
pp. $1.24 each. 


These two texts express artistic form 
some the most recent principles text 
book organization. “Centered around the 
theme the dependence idea, the func- 
tion concept, which carried through the 
course means the graph, the formula, 
the table values, and use the equation 
problem solving” the entire presentation 
developed against the student’s back- 
ground, Much attention given symbols, 
and lucid exposition the interrelations 
between algebra and arithmetic provides 
clearly marked approach formulae, equa- 
tions, problem solving, positive and negative 
numbers, special unit geometry in- 
troduced foundation for the work 
trigonometry. the second volume the 
function concept further developed 
through the formula, the graph, the prob- 
lem, and the variation. The books provide 
abundance drill materials. striking 
feature the two texts the emphasis 
the social uses algebra source 
motivation. The authors give not little 
attention individual differences. The 
point view adopted the authors 
well stated their own words: “In the 
study this text pupils train themselves 
translate problems into formulas equa- 
tions, and this way thinking needed 
help solve not only algebraic problems 
but personal problems and labor, national, 
and international disputes.” The books, 
therefore, aim the large objective 
straight thinking. Here outcome that 
has not usually been stressed the study 
“Find the formula,” the 


authors indicate, has become modern 
method social thinking. 

The books are beautifully printed. The 
authors show their organization ac- 
quaintance with and skill the use 
artistic educational method. give the 
books four star rating. 


Hanna, Genevieve Anderson and Wil- 
liam Gray. Scott, Foresman and Co. 


288 pp. $.92. 


Education today reflects society’s new 
demands, conceptions and ideals. more 
social content and educational method. 
Emphasis has shifted from the mastery 
facts end itself the social orienta- 
tion the child. The old textbooks with 
their formal contents far removed from the 
child’s interests and experiences are not 
adequate meet these new demands. 
Hence the need for new materials has 
arisen, particularly the social studies for 
the primary and intermediate grades. 

Centerville recent and important 
contribution this field. Professor 
McSwain his review writes: 

“Centerville represents new departure 
the preparation social studies materials 
for young children. The book depicts 
interesting style some the typical activi- 
ties adults and children non-urban 
community. 

“Helping the child learn how live 
ever more intelligently and harmoniously 
with self and others the major obligation 
education democracy. Schools, there- 
fore, must provide meaningful materials 
and experiences which foster growth 
desirable social attitudes, social understand- 
ings, and social The authors 
Centerville have observed this fundamental 
principle the selection and organization 
stories presented. The following features 
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appeal the young reader: (1) inter- 
dependence the producer and consumer 
(2) cooperative planning (3) interrelation 
urban and rural activities (4) utilization 
applied science (5) need for change 
community customs and beliefs (6) the im- 
portance community-mindedness. 

“Pupils will find many attractive illustra- 
tions and diagrams about the community 
activities Centerville. The stories offer 
many opportunities observe, investi- 
gate, and discuss some the social 
functions and problems their own town 
city. Such meaningful participation under 
the proper guidance should help boys and 
girls better understand the characteristics 
community life and appreciate the 
nature and function desirable social 
values.” 


DEVELOPING PERSONALITY 
Tuat Chester Sanford. 
Row, Peterson Company, 160 pp. 
$1.60. 


Personality achievement. “To 
build within ourselves desirable personality 
traits task that demands our best 
efforts throughout all the years until physi- 
cal and mental decay overtake us.” Major 
concern should given our profession, 
work which not congenial should 
known only ourselves. “If can 
keep ourselves well put together, the world 
will come out all Thus the author 
introduces his valuable book. Mr. Sanford 
states his purpose this book his chapter 
“The Teacher’s Awakening”: “To dis- 
cover some the reasons why fall 
far short the aims set about ac- 

Teachers have twofold load: “They 
must help their pupils attain high scholar- 
ship and the same time become worthy 
citizens.” 

generally agreed that intelligence 
and hard work not insure success, So, 
just what are the “desirable personality 
Seven are listed follows: (1) 
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adaptability; (2) (3) at- 
tractive personal appearance; (4) breadth 
interest; (5) considerateness; (6) co- 
operation; (7) definiteness. 

note that great leaders have 
inner conflicts (evident least). teach- 
ers need philosophy life that will 
render our personalities dynamic. must 
(1) believe the importance our work, 
(2) willing give and suffer for 
the cause, (3) desire make scholars (not 
only one), and (4) willing let 
the cause uppermost the thoughts 
the people. 

Our philosophy life should give (1) 
definiteness purpose and (2) single- 
ness 

The essential element 
drawing power his attitude toward his 
work, Many people the teaching pro- 
fession not fit. every misfit there 
economic waste and human tragedy. Quite 
frequently, however, the problem one 
adjusting the individual his environment. 
“The germs discontent find hard 
thrive body attuned the joy 
zestful living.” 

The author counsels: never talk down 
your job. Build truly professional atti- 
tude. The morale the teacher gives him 
poise and power. saves him from be- 
coming either apologetic supercilious. 
easy job never made big man. 

The author’s concept teaching “the 
imparting such knowledge will enable 
pupils properly modify their behavior.” 
“Education,” says, worth while pre- 
cisely the extent that gives more 
discriminating sense values.” Good judg- 
ment absolute essential good teach- 
ing. The distasteful parts work should 
done soon possible. Wornout nerves 
impair the judgment. Moods figure promi- 
nently the success teacher. The ques- 
tion moods involves the entire content 
the book. The most prevalent causes 
moods are poor health and overfatigue. 

avoid being disliked the author con- 
stantly asks himself: 
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(1) this, will more happiness 
result? 

(2) this, will happiness come 
more people? 

(3) this, will happiness more 

permanent? 

(4) responding criticisms and 

suggestions becoming more dog- 

matic and inflexible? 


concluding, the author contends “that 
all successful teaching reality advising, 
and that the major ends sought are: 
(1) encourage pupils form the habit 
projecting themselves into the world’s 
work that they may render their maximum 
service; (2) help them acquire 
criticized sense value; (3) aid them 
making judicious daily programs; and 
(4) develop within them the stamina 
required make their programs success- 
ful.” 

Mr. Sanford cites abundance cases 
both pupils and teachers illustrate his 
points. Although much has been written 
the personality the teacher the present 
book merits reflective reading. 


Briggs. The Macmillan Company. 579 
pp. $2.50. 

Those who have followed the work 
Dr. Briggs during the last score years 
will recognize that the present volume 
high school supervision represents the cul- 
mination his ideas the subject after 
they were put the test careful critical 
analysis. 

Supervision regarded primarily 
art rather than science. For this 
reason the author does not weight down the 
pages his book with tedious tabulations, 
medians, central tendencies, probable er- 
rors, bars and graphs which are too repre- 
sentative the monotonous low level 
prevailing practices, because “prevailing 
practices seldom indicate what supervising 
principal ought do.” For the same reason 
sees the principles underlying supervision 
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being derived not from scientific research 
but rather from underlying philosophy 
the school which supported the sanc- 
tion common sense. Lacking the author- 
ity so-called scientific studies which are 
masses inert data, necessary for the 
principles which states stand their 
own feet, amenable only the critical 
analysis which ought given 

would detract from 
pleasure were the reviewer recount the 
subject matter detail. suffices state 
that the nineteen chapters adequately pre- 
sent the whole field supervision which 
humane, creative, inspiring, and educa- 

Democracy may secured attaining 
the purposes the school without employ- 
ing the attitudes and techniques the 
demagogue. Here honest and sincere 
effort improve the quality schools 
and teaching through the principal who 
the guide and director the secondary 
school and who responsible the public 
for the effectiveness their children’s 
education. 

The selection the subjects discussed 
and the manner treatment indicate not 
only mature knowledge but also mature 
wisdom. The style superior. Paragraph 
headings, italicized statements, definitely 
stated principles, and exercises all combine 
make the volume teachable book. 
annotated bibliography, carefully selected 
rather than laboriously compiled, enables 
the reader pursue the subject further and 
discover the sources some the posi- 
tions taken. 

Lately superficial supervision has been 
acrid attack. book such this should 
much dispel the hostility which many 
teachers feel towards supervisors and 
change their attitude towards principals 
one cordiality result the convic- 
tion that both seek not personal glory and 
glorification but rather expert teaching and 
direction American youth. 
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The Macmillan Company. 567 pp. 
$2.75. 

magnificent book! And one which 
every teacher one-room rural school 
would well read, for here com- 
pendium the problems the rural 
school. 

appears that even now, spite 
rapid progress centralization, least one- 
half the children secure their education 
rural and three-fourths 
all the rural schools the United States 
are taught buildings which have less 
than three rooms. the present rate 
centralization will probably least 
forty years before the one-room school 
will disappear, and because sparse popu- 
lation, poor roads, and other difficult fac- 
tors, seems unlikely that will ever 
disappear entirely. Hence, the need for 
expert service the field rural education 
and the place for volume such this. 

The progressive education point view 
that education must center the child 
frankly espoused. Dr. Dewey’s leadership 
consistently followed stating philoso- 
phy for the school. More than true 
many books rural education there here 
found broad and inclusive point view 
which extends from philosophy making, 
curriculum making, and organization 
such more immediately practical problems 
modern aids teaching, library service, 
school lunches, and the making daily pro- 
grams. teacher who accepts the philoso- 
phy the author can reconciled mere- 
doling out knowledge. Projects, unit 
instruction, acquaintance with the commu- 
nity, books tools learning, laboratory 
equipment, school excursions well the 
more formal aspects the school receive 
their due share recognition the vol- 
ume. All this the interest richer 
living for the pupils. 

The teacher who wishes concrete sug- 
gestions for her work will not seek 
vain. She will find information which will 
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enable her substitute inexpensive for ex- 
pensive materials, list equipment which 
necessary for the school, the names 
firms which will furnish concrete school 
materials cheaply without cost, specific 
directions about setting school libraries, 
lunch equipment, and record keeping. 
Some who began our teaching ex- 
perience rural schools and who recall the 
dearth materials which were available, 
the lack information secured about 
our tasks, and the trial-and-error nature 
our teaching would have welcomed book 
such this. can highly recommended 
not only for reading but for re-reading. 
manual which the teacher will keep 
hand for inspiration and educational theory 
well for guidance the multifarious 
activities the teacher. especially 
useful for the beginner who has assumed 
leadership the small rural school. 


tion. Lois Coffey Mossman. With 
Introduction William Kilpatrick. 
The Macmillan Co. 197 pp. $1.50. 


Fortunately author and publishers have 
given the educational public brief and 
low priced discussion the movement 
which, more than any other, has led 
misunderstanding and acrimonious contro- 
versy current American education. 
this little volume the author presents 
lucid interpretation the activity move- 
ment its thoughful and well informed 
proponents have conceived it. The chief 
work the school viewed teaching 
people “to meet situations teaching them 
act their thinking.” Such thinking 
makes possible the existence democracy 
defined the author page 36—a 
clear and acceptable definition which all 
Americans should know and apply. 
school and for democracy today “should 
constitute program living together, 
embodying one phase the total living 
program its members, where each mem- 
ber develops sense belonging the 
group and each develops concern for the 
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welfare all others.” Within such en- 
vironment individual differences 
expected. Each individual expresses total 
dynamic interactive process.” What such 
interaction involves specifically described 
the ten fundamental processes living 
listed pages and 55. Again the pic- 
ture sharply focused and educational 
values are given clearly marked mintage. 

Teachers will doubtless pleased with 
the list seventy-six enterprises given 
the author pages 67. Here are 
vital and socially significant activities each 
which offers genuine educational guid- 
ance. Likewise, the little book contains 
helpful counsel such problems the 
development self through group life, 
teaching, guidance and leadership. The his- 
torical survey Chapter VII not the 
least valuable contribution made the 
author, This chapter and the chronological 
data the Appendix indicate that the 
activity movement does not represent 
passing fad but rather blossoming 
educational theory and practice long 
growth, beginning, according the au- 
thor’s interpretation with Vittorino 
Feltre (1387-1446). The so-called mod- 
ern education is, therefore, about four 
hundred years old. 

all proponents and practitioners the 
activity program were restrained and 
sensible the author this volume the 
present controversy American education 
might soon eventuate harmonious front 
and united effort. One hopes that the super- 
ficial extremists will study this interpreta- 
tion. Mrs. Mossman does not hesitate 
emphasize study abilities among the out- 
comes the activity program. pages 
and throughout Chapter numer- 
ous abilities are listed and discussed. One 
sees here reflection Dr. Dewey’s in- 
sistence progressive organization 
subject-matter (i.e., meaningful outcomes 
which turn become instruments ex- 
panding education because the learner has 
been awakened understanding the 
value what has experienced well 
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agreement with the spirit Dr. Bagley’s 
championship subject matter. 

The Concept together with 
Dewey’s Experience and Education points 
the way intelligent application 
principles education which have long 
been endorsed even those educators who 
today are critical toward extreme and 
evangelistic espousals socialized educa- 
tion. Mrs. Mossman has made long 
needed exposition positive philosophy 
progressive education. 


Tue Day Nursery Ethel 
Beer. Introduction Patty Smith Hill. 
Dutton and Company, Inc. 215 
$1.60. 

authority with much practical ex- 
perience explores the possibilities this 
institution for the care and education 
the pre-kindergarten child. distinction 
from the Nursery School the Day Nursery 
social agency which cares for the 
children the slum-dwellers, the financial- 
unfortunate, while the parent parents 
are work during the day. The organiza- 
tion, financial control, governing boards, 
supervisors, volunteer workers, staff, and 
head the school are described their 
manifold and varying This 
challenging book which paints picture 
lights and shadows, underprivileged chil- 
dren and the conditions under which they 
live and from which they come. The 
history, status and aims the institution 
are sketched detail. 

There are specific plans and instructions 
for organizing and operating the nursery, 
and, not satisfied with the status quo, the 
writer makes many concrete suggestions for 
possible improvements. Although all too 
little progress has been made numbers 
this institution and its effectiveness, 
being recognized increasingly every 
country that this institution which 
fills definite place and which apparently 
will occupy increasing place impor- 
tance our social scene. 

For the day nursery worker the vol- 
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ume contains specific suggestions the ef- 
fectiveness which are vouched for 
expert who has written the Introduction. 
For the lay reader there well-written 
account social institution which may 
serve our own society increasingly 
constructive way. 


Arnold Gesell, Helen Thompson, 
and Catherine Strunk Amatruda. The 
Macmillan Company. 278 pp. $4.00. 


For more than two decades studies 
infancy have been made Yale University. 
The results the first study children 
from birth the age six was published 
some years ago. The present study, the 
result ten years research, continua- 
tion the same general area investiga- 
tion was contained the former publi- 
cation. The data given represent painstaking 
and thorough investigations infants be- 
tween the ages four and fifty-six weeks, 
calendar For practical reasons the 
observations and experiments were begun 
the age four weeks rather than birth. 

The study began 1927, when 
exploratory investigation was made for 
period year, using five children 
subjects, Later the study was extended 
include investigation 107 different in- 
fants with total 524 behavior examina- 
tions. 

There was careful study the parents, 
the home life, the parents’ schooling, intel- 
ligence, nationality and age. The infants’ 
prenatal histories were traced. The chief 
source information was the behavior ex- 
amination. Behavior norms were secured 
from the study, classified for each four- 
weeks’ period. Every page shows the care 
and exactitude with which the investigation 
was conducted and the results recorded. 
Moving pictures were used supplement 
the observations trained investigators. 

The volume will serve the serious stu- 
dent rather than the general reader. 
designed give detailed and accurate data 
behavior development, and succeeds 
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doing exactly this. invaluable 
book for reference and for the library 
the technical worker psychology. 
throws much new light upon growth during 
the first year life. 


Tue Hannah Logasa. 
Introduction Alfred Hall-Quest. 
The Macmillan Company. 180 pp. 
$2.00. 


Changing industrial and social condi- 
tions affect the school multifarious ways. 
Home conditions for children are changing. 
Houses and apartments are smaller; fami- 
lies are up” and homes intended 
for one family now serve for two; easier 
transportation and larger recreational facili- 
ties make easy for parents spend their 
evenings outside the home; working hours 
have been lessened; many are out work; 
more school work the laboratory type. 
These and many other conditions make the 
home less and less satisfactory place for 
pupils their study, and accordingly 
places greater obligation upon the school, 
and for this reason this book, the first 
least one the first its kind, very 
timely. Different plans have been tried, such 
the study hall, the library study hall, and 
home room study. Expense and other prac- 
tical considerations point the continued 
usefulness the usual study hall when and 
properly conducted. 

Books the recent past have concerned 
themselves almost exclusively with adminis- 
trative plans for study periods and with 
rules for study. the present volume the 
scope much broader and more inclusive. 
Besides chapters control, organization, 
and administration the study hall, there 
are adequate and stimulating discussions 
the equipment and supplies, 
supervision, general and special methods 
study and potential study-hall values. 
chapters which are most timely are given 
the types pupil behavior (and mis- 
the study hall, and ways 
which such behavior may improved. 
The author steers deftly between the course 
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the old-fashioned “hard-boiled” auto- 
cratic policeman and that the sur-modern 
“wishful-thinking” theorist 
that the child can wrong. Both 
external and internal controls 
cated, both intrinsic and extrinsic. Carefully 
guarding against theory and practice 
which creates emotional chasm between 
pupil and teacher, the writer the same 
time recognizes the necessity setting 
proper habit patterns. Work rather than 
quiet deemed absolutely necessary the 
teacher secure good study from the 
pupils, only such quiet being demanded 
contributes most effective work. 

Realistically, the author faces the prob- 
lems created those the pupils who are 
little interested schools and study. Many 
concrete devices and suggestions are de- 
scribed which will aid diagnosing the 
difficulties the individual pupil and the 
group. The peculiar difficulties present 
managing the study hall are indicated, to- 
gether with suggestion that 
teacher specifically trained and adapted 
this work placed charge, thereby re- 
lieving teachers ill adapted this service 
from it, and providing more uniform 
study hall atmosphere for pupils. 

Principals and teachers alike will find 
much practical help reading these pages. 
The reviewer can think few books which 
would more worth while for use study 
groups. 


Lawrence Lowell. 150 
$1.75. 

president Harvard and the perspective 
long life, philosophy education and its 
administration have emerged. Competent 
authorities have said that the outstanding 
accomplishment Dr. Lowell’s adminis- 
tration Harvard that made high 
scholastic attainment respectable 
campus, major achievement the intel- 
lectual life America. 

The value all-embracing plan 
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pattern which the administrator skillfully 
develops, sometimes against the apathy 
active opposition the unskilled short- 
sighted, clearly demonstrated in- 
troductory chapter. There clear and 
thoughtful section the development 
the American College and University, too 
much dominated craze for degrees 
contrasted with the European universities 
where prizes and scholastic achievements 
weigh more the scale values than does 
mere passing courses. 

Many pressing fundamental educational 
problems are deftly touched upon this 
rapid sketch the educational scene. Edu- 
cators who bend over backwards their 
desire eliminate all forms competition 
the schools will startled the clear 
argument for proper competitive activities 
incentive the field scholarship. 
“Respect for rank” not despised. 
There keen analysis the student mind 
and final chapter “Imponderables and 
Shams” fitting climax the volume. 

Because the active discussion which 
has occasioned during the last several years, 
reprint section former annual re- 
port academic freedom appendix 
the book timely and deserves careful 
consideration. The author appropriately and 
discriminatingly states: freedom 
consists the right form and express 
opinions any kind rather than give vent 
emotions, tell what one has discovered 
study rather than explode one’s senti- 
ments, even for the man himself 
often hard distinguish them and the 
emotional impulse the more violent.” 

would presumptuous for the present 
reviewer pass upon the validity the 
conclusions which have been reached the 
dean American College presidents. 
sufficient say that the volume written 
interesting style, appeals common 
sense, and the positions which takes are 
supported appropriate evidence argu- 
ments. useful book and serves 
particularly valuable chart for the ad- 
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Upton Sinclair. Farrar 
and Rinehart Inc. 308 pp. $2.50. 


Here another that increasing group 
books which, the form fiction, in- 
forms the reader that the characters and 
places are fictitious, “although some the 
material and many the incidents are 
based upon actual occurrence,” and which 
alike, fiction and social theory, pre- 
sents vivid story current social 
problem. 

The c.1.0., The United States Steel Cor- 
poration, the independent steel companies 
furnish the background against which the 
picture the labor-capital struggle which 
the theme the book projected. The 
Valleyville Steel Corporation and its presi- 
dent, Walter Quayle, representative 
the employer type now denominated “eco- 
nomic royalist,” fought against the efforts 
their employees organize and 
strike. the fight resulting from the clash 
position the methods strikebreaking 
coupled with the newly discovered 
edge industrial psychology and propa- 
ganda were used. 

Public sentiment was controlled the 
company through community agencies such 
service clubs, churches, schools, women’s 
clubs and other organizations which were 
supplemented pressures the wealthy 
owners and operators the mills, who 
controlled and dominated the community 
life. When persuasion and propaganda 
failed, recourse was had machine guns, 
baseball bats, company guards, imported 
strikebreakers and 
methods cowing the workmen. 

Quayle’s daughter, student Vassar, 
dominated liberal philosophy and 
result labelled red, gradually draws away 
from the views her father and her own 
class, and becomes interested the workers’ 
outlook the social struggle. Marrying 
young newspaper reporter who sympa- 
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thized her views, both she and were 
soon actively engaged the side the 
workers and went live with the mill- 
workers whose views they shared, She op- 
posed the ruthlessness the operators, and 
was brought into conflict with her father 
and other members her family. 

Finally, the young couple, forced re- 
move from the vicinity, departed for the 
South where they became organizers 
behalf the cotton workers Southern 
mill, where after time, they are discovered 
Mr. Quayle, who, always more inter- 
ested his collection postage stamps 
than the presidency the mill, comes 
grips first-hand with local methods 
dispensing and upholding justice. Through- 
out the book Mr. Quayle pictured 
himself kind-hearted and generous, the 
situation from which cannot escape, torn 
between his support the “American 
Way” capitalism and his love for his 
daughter. 

“problem novel,” the book depicts 
the gigantic struggle which going 
between the capitalist and labor groups 
the industrial field, and shows clearly the 
things which are stake each side. The 
impartial reader will actually see 
argument for changed treatment the 
worker—the point view the author de- 
signs give. does not argue but 
gives broad factual picture which more 
effective than logical proof presenting 
the author’s social views, and episodes are 
skillfully chosen for this purpose. 

view recent events the novel 
timely and therefore added interest. 
presents lively manner the crux the 
present industrial struggle for power. Not 
only that, but there interesting psycho- 
logical study the characters involved, 
particularly Mr. Quayle. brings into 
bold relief the problem which confronts 
American industry securing better co- 
operation between manager and worker, 
but leaves the solution with the reader. 
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van Duym and Edmund Gilligan. Farrar 
and Rinehart, 738 pp. $3. 


time when the world once more 
state such chaos and upheaval that 
men look desperately for light and truth 
the welter ideas and ideologies abroad, 
such book The House Tavelinck 
offers nothing the way clarifying solu- 
tion optimistic outlook toward the future. 
The reader must struggle escape the 
conviction that this recreation revolution- 
ary days Holland and France the late 
18th century but contemporary scene 
terrible tragedy human error that must 
repeat itself endlessly. 

romance and adventure, 
however, van has writ- 
ten stirring account the days when 
Holland was fertile ground for the sowing 
the seeds revolutionary doctrines 
preached such French writers Rous- 
seau, Montesquieu and others. Two centu- 
ries had passed since the Dutch had wrested 
their freedom through united effort from 
the Spaniards, The rich, powerful burgo- 
masters Amsterdam held the Prince 
Orange contempt, and ruled independ- 
ently and despotically further their own 
selfish ends. This rule despotism, petty 
tyranny, and mounting abuse reached its 
climax when the most powerful them, 
Lourens Jan Tavelinck, dared sign 
secret commercial treaty with France and 
America, during the American Revolution, 
that roused England’s wrath. also roused 
the slumbrous Prince William, and the 
ensuing contest with the regents the Prince 
The howling mob once more wore 
the orange and put end Lourens Jan 
his own doorstep, and then proceeded 
wreck his costly house. 

The rule the regents, the proud ones 
“with their unbelievable conceit, their 
heartless egotism, their rooted belief that 
they were superior all other mortals,’ 
was over and for brief period the House 
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Orange triumphed. Then with the re- 
curring wane the Prince’s popularity, the 
democratic Patriots—the aristocratic re- 
formers—rose power and with their rise 
the House Tavelinck once again, this 
time the person young Dirk Egbert 
who, unlike his father, aspired fight for 
liberty “scintillating uniform astride 
gleaming horse.” But they, too, suffered 
repudiation time the hands the 
common herd who bellowed for first one 
and then another set rulers, and each 
time sank back into the old apathy sub- 
jection and submission without having 
comprehended for what they fought 
pillaged. 

From this point the story follows the 
fortunes Dirk Tavelinck exile 
France where “the ideal state, the state 
which Rousseau preached, was being pre- 
pared.” With his aristocratic upbringing 
Dirk could not identify himself with the 
rabble whose excesses disgusted him, but 
carried with him precious scheme for 
freeing Holland through campaign the 
French, and for this reason joined the 
Sans-culottes, attended their political meet- 
ings and listened the resounding orations, 
the echoes them, the great mouth- 
pieces the Revolution—Danton, Des- 
moulins, Robespierre, Marat. 

With Dirk Tavelinck the central ro- 

mantic figure, the liberal aristocrat with 
vague, confused desire achieve the great 
ideals Rousseau, the familiar story the 
French Revolution again unfolded here 
all its cruelty, corruption 
rending betrayal its high hopes for 
“Liberty, Equality, Fraternity.” The world 
still waiting for the realization that 
miracle. Today’s events demonstrate con- 
clusively that will not come from “the 
strong men action.” 


man. Farrar and Rinehart. 379 pp. 
$2.50. 


his first novel, selection The 
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Discoverers, Emerson Waldman has writ- 
ten moving story the flight 
Russian Jew from his native country and 
his struggles the great, free land 
America for those spiritual and material 
blessings which reason race and creed 
had been denied him his own country. 
simple story, convincingly told 
prose with poetic quality. 

was Joshua, the old bootmaker 
Smolensk, who fired Duvid ben Gabriel, 
later known David Gabrielson, with the 
desire flee far-away America when 
oppression his native Pultava became un- 
bearable and there was terrifying talk 
pogroms and Siberia. Joshua told him 
land America called Mississippi where 
the soil was rich and black and “so gen- 
erous that man’s labors are nothing and 
the crops more bountiful than can real- 
ized.” And Ruth, Duvid’s beloved wife, 
spurred him on, for “in America Duvid 
would man among men. Their chil- 
dren would grow straight and tall with- 
out the need for bowing all. They 
would free men free land. They 
would accepted for what they were, not 
for what race they sprang from what 
religion they held their own.” 

Duvid made the long, hazardous 
trip foot over the refugee trail 
Danzig. Here boarded the ship that 
took him New York where found 
friendly haven with people his own race 
Rivington Street and became peddler. 
But the dream Mississippi was never far 
from his thoughts and time there were 
enough hard-earned, hoarded dollars 
take him the deep South where again 
took peddling, only this time was 
with horse and buggy instead heavy 
and his territory, not closely- 
bounded network criss-crossing streets, 
but the whole wide state which had 
dreamed for long. After years re- 
lentless toil and heroic self-denial, Duvid 
was able realize his larger dream 
plantation home and the long-deferred hope 
sending for Ruth and the children. 
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But the end Duvid tragic, de- 
feated old man, for all the prosperity that 
had come him and his children. “He 
had planned well, thought, bewil- 
deredly. The house had been built stand, 
strongly, firmly—for generations and gen- 
erations. The land which Boyce had chosen 
for him was fertile almost beyond belief, 
warm and black and rich. had thought 
see them all grow this land, this 
house, rooting themselves deeply the 
soil the life the region, growing with 
the house and the land.” The children had 
changed. They were restless and overly 
ambitious, with none the love for the 
land for that deep-rooting one home 
place which was the one thing that had 
given meaning Duvid’s life and promised 
complete fulfillment. And the last crushing 
blow fell when Joseph, his eldest son, the 
shrewdest and most ruthlessly ambitious 
his children, revealed himself op- 
pressor the Negro through his Klan 
affiliations. This disturbingly ironic note 
that makes unsatisfactory ending 
otherwise fine story. 


GENERAL LITERATURE 


TERNS. Walter Clyde Curry. Louisi- 
ana State University Press. 244 pp. 
$2.75. 

this distinguished essay the author 
makes attempt critical estimate 
Shakespeare’s plays his art whole 
expressed tragedy and romance. The 
purpose the essay interpret two plays, 
“Macbeth” and Tempest,” terms 
sophical pattern the author means “any 
unified system philosophy involving defi- 
nite relationships between man and 
external world given texture, which the 
dramatists may allow serve active 
formative principle his work.” More 
specifically, such guiding principle 
tempts show that the integrating principle 
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patrimonial doctrines transmitted the 
Renaissance from the scholastic philoso- 
phers. Fundamentally, therefore, ‘Mac- 
beth’ mediaeval and Christian. the 
contrary, “The Tempest’ found 
formalized traditional Neo-Platonic con- 
ceptions and may considered, therefore, 
being essentially classical and pagan 

Such statements call for questions re- 
garding Shakespeare’s personal relation 
philosophy. Dr. Curry sets down certain 
assumptions his consideration such 
questions, namely, that Shakespeare was 
systematic philosopher but dramatic artist 
whose work was profoundly influenced 
the philosophical patrimonies his time; 
that his personal philosophy life, 
had one, cannot discovered means 
analytical synthetical study his 
plays; that there evidence support 
the assumption that was profound 
student philosophy but that his knowl- 
edge and interest philosophy was 
heritage more less unconsciously ab- 
sorbed. significant fact is,” Dr. Curry 
writes, “that the sixteenth century un- 
trammeled the rigid laws modern 
science, supplied ideal food for the artistic 
imagination; and Shakespeare, the artist, 
seizing upon it, assimilated his artistic 

his first chapter the author attacks 
what calls “the tough legend that the 
Renaissance disowned its 
tage especially matters philosophical.” 
liberal quotations proves how the human- 
ists, the reformers, and the scientists the 
first humanistic period the Italian Renais- 
sance, while loudly repudiating the values 
the scholastic tradition, the same time 
heavily upon the scholastic formu- 
lation basic principles.” The sixteenth 
century, states, was its “unmistakable 
self, its civilization representing curi- 
ous mélange ideas, principles and tradi- 
tions which had gathered from all coun- 
tries and periods history, assimilated and 
reshaped its astounding vitality its 
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own The sixteenth century offered 
its people conflict between tradition and 
the new vitality born revelations 
ancient living. But the scholastic authority 
persisted fact, deeply imbedded the 
social mind was the right this authority 
that amounted “the authority in- 
nate ideas.” Shakespeare was product 
this age and one rightly expects find him 
influenced its scholastic patrimony. Al- 
though probably was not scholar, 
understood “the broad concepts scho- 
lastic metaphysics,” and allowed them 
integrate the contents his ‘Macbeth.’ 

Noting that the function the dramatic 
symbol stimulate the imagination 
the point grasping some underlying emo- 
tional, moral intellectual content, the 
author finds that the Weird Sisters 
“Macbeth” possess astonishing vitality. 
The critics agree that these characters rep- 
resent symbolize evil its most malig- 
nant form. Shakespeare’s day evil was 
regarded both subjective and objective. 
The latter type evil was personal, not 
abstract was the kind be- 
havior that malignant wills intelligence 
prompted—evil spirits, devils, demons, 
Satan, who were able project their power 
into the workings nature and influence 
the behavior man. This system evil 
was general credo and the wisest men 
accepted fact the world evil spirits. 
The author holds that the Weird Sisters 
represent this metaphysical world evil 
spirits. They are personifications demons. 
The demonic metaphysics Christian 
theology was the Renaissance heritage from 
the Middle Ages and this medieval 
system metaphysics which permeates 
“Macbeth.” 

Banquo’s ghost infernal illusion 
created demonic forces confuse Mac- 
beth. The second appearance the ghost 
likewise demonic. And Lady Macbeth 
some her experiences victim de- 
monic possession, Her sleep-walking, for in- 
stance, would viewed Shakespeare’s 
age evidence demoniacal somnambu- 
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lism. Shakespeare, however, interested 
presenting “not much the physical the 
spiritual disintegration this soul-weary 
creature possessed devils.” 

the latter part his life Shakespeare 
became acquainted with the Neo-Platonic 
conception the daemon hierarchy and 
Tempest” the popular scientific the- 
ory the time used the philosophical 
pattern. “The science which allowed 
integrate the materials this play not 
black magic but white magic theurgy, 
body pagan doctrine embodying natural 
magic. The specific purpose this 
study demonstrate that the scientific 
pattern “The Tempest,’ which combines 
the sorcery Sycorax and the enchant- 
ments Prospero, represents that aspect 
later Neo-Platonic philosophy known 
sarcerdotal science theurgy.” 

Dr. Curry’s unique interpretation 
these two Shakespearean plays gives promise 
that similar study Hamlet, for exam- 
ple, would reveal meanings still obscure. 
Literature created within social contexts 
and the creative artist unconsciously in- 
fluenced the “climate” thought and 
feeling within which lives and works. 
The present volume indicates technique 
literary criticism deep significance. 


Edited 
Harry Wolcott Robbins and William 
Harold Coleman. The Macmillan Co. 
1422 pp. $3.50. 

Originally designed source book for 
English-speaking students American col- 
leges engaged the study the world lit- 
erature this comprehensive anthology 
western world literature contains not only 
extracts from English writings but also 
selections from Greek, Latin, French, Ger- 
man, Spanish, Scandinavian and American 
authors. The material was used for six years 
the authors their courses Bucknell 
University. The work with its four-hun- 
dred sixty-seven selections from the writ- 
ings one hundred ninety-two authors 
not all academic but rather the best 
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sense popular. The authors properly have 
chosen from the field lettres but 
style has not been the main criterion. ‘The 
selections aim illustrate the development 
ideas and many them are included 
because their intrinsic interest. 
fore all types literature except history, 
oratory and the novel are offered. The book 
concentrates poetry, prose and the drama 
drawn from sources covering time span 
three thousand years. The organization 
the material rests upon chronological, 
national and type basis with the result that 
the reader finds herein quasi history 
literature. are many cross refer- 
ences. Classified into classical, medieval, 
Renaissance, the Age Enlightenment, 
romantic, realistic and recent groupings 
each these divisions introduced 
well written preview with biographical 
notes. the Appendix several pages are 
devoted Hebrew literature. The book 
carefully indexed. clear that the 
authors have spared effort make 
the book conveniently useful. legibly 
printed excellent paper. Within its com- 
pass (and the authors wisely set for them- 
selves such boundaries indicated above) 
the book offers rich store selections 
interest not only the college stu- 
dent but all readers who seek com- 
panionship with the products literary 
art. 


HISTORY 


Charles Andrews. Yale Univer- 
sity Press. 354 pp. $4.00. 

has long been the practice writers 
textbooks American history, especially 
the public schools, hurry over coloniza- 
tion and the colonial period being less 
important for the young pupil than more 
recent events. Readers the first three vol- 
umes Professor Andrews’ scholarly and 
revealing work the colonial period will 
doubtless agree with the present reviewer 
than accurate understanding Ameri- 


can life today rests part upon equally 
accurate understanding the motive and 
conditions within the period preceding and 
immediately following the American Revo- 
lution. The distinctive value the series 
being developed Professor Andrews lies 
his emphasis the European scene 
which the colonies were only first rela- 
tively insignificant episodes. Later, during 
the Restoration and when the English 
mercantile class began assert itself, the 
American colonies assumed greater im- 
portance, but the events leading the 
break with England can understood only 
within the context meticulously unfolded 
the present volume. Here one given 
carefully and minutely documented nar- 
ratives economic conditions Eng- 
land that was slowly abandoning its old 
culture and fashioning new one. Puritan- 
ism had passed and private enterprises were 
now more concerned over their own for- 
tunes than zealous for the old national 
regime with its royal ambitions. The fact 
that between 1634 and 1670 England 
gave little thought the 
comes the pages this third volume 
one major importance relation 
the final break between the colonies and 
the mother government. After 1670 the 
English mercantile class undertook the 
shaping western design and new 
colonial policy, and events the young 
America were directed this policy to- 
ward the crisis which proved that England 
had delayed too long. The colonists had 
already drifted away from the mother 
country. 

this third volume Professor Andrews 
tells the story the western design for 
Jamaica (which ended fiasco), New 
Netherlands, the Jerseys, the Carolinas, and 
Pennsylvania. Here one receives authentic 
information deftly organized and gracefully 
told. There not dull moment the 
recital; instead, facts drawn from original 
sources move from page page 
exposition that both scholarly and enter- 
taining, difficult achievement view 


THE EDUCATIONAL FORUM 


the fact that the author not trying 
popularize. His conscientious attitude at- 
tested copious notes with paged 
sources. The result source book which 
condenses material derived from long and 
wide research; more than this gallery 
portraits: Sir John Berkeley, Edward 
Byllinge, Sir George Carteret, Charles 
James, Duke York and Albany, William 
Penn, and many others. 

With the capture Jamaica 1655 
begins new period which England re- 
sumes closer supervision her colonies, 
because, with the decline Puritanism and 
Elizabethan interests intellectual, spiritual 
and material objectives consonant with the 
times arose. The English mercantile class 
expressed worldly and opportunistic atti- 
tudes. Man now became concerned with 
things the earth. The Dissenters the 
Restoration were the merchants, manufac- 
turers, and middlemen intent upon religious 
radicalism and money-making. Hence the 
revived interest the American colonies 
means material prosperity. England 
now looked across the sea with proprietary 
eyes and the conflicts which now began be- 
tween the colonists and the growing com- 
mercial class led inevitably toward the cli- 
max the American Revolution. the 
present volume one sees great detail the 
significance England’s proprietary atti- 
tude toward the colonists, and one can 
readily understand their resistance. For 
many years they had been ignored the 
motherland during which time the spirit 
independence among the colonists grew 
strong and determined. Professor Andrews 
brings into view documents and historical 
facts that result clearly explained back- 
ground against which one can study the ul- 
timate causes the American Revolution 
and the origin the American nation. 
Here single volume the reader finds 
guide through the intricate web events 
that need known one desires 
complete understanding the conditions 
that fostered rebellion against the ambitions 
the English mercantile class. The whole 
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story the American Revolution told 
school textbooks needs revision the 
light the understanding 
Professor Andrews. 


Elwyn Jones. New York: Dutton 

Co., 1938. Pp. 352. $2.50. 

Fighting courageous battle against the 
growth Fascism, and particularly against 
the aggressiveness the Fiihrers the 
various parts the world, the author ex- 
amines the Rome-Berlin axis, the diplo- 
matic campaign Fascism the Danu- 
bian states, terrorism political weapon, 
the role Russia and the democratic 
powers world politics, the extent anti- 
fascist resistance fascist countries and the 
extent democratic resistance, actual and 
potential, and calculates the material and 
strategic power available meet the 
achievements democratic victory, and its 
prospects. 

exposé the fascist techniques and 
goals, this provocative book, more com- 
pletely documented than any other volume 
the subject; contains furthermore 
mass hitherto unpublished special material 
obtained first-hand the author. But the 
work has also its glaring weaknesses. One 
can picture the author harried the press 
events, and striving get his ideas 
quickly paper lest the morning cables 
prove them wrong. Thus the book not 
profound. fact, some instances some 
the statements and assumptions are sim- 
ply inaccurate and misleading. Take, for 
example, these remarks regarding Rou- 
mania: “Feudalism retains its grip the 
Rumanian countryside—and the class bit- 
terness resulting from absentee landlords 
and landless labourers has been increased 
the fact that tiny fraction the big 
estates were parcelled out among some 
the peasantry after the War” (p. 186). 
This contradicted the fact that ab- 
sentee landlords disappeared from Rou- 
mania with the execution the agrarian 
reform 1917, and that small property 
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formed 59.77 per cent the arable area 
Roumania before the reform, and 89.56 
after the reform. Otherwise the book 
good reading and there are red corpuscles 
every page. There are ten very good 
maps scattered throughout the book. 


garet Bell. Dutton and Company, 
Inc. 384 pp. $3.50. 

stirring account the pioneer women 
America. Historical events the times 
serve only background. The uncertain 
life, together with the many hardships de- 
veloped them qualities which enable them 
stand against any women any age. 
These courageous women made contribu- 
tion the emancipation their sex. 

Religion was the heart and soul the 
Colonial times. Although hardships were 
numerous, many amusing and witty hap- 
penings occurred, and these the authors has 
not overlooked. 

The author devotes brilliant pages 
outstanding women. One reads the ar- 
rival Bridget Fuller, whose coming 
marked the beginning new epoch 
the educational life the colony, was like 
strong tonic the colony. her was 
the prototype the blue stocking. Eliza- 
beth Warren, tonic, had ideas 
about women which were carry down 
through the years and blow many an- 
cient precedent bits. Frail Anne Brad- 
street (one the many Annes) was the 
first American poet. Her art was ex- 
pression life shot through and through 
with her religious faith. Dorothy Talbye 
killed her child secret when was born. 
woman, the slave man and man- 
made laws.” She paid for her crime upon 
the scaffold. 

Mary Chilton, the first person step 
off the Mayflower, was demonstrated the 
“ancient Mary symbolism, virginity and 
fertility, fresh and unsullied substances for 
the bodying forth future ideas.” 
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Anne Hutchinson had idea that the 
offspring her spirit would through 
the centuries, reproducing itself type 
infallible. She didn’t want cause trouble 
for the sake trouble alone. But let them 
question her beliefs such would shake 
them from their spiritual insensibility. Hers 
was the assurance mind enlightened 
far beyond the dark, unreasoning supersti- 
tion her age. She was the “exponent 
the accumulated feminine penetration 
many years, which was forbidden expres- 
sion, She was the exponent and the sacrifi- 
cial victim, she died but she did not perish, 
for from her coming the colony was 
changed: women began emerge in- 
dividuals the wilderness.” 

Women the Wilderness tells story 
noble courage, sacrifice, ingenuity, in- 
fluence among the pioneer women. Here 
the “weaker” sex often the stronger. 
Without such pioneer women may well 
doubted that the wilderness could have 
been tamed. One may conclude, the 
light this recital, that education and lib- 


erated womanhood offers the world its key 
progress and enduring values. 


PHILOSOPHY 


THINKERS: THE LIFE 
FoR Its Trumbull 
Duvall. Oxford University Press. 320 
pp. $3.00. 

Unique among books philosophy the 
present volume aims inquire how the 
great thoughts the world’s seminal 
thinkers took form their minds, and 
what these thoughts meant them they 
struggled toward their conclusions the 
systems recorded the history philoso- 
phy. The author has sought make clear 
that the well known systems philosophy 
were products men attempting under- 
stand mankind and themselves. Gautama, 
Confucius, Socrates, Plato, Aristotle, Epi- 
curus, the Stoics, Plotinus, Jesus, Augus- 
tine, Spinoza, Kant, Fichte, Schelling, 
Hegel, Schopenhauer, and Nietzsche were 
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men engaged the magnificent quest for 
the meaning life. The story philoso- 
phy makes clear that the answer the 
riddle life lies, Anaxagoras proposed, 
the nature mind, the mystery 
thought itself. Here have the au- 
thor’s somewhat popular interpretations 
glimpses into the working great minds 
they wrestled with the supreme mystery. 
The book not technical history. Rather 
means which the core meaning well 
known systems thought expounded. 
detailed study the respective philosophies 
considered, The Table Contents itself 
miniature summary and the apt quota- 
tions that grace the beginning each 
chapter annotate the chapter whole. 
The author has achieved very valuable 
contribution. 


SOCIAL STUDIES 


FEMININE Finance. Ruth MacKay. 
Illustrated. Farrar and Rinehart. 239 
pp. $1.90. 

For all its light-hearted, bantering style, 
this little book contains wealth valuable 
information for the and the men 
too, who daily perceive the need know- 
ing more about the complicated structure 
economics order that they may chart the 
course their own lives more intelligently 
the end that maximum peace and 
security may theirs. subject that 
all too many women shy away from be- 
ing too complex for even elementary un- 
derstanding, and, hence, 
through their days falling victims all 
manner lures, pitfalls and strategies with 
which that economic structure pock- 
marked catch the unwary, the un- 
knowing. 

Admittedly, the author has stripped her 
ponderous subject its minimum essen- 
tials, basic, elementary statement 
the facts economics they affect people 
high low status, but she 
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contends, and rightly, that little knowl- 
edge not dangerous thing, that the dan- 
ger lies not knowing that little. 

the lighter side her discussion she 
offers practical advice the shopper 
resisting high-powered sales technique, 
choosing products that will give her the 
best value terms quality and utility for 
her money, and such matters know- 
ing what the actual costs installment 
buying are. the working girl—and 
many another woman who has been, 
may be, posts warnings against 
formidable list racketeers more 
stripes than Joseph’s coat—the association 
heirs, the bogus bond salesmen, the chain 
letters, the charity rackets, etc., etc. 

the subject investments, the au- 
thor gives workable explanation the 
different types investment the market 
and offers the investor advice terms 
suitability, comparability, trendability and 
reliability. impressive list “Don’ts” 
also goes along with this. succeeding 
chapters the reader will also get the same 
basic grounding facts pertaining the 
ramifications insurance, the making 
will question-and-answer procedure 
here very helpful), and the problems 
building home. 

The author, who charter member 
the Women’s Finance Forum Chi- 
cago, writes: interest finance comes 
from laborious effort learn about 
myself, Out that experience grew 
realization that other women must find 
difficult too, and grew desire turn 
whatever writing ability may have the 
task dressing the masculine subject 
finance feminine frills.” 

only fair her say that there are 
more facts than frills this excellent little 
handbook finance. 


Charles Gilbert Hall. 
trated. The Macmillan Company. 141 
pp. $1.32. 

Skyways social-studies reader for use 
the intermediate grades. tells the story 
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aviation from the king’s son way back 
“once upon time” who wanted fly. 
Many attempts fly were made, but much 
experimenting and study regarding the air 
and the laws governing its movements were 
necessary before the Wrights’ successful at- 
tempt Kitty Hawk December, 1903. 

The whole story told fascinating, 
fairy-story fashion, although much informa- 
tion given and many important terms 
defined. The illustrations aid clearer 
understanding the subject. Outstanding 
men who have contributed the develop- 
ment aviation are noted. Among them 
are Lindbergh and Alberto Santos-Du- 
mont, son Brazilian coffee planter, 
who with his balloon was the pride the 
French people. 

The first air mail was organized 
America 1918. this time line was 
established between Washington and Phila- 
delphia, and, later, New York was included. 

Following the general discussion are the 
Chronology Aviation, Glossary, and 
series being developed the author and 
publisher. 


Tue Comes Charles 
Gilbert Hall. Illustrated. The Macmil- 
lan Company. 135 pp. $1.32. 

This book social-studies reader for 
use the intermediate grades. 

story the mails” writes the au- 
thor, “is one long story Firsts! There 
was the first time that the 
man set out with messages for the Em- 
peror; and before that, the first trip the 
horsemen made with King Cyrus’s blades 
brass. There were the first postman 
Merrie England and the first postage stamp. 
There were the day when the first envelope 
appeared and the first trip the Pony Ex- 
press. Most these developments, that now 
seem matter-of-fact us, appeared 
miraculous hundred more years ago. 
But the uses grew which the post 
office may put, this whole chapter 
Firsts has helped make history and aid 
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civilization extent that not 
always realize.” 

long list firsts given, beginning 
with the first post office America 1639 
and ending with the first air mail across the 
Pacific Ocean 1936. 

“Once boy wrote composition about 
the post office. “The post office,’ said he, 
‘is very curious place, You take your 
secreates there. man would not tell them 
even his wife; but will put them 
weake envelope, with postage stamp, and 
one finds them out.’ 

was some time though before the mails 
did keep first the mail was read 
the postboys Fngland and the post- 
riders America. Often much was 
lost, stolen, destroyed. 

The post office gives other services. 
The money order system America went 
into effect 1864. So, today, the post office 
acts banker, insurance company, and er- 
rand boy. 

the pediment the post office build- 
ing New York City quotation from 
Herodotus. the King’s postriders 
said: 

Neither snow nor rain nor heat nor gloom 


night stays these couriers from the swift comple- 
tion their appointed rounds. 


Post office officials good piece 
work interpreting the address various 
pieces mail. Sometimes they have give 
the “nixies.” When this the case, the 
mail question goes the Dead Letter 
Office. Though our mails have surely pro- 
gressed, are, all the time, continuing this 

Such material the foregoing, rich with 
historical references, offers the young 
reader appreciational study one the 
remarkable achievements civilization. 
The book handsomely published. 
the kind book young people like live 


CIAL History UNION THROUGH IN- 
VENTION. Roger Burlingame. 
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trated. Charles Scribner’s Sons. 500 pp. 

Here one the most arresting inter- 
pretations America which has ever been 
published. The author, native New 
York City and graduate Harvard, de- 
voted many years investigation 
American origins, not political theory 
but the absorbingly interesting signifi- 
cance invention means human 
betterment. tells lively style the 
story technological contributions the 
beginnings and the growth American 
civilization. book, however, neither 
complete history the United States nor 
invention but rather narrative the 
formation trends.” 

The very name this continent ex- 
plained terms invention—that the 
printing press. Although generally 
known that the American continent was 
named for Amerigo Vespucci, obscure 
navigator, the reason for this choice 
name made clearer the author than 
reference similarity names. The prin- 
ciple multiple recording worked steadily 
toward the destruction the Catholic 
church Germany and later England. 
What the printing press did for religious 
reformation did earlier for the naming 
America. seems that certain Wald- 
seemuller wrote blurb for collection 
Vespucci’s popular letters containing ac- 
counts the author’s travels along the coast 
South America. Waldseemuller acted 
press agent for the Latin translation the 
book and the Preface wrote: not 
see what rightly hinder from call- 
ing (Vespucci’s South American voyage) 
Amerige America, i.e. the land 
Americus, after its discoverer Americus, 
man sagacious mind. Thus printing 
very early provided misinformation. But 
printing also gave the people the Bible with 
the result that strong leftist group sepa- 
rated from the established church, while 
others were eager purify the church 
from within. Thus the Separatists and 
Puritans eventually determined seek 
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new land where religious tolerance might 
enjoyed. The printing press marks the 
origin America more than one sense. 

The author tells the story another in- 
vention—the land its influ- 
ence upon American origins. Strangely, the 
colonists who served the home companies 
failed bring with them printing presses 
but were content depend upon the home 
country for reading materials. The reason 
for this lapse and the additional failure 
develop the new continent such handi- 
crafts they had known home ex- 
plained the author references the 
urgent need the colonists till the soil. 
Agriculture, not industrial pursuits, were 
stressed the colonists. They lived huts 
and hovels and wigwams similar those 
the poor farmers England, who had not 
yet moved into frame houses. interest- 
ing learn that the frame house 
English invention, not American one. 
And the log cabin, long identified with 
American life, particularly pioneer con- 
brought our shores the Swedes who 
settled the Delaware river. far 
find invention indigenous the colo- 
nists. The author’s list things lacking 
the colonies impressive: there were 
chinaware, glassware, table-forks, tinware, 
rubber, matches, screws, bolts, nuts, wire, 
pins, sponges, soda, borax, anaesthetics, 
antiseptics, iron plows, potatoes and numer- 
ous other vegetables. fact life was close 
savagery. There was deep need in- 
vention. 

Mechanical invention developed slowly 
America; for nearly two centuries the 
colonists were concerned with the soil. This 
continued true more the South than 
the North. But with the increase 
needed homecrafts came artisan products. 
The shoemakers seem have been the first 
artisans gain recognition. Milling, tan- 
ning and iron foundries came turn 
needs arose and discoveries made such in- 
dustries possible. Not little this indus- 
trial progress was effected another in- 
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vention—the indentured servant—who 
played major roles Virginia and Massa- 
chusetts. 

Considerable space given Benjamin 
Franklin, the first American inventor; and 
American civilization today small 
measure the realization his dream the 
future the young nation. But the princi- 
pal factor the development invention 
came out new method science, 
namely, experimentation, which Frank- 
lin likewise made significant contributions. 
Upon the basis the laws formulated 
science invention could proceed with surer 
step. 

the light much that has happened 
that American progress was furthered 
conditions which have 
veiled. Tension between England and her 
colonies began early. The industrial revolu- 
tion increased that tension the breaking 
point. The breaking point was political but 
the tension was economic. According the 
colonization pattern the colonists were ex- 
pected provide cheap raw materials 
which the mother country would make into 
manufactured goods and resell the colo- 
nists profit. The Americans, however, 
saw things differently. Against all the laws 
which England had passed forbidding the 
colonists trade except through English 
headquarters the colonists carried 
bootleg trade with Central and South 
America, the West Indies, and with one 
another. England this bootleg practice 
aroused resentment because the British 
jealously guarded their trade and manufac- 
turing secrets. They passed stringent laws 
against the emigration skilled workers 
for this reason. Hence the American colo- 
nies developed bootleg trade large 
scale, and correct say that the Ameri- 
can Revolution was essentially war be- 
tween American bootleggers and British 
manufacturers and shippers. Without its 
shirt-front truth does appear ugly. 
And, again, the printing press became 
factor conquest for its means such 


pa: 
spi 
cie 
syl 
for 
inc 
thr 
abc 
inv 
tor 
the 
ins 
ods 
not 
tha 
for 
one 
nat 
tior 
con 
like 
ica. 
the 


pamphleteering Tom Paine’s kept the 
spirit Revolution alive, still does. 

The references the Pennsylvania rifle 
distinctly American invention) reminds 
one Professor Webb’s acclaim the 
six-shooter and barbed wire fence agen- 
cies the winning the west. The Penn- 
sylvania rifles made sniping possible and 
was sniping that won the Revolution for the 
Americans, probably will win victory 
for the Chinese today against Japan. 

Other inventions which have furthered 
American progress are carefully noted: the 
inventions that made possible the textile 
industry, the clipper ship, the steamboat 
(with its long and sad history), the Erie 
Canal, the railroad (with 
graft), the cotton gin, the reaper and 
threshing machine, the telephone and tele- 
graph. The reader given factual stories 
about some the lauded inventors, for 
example Samuel Morse who was not 
inventor but promoter other men’s 
inventions. seems that down through his- 
tory the promoter has stolen the show and 
the profits away from the obscure dreamer, 
who, because his dreams and inventive 
insight, had little time taste for the meth- 
ods seemingly necessary make his work 
known profitable himself. But such 
men Morse, Arkwright and Fulton can- 
not set aside; their achievements were 
major factors the growth industrial 
America. 

Mr. Burlingame has written narrative 
that takes the reader behind the scenes 
where plans were made for the next step 
forward the expansion America. Here 
one has reason believe lies the secret 
national development. Politics the servant 
invention but without invention there 
would march into expansive civiliza- 
There room for another volume 
concerned with the ruthless promoters who, 
likewise, made their contribution Amer- 
ica. But the present volume one sees 
rich and scholarly setting the march the 
iron men, the robots be, stamping down 
the wilderness, beating into permanence the 
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highways progress, and shaping with in- 
genious hands new world. But the dis- 
turbing question follows: will the robots also 
destroy ‘and leave their wake another 
wilderness? 


ashkevich. American Book Com- 
pany. 498 pp. $3.00. 

given country because the ethnic groups 
are mixed and confused intermarriage 
that race pure. The position taken 
this volume that national traits are more 
even easily described than are those the 
individual. This study “‘is attempt in- 
foundations national leadership—” which 
includes phases “education, international 
relations, comparative government, com- 
parative literature, and the integration 
these various fields.” 

Three nationalities are chosen for treat- 
ment: England, France and Germany. The 
English mind revealed that the good 
man who characterized the mature 
man action and anti-intellectualist. The 
Englishman painted stoic; lover 
athletics, games, and sports; one inter- 
ested biography; man humor and 
fair play, who maintains his idea the 
“gentleman.” conservative, stolid and 
emotionally controlled, satisfied with the 
hierarchy government finds it, and 
“muddles through” because 
learned the art compromise. not 
primarily intellectualist but intensely 
interested the utilitarian phases exist- 
ence. The Frenchman, the other hand, 
rationalist, lover the intellect, and 
supremely devoted exact and forceful 
lingual expression. Unlike the Englishman, 
more absorbed eloquence than 
character. sociable, but wishes 
his contacts the intellectual plane. 
doctrinaire who wishes intellectual 
discipline. much devoted examina- 
tions both educational institutions and 
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public life. dotes formulas, but 
spite the historically rapid changes 
government his country inclined 
conservative and not given revolution. 
Logically correct, sometimes blunders 
exactly because idealist and does 
not understand well divergences conduct 
which diverge from his intellectual theories. 

The German mind cumbrous and 
heavy, relying much intuition. Essen- 
tially his type mind leads directly 
totalitarianism, philosophical, cultural, bio- 
logical, and religious. But, though to- 
talitarian, also found believe 
Infinitism, other worldly longing for 
the infinite, the yearning embrace the 
truth and being the divine.” Historically, 
the two ideas, infinitism and totalitarianism, 
have struggled for supremacy, and now 
one, now the other, gains the ascendency. 
The German also mystic, politically and 
religiously. impetus which 
brings German unity but which also occa- 
sions one many surprises, chief among 
which that often blinds intelligence, 
leading illogical and even fatal conclu- 
sions. 

This volume crammed with illustra- 
tive references and selections which sub- 
stantiate the views which the author holds. 
this rich collection materials that 
its chief value found. The scholarly tone 
which characterizes the author’s work 
former publications found here abun- 
dance. easy reading but delving brings 
forth mine gold. Both the writings 
nationals and those other countries are 
drawn upon for the keen analyses which are 
Exact and extended quotations are 
used more than usual such treatment 
this case adding authority the prestige 
and acumen the writers. 

“selected index” serves finding 
list. The text logically outlined and hence 
easy follow the argument. The for- 
mat excellent, the type well the 
general page effect inviting read. 

The editor, George Strayer, states 
succinctly the contribution which the vol- 
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ume makes varied classes readers: 


His discussion will prove most valuable those 
whose studies have been more limited and more 
narrowly specialized the treatment compara- 
tive education. The book will prove stimulating, 
well, laymen who would know and under- 
stand the people Western Europe. From its 
reading may come better understanding our 
contemporaries and possibly contribution the 
establishment that good will which will enable 
men all nations work together for the com- 
mon good. 


Allee. Illustrated. Norton and 
Co. 293 pp. $3.00. 

this book had been written edu- 
cator philosopher probably would 
have been twice long. author, how- 
ever, zoologist and scientist be- 
lieves that any biological fact which con- 
cerns can described and the conclu- 
sions from its study clearly expressed 
relatively simple and direct language. 
Hence this volume, which reports the re- 
sults the author’s studies over period 
thirty years, contains only about three 
hundred pages. is, however, one the 
most important books ever published 
America, for its theme extends beyond the 
title. The social life animals studied 
for the hints seems offer regarding 
human behavior. The central idea that 
innate cooperation faintly glimpsed 
Empedocles the fifth century B.c., and 
more definitely stated the Earl 
Shaftesbury the early 18th century. The 
latter seems have been “the first intellec- 
tual the modern period recognize 
fairly clearly that nature presents racial 
impulse that has regard for others, well 
drive for individual 
that, fact, there are racial drives that 
beyond personal advantage, and can only 
explained their advantage the group.” 

The book presents evidence for the as- 
sertion that there general principle 
automatic cooperation fundamental 
biological principle reporting detail 
many experiments with goldfish, planarian 
worms, flatworms, sea-urchins and proto- 
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zoans. Here evidence that kind 
unconscious cooperation automatic mu- 
tualism extends far down 
simpler plants and animals. Another signifi- 
cant finding reported concerning the 
significance overcrowding and under- 
crowding. The former generally re- 
garded harmful, but the latter must not 
ignored, The importance numbers 
highly significant for growth, survival 
and evolution. The value numbers lies 
their effect facilitation such processes 
breeding, eating, working and learning. 

Quite the most interesting analogy that 
the author makes—and cautious scien- 
tist wary such comparisons—be- 
tween the so-called lower animals and man 
that which concerns the peck-order phe- 
nomenon among birds. his fascinating 
discussion group organization gives 
this explanation it: “The organization 
flocks chickens fairly firmly fixed. 
This particularly the case with hens. The 
social order indicated the giving and 
receiving pecks, reaction threats 
pecking; and hence the social hierarchy 
among birds frequently referred the 
peck-order. 

two chickens meet for the first 
time there either fight one gives way 
without fighting. one the two im- 
mature while the other fully developed, 
the older bird usually dominates, There- 
after when these two meet the one which 
has acquired the peck-right, that is, the 
right peck another without being pecked 
return, exercises except the event 
successful revolt which, with chickens, 
rarely 

“Putting the matter somewhat facetious- 
ly, chickens appear have developed the 
sort ‘line organization’ characteristic 
military system fascist state, while 
pigeons, together with the ring doves, ca- 
naries and parrakeets, are more demo- 
cratic.” 

Interesting are the findings re- 
search illustrated above, the author’s con- 
sideration the implication his studies 
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gives the book its far-reaching significance 
for human society. The biology war has 
thoughtful people believe that war in- 
evitable, that means natural selec- 
tion. ordinary person not aware 
that the struggle for existence balanced 
and opposed the strong influence the 
cooperative urge.” The author asks three 
critical questions: (1) what extent 
the underlying biological relationships tend 
bring about war? (2) war biologically 
justified the results obtained? (3) Can 
the basic principles struggle and co- 
operation work together the international 
relations men? 

those who insist that war necessary 
means maintaining the vigor the 
race, that is, survival natural selection, 
the author replies pointing China. 
This frequently invaded land 
lated the the present 
Chinese, says, during the days when 
Egypt, Assyria, Babylon, Greece and 
Persia were fighting the wars recorded 
general history. Those warring peoples lost 
their vigor but the Chinese who have been 
relatively peaceful have retained theirs. The 
Chinese are far from being racially de- 
cadent people and some anthropologists re- 
gard them biologically the most advanced 
people living today. 

The world will advance not strife but 
cooperation. International concord 
the principle that must evolved har- 
mony with what seems the law 
survival among animals. The author adds, 
however, that man’s destiny being daily 
affected “mortal enemies” other than 
his fellows which have only been slightly 
subjugated, namely, the insects. This 
real sense age insects and not until 
man conquers them can his steady progress 

review can adequately appraise this 
unusual book. more than what its title 
indicates. Here one may read between the 
lines suggestions that affect human sur- 
vival, individually and socially. 


: 
4 
; 


Review Current Periodical Literature 


EDUCATIONAL 


“An Essentialist’s Platform 
for the Advancement American Education.” 
Educational Administration and Supervision. 
24:241-256. April, 1938. 

significant and timely article which takes 
issue with certain dominant educational theories 
the day. educational theory adequate for the 
needs the present day “must strong, virile, 
and positive, not feeble, effeminate, and vague. 
The theories that have increasingly dominated 
American education during the last generation are 
basis distinctly the latter type.” The Essen- 
tialists believe that sound educational theory means 
“the necessary dependence the immature for 
the mature for guidance, instruction and disci- 
pline.” 


Boas, “The Century the Child.” The 
American Scholar. Summer, 1938. 


Children are kept children, and the adults who 
have been educated this regime have passion 
for “cuteness” which stimulated the schools, 
that children think their desires must have full 
play, resenting world which not “cute” 
they have been led expect. 

“Confusion, brutality, pessimism, fear, all 
translated into terms cuteness—these are the 
marks the modern man.” Youth holds the 
reins Italy and Germany and man old 
man 40. This general arrested development 
must corrected, and this the duty the 
teachers, 


BROWNELL, WILLIAM “What Has Happened 
Supervised Study?” Educational Method. 
May, 1938. 

Recent references supervised study such 
are fewer than formerly. However, other terms 
such diagnosis, remedial instruction, guidance, 
errors, individualization, and on, cover the same 
ground. the earlier phases the movement for 
supervised study there was deep concern for ad- 
ministrative plans and rigid directions. Now the 
pupil’s learning itself being stressed. The term 
“supervised study” giving way “guidance 
pupils.” probable that, the latter sense, 
still with us. 

This entire issue special one which dis- 
cusses various aspects the subject supervised 
study. 


SAMUEL “The World Today.” School 
and Society. 163-168. August 1938. 


this baccalaureate address the seniors 
the University Buffalo, the Chancellor expresses 
his belief that those now graduating will continue 
live their lives condition change social 
and economic arrangements which they “can 
expect security and stability” long 
they live. gives the following reasons: (a) 
the decline civilization. “The civilized world 
that generation knew, and the generations 
ahead it, gone. has shrunk something 
like half its size. The half that left the 
defensive, fearful further shrinkage.” (b) the 
substitution personality for principle, rever- 
sion the primitive. “Primitive men apparently 
knew nothing principle. They put their faith 
personalities, leaders.” (c) the decline 
integrity American Democracy. “It often said 
that the present generation all the democratic 
lands, and particularly the young people, 
longer have unifying faith; that they perceive 
cause outside themselves, greater than them- 
selves, for which they are willing suffer and 
sacrifice.” 


Light Dewey’s Philosophy.” School and 
Society. 48:381-385. September 24, 1938. 


Eight theses are proposed which relate the 
socially desirable, learning doing, insight and 
understanding, the desires the learner, thinking 
growth doing and thinking, learning re- 
sult errors well successes, and experiences 
adapted the readiness the learner. The 
theses are supported quotations from Dewey’s 
works. 


DEARBORN, WALTER “Motivation versus ‘Con- 
trol’ Remedial Reading.” Education, 59: 
1-6. September, 1938. 


The thesis which the writer supports that the 
primary element securing improvement read- 
ing secure better motivation, “exercise, 
repetition and drill are useful only they give 
chance for the purposes, the sets, the intentions 
the learner operate.” Whatever gives 
interest and makes the pupil successful will 
great aid teaching him the reading process. 
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Health School and Society. 
August 20, 1938. 

Seven questions are proposed concerning how 
complete the program shall be; whether the pro- 
gram shall emphasize health recreation; what 
health facts and habits pupils should learn; the 
preparation the classrom teacher health mat- 
ters; the conflicts between health teachers and the 
views certain religious groups; whether medi- 
cal attention for pupils should compulsory even 
contrary pupils’ wishes; how the most effective 
coordination the community’s health service 
may brought about. 


Gettin’ By.” The School Executive. 57:578- 
580. August, 1938. 

school eliminates subject matter marks en- 
tirely. this school marks are not sent par- 
ents, and they are not secretly inscribed “on the 
cuff.” Progress pupils indicated scales 
the subjects, program standard testing, sam- 
ples the pupil’s work retained folder, 
anecdotal records, records interviews with 
parents, health records, 
records participation school and extra-cur- 
ricular activities, copies letters sent homes, 
case studies exceptional pupils, and copies 
rating sheet which the school has devised. 


MEIKLEJOHN, ALEXANDER. “Teachers and Con- 
troversial Questions.” Harper’s Magazine. 
June, 1938. 

The greatest struggle the time America 
between the rival systems Capitalism and 
Communism. The author believes (a) that this 
conflict must brought before pupils; (b) far 
possible teachers must take sides; (c) that 
avowed Communists employed proponents 
the unpopular views. Teaching “is the art 
creating and using intelligence for the improve- 
ment human living. Teaching not, pri- 
marily, matter tricks, and devices and meth- 
the communication intelligence.” There 
are two ways making decisions: viz., suppres- 
sion and violence and free The teacher 
must choose the latter. 


“What Can Formal Education 
Contribute the Solution World Con- 
School and Society. 48:1-7. July 
1938. 

Extend acquaintance among teachers, leading 
better International understanding; the crea- 
tion world citizenship making for toleration 
and appreciation others; the emphasis 
education ideas and ideals instead one upon 
activities; the emphasis education based 


reason rather than the emotions; insistence 
principles and ideals the product long experi- 
ence and return reason with consequent aban- 
donment emotionalized presentations; 
propaganda, more intelligence and reason. 


“Education’s Social Divi- 
dends.” The School Executive. 
July, 1938. 

There potential wealth enough make the 
dream equality opportunity come true, be- 
cause factories are running far below their po- 
tentialities, But potential productivity far from 
the actual. Education may make its contribution 
training the largest possible number com- 
petent workers; providing effectively free 
schooling that many now denied opportunity 
will secure it; educating students social 
and monetary problems that they become eco- 
nomically literate. 


School and Society. 47:713-719. June 
1938. 

The need consolidate the gains which 
scientific research has given us. The integration 
needed not that the elementary course 
the old-fashioned type, but one based what 
going the frontier. The best type scientist 
should engage re-making the general courses. 


Rupy, “Adventures Community 
Education.” The School Executive. 57:476- 
June, 1938. 

description adult education was 
practiced and taught Dayton, Ohio. real 
community project, its value may seen from the 
titles the courses which were offered: book 
reviews, family entertainment, general science, 
leather crafts, news the week, psychology, 
training for leadership, interior decorating, home 
nursing, travel, etc. make easy for parents 
come cafeteria dinners were served low 
price, and there was registration charge. 
result the success the school several others 
were started the same and neighboring cities. 


SMITH, “The Population Curve Hits 
the Schools.” Survey Graphic. 27:445-449. 
September, 1938. 

The provost New York University presents 
the facts illuminating article. Schools “must 
readjust thousand different directions.” 
“Now, after continuous expansion, losses the 
elementary schools are reaching the high schools. 
Schools higher education and colleges have 
few years grace before the secondary losses 
reach them.” the future “taxes must shared 
with the and the “social security act has 
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much importance for the youth sixteen now 
moving out into the labor world has for the 
pensioner sixty-five.” 


THOMPSON, CHARLEs “Seventy-five Years 
Negro Education.” The 
July, 1938. 

Here traced the course Negro education 
since the days the Civil War. Both common 
schools and higher institutions are considered. 
Striking statistics are given show the rapidity 
with which the education the Negro has ad- 
vanced. 


TILDSLEY, JOHN “Why Object Some Pro- 
posals the Frontier Thinkers.” The Social 
Frontier. 4:319-322. July, 1938. 

The author believes that completely collec- 
tivist society undesirable, that disappearance 
the profit motive undesirable; that means 
planned, effectively functioning education for 
each child, there will result more equitable 
distribution the annual product and great in- 
crease the welfare the common man, without 
attaining the undesirable goal completely 
socialistic state. 

Our present troubles are due “plain lack 
sufficiently developed brains,” and for this the 
schools are the frontier thinkers 
the child entirely subordinate “to the making 
new social order, whereas genuine school- 
master the child the center his universe.” 
“Present tendencies our education which are 
favored the Frontier Thinkers are tending 
make less intelligent and less efficient.” 


WHIPPLE, LEON. “Why People Read.” Journal 
Adult Education. 10:241-245. June, 1938. 


Men and women are intent searching for 
themselves and their meaning. Authors serve them 
four ways: with information enabling them 
survive; with satisfaction the self-hood, 
somebody and share something; with buffers 
that help people endure, forget, laugh and come 
back their work refreshed; and with inspiration 
proofs that life worth while thereby preserv- 
ing our faith. Numerous specific illustrations and 
examples are cited prove the author’s thesis. 


tion.” School and Society. October 

1938. 

“Education complete for life complete.” 
Life has four phases: home life, earning, citizen- 
ship, and leisure. For good living these four 
fields there are three general prerequisites: vigor 
body, vigor mind, vigor spirit. One must 
take charge his own complete education. These 
points were made the opening address the 
college year Oberlin. 
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ABBOTT, WALTER. “Cleveland: City Collapses.” 
The Forum. 100: 99-103. September, 1938. 


Cleveland “economically, politically and 
socially sore, with the end her misery nowhere 
sight.” And “the only places doing good 
business are the taverns and the bars and that 
only because people want forget who and where 
they are. The city moves towards condition 
which her people will be, one way an- 
other, publicly supported. There are jobs. 
There civic spirit. There community 
life.” heart-rending description city which 
has lost its morale. course, many would paint 
entirely different picture. 


ALLEN, FREDERICK “Elbert Hubbard.” 
Scribner’s Magazine. 104:12-14ff. September, 
1938. 

Half-owner the soap business started 
John Larkin, Hubbard, business success, fore- 
sook thirty-six, enrolled Harvard, began 
publishing The Philistine, Periodical Pro- 
test. Emulating Morris, the English socialist, 
bought printing press which named The Roy- 
croft Press, where have been printed The Message 
printed, The Philistine, and other works. This 
delightful description the man and evaluation 
his works. 


ARTHUR. “Churchmen Crusade against 
The 
September, 1938. 


Many ministers and some laymen the 
Protestant churches oppose the capitalist system 
and the profit economy, and most respects are 
socialists and communists heart. The article 
gives interviews with church officials and others 
support the author’s allegations. denomina- 
tion numbering more than million members 
vote this fall whether the profit system 
Christian. 


Brown, “On Trying Keep 
Human Cambridge.” Magazine. 
177:211-217. July, 1938. 

vivid contrast given between the com- 
fortable smug complacent attitude the élite 
learning and society Harvard, and the less 
favored farm, dust bowls the West, miners 
and the unemployed. 


Burck, “The Great Speedup.” Scrib- 
ner’s Magazine, 104:27-30ff. July, 1938. 
description the new streamlined trains 
now being developed all the leading railroad 
lines the country. Illustrations leading trains 
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are shown. This interesting article which 
depicts the mechanization the present age dra- 
matically. 


“The Nazi Primer.” (Ex- 
cerpts from the Standard Textbook the 
Hitler Youth.) Harper’s Magazine. 177:240- 
247. August, 1938. 

Verbatim translations the Introduction and 
first two chapters with few omissions are given, 
while there are few salient passages from other 
chapters. This Official Handbook for Hitler 
Youth, organization enrolling seven million 
out the nine ten million boys and girls 
eligible age, was issued last year, and “this ex- 
traordinary document distillation what 
being administered the rising Ger- 
many the way, the truth, and the light.” 

Those who wish understand the real motif 
the Nationalist Socialist outlook will wish 
read this statement carefully. 


Travel. July, 1938. 

consumingly interesting article the great 
carillons the world. The development the 
bells here described from the Middle Ages 
our own day. Holland during the Middle Ages 
many 121 towns had bells. And every great 
carillonneur trained here. 


FISHING, FULLING and VEE PERLMAN. 
“In the Name Parole.” The Yale Review. 
28:145-163. Autumn, 1938. 


The principle parole sound. Its applica- 
tion sometimes, even often, unsound. Rules for 
parole are arbitrary and not consider all fac- 
tors. The individual offender must treated 
much the up-to-date physician diagnoses and 
treats diseases. Arbitrary punishments which 
not fit the crime should abandoned, and prison- 
ers should sentenced body professional 
people not the judge who would im- 
partial referee who would pass the innocence 
guilt the accused. Prisoners should not 
released until they have suitable jobs. 


“An Englishman Looks the 
The Atlantic Monthly. 162:302-311. 


The most striking impression was the “sur- 
prising extent which Americans, American busi- 
ness and finance, American workers have all be- 
come, like the British, obsessed with the idea 
security social and economic life.” demanding 
security, they have not demanded progress. Young 
America lacks political focus, perhaps because 
America trying six eight years what 
European countries did generations. 
America should recover not her old rugged in- 
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dividualism, but the pioneer spirit strength and 
resourcefulness which are needed solve the tense 
economic problems. 


GENE. “The Fine Art Carving Jade.” 
Travel, October, 1938. 


Here the reader will find illustrated article 
which describes interestingly the different types 
jade, where found, the process its manu- 
facture into beads and ornaments, Chinese junk, 
wine cups, rings, figurines. The artists who 
manufacture them lose their skill they not 
practise continuously. The Japanese-Chinese War 
has created difficult problem for manufacturers, 
the tourist trade has stopped, and there now 
little demand for their wares, 


“Boake Carter.” Scribner’s Maga- 

104:7-11ff. August, 1938. 

interesting biography and character sketch 
America’s No. radio popular news com- 
mentator. Besides his daily broadcasting his 
column, “But—,” sold about sixty news- 
papers, reaching 4,000,000 readers. And during 
the last two years has published four books, 
Speaks, and Why Meddle the Orient? When 
Carter talks ten per cent the radio sets the 
country are tuned in. 


Scientific Monthly. 47:34-41. July, 1938. 
There tenuous line which separates drug 

from poison. one case may elixir 
life, and the other “elixir death.” Four 
factors determine whether substance drug 
poison: the subject which drug given; 
the character the drug itself; external condi- 
tions which modify the action drugs such 
the method administration, sunlight, meteoro- 
logical conditions; and the time factor. There can 
clear demarcation between drugs and poi- 


McMurray, “No Catholic Way 


Catching Fish.” The American Scholar. 
7:277-288. Summer, 1938. 


This description the cooperatives 
Antigonish, comprising the seven Eastern coun- 
ties Nova Scotia. There vivid picture 
the conditions which were fomenting communism. 
Under the leadership St. Xavier University 
program adult education was inaugurated, 
which resulted Credit Unions and cooperative 
stores. Through the different cooperatives more 
than 30,000 persons are connected with the move- 
ment, fifteen per cent the whole population 
chiefly heads families. Many details the 
working the plan are stated. 
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“The President’s Political 
Strategy.” The Yale Review. 
Autumn, 1938. 


“There longer New Deal program.” 
“The New Deal has been dealt; the President 
(not speak the country) finds himself still 
faced with the intricate and embarrassing question 
how the cards are played under the new 
conditions which has created.” without 
program and without party. The opportunistic 
policy drift the political doldrums disap- 
pointing. “The New Deal over. guess who 
control the vast powers the new state 
has created; estimate how the capacities that 
state are used, whose interest and with 
what result; depict the social and economic 
future which will erected upon them, one must 
turn some more fundamental study than that 
political strategy.” 


Pacific Coastal Waters.” The National Geo- 
graphic Magazine. 74:463-498. 

Beautiful reproductions paintings the 
fishes the Pacific Ocean. article Leonard 
Schultz, Curator Fishes the United States 
National Museum, accompanies it. Besides de- 
scription the habits and qualities fishes, there 
luminating article. 


Patric, JoHN. “Roads from Washington.” The 
National Geographic Magazine. 74:1-48. 
July, 1938. 

beautifully illustrated and fascinating de- 
scription the highways and byways the states 
Maryland, Pennsylvania, and Virginia. There 
are quaint spots, old-time customs, and distinctive 
foods. The people still remain much the old 
days the out-of-the-way places. Local celebri- 
ties, local traditions and local peculiarities are de- 
picted. All told intimate friendly way. 
such description makes one wish visit the 
scenes ably and strikingly described. 


Pounp, “Why Republics Fail.” The 
Commentator. 4:116-117. September, 1938. 


“Republics perish when they undertake over- 
seas adventures, fall into class hatreds, become 
highly centralized, and permit their peoples de- 
generate, either through earning too little hav- 
ing too much given them.” “Technically, 
the process dissolution goes forward through 
growing taxation, brought about rising costs 
centralization and extravagant largess for the 
needy, who become dependent and undependable. 
Democracies literally tax themselves out exist- 
ence.” “Democracy dies when great num- 
bers citizens get more from the state than they 
give The theses are supported examples 
from history. 


SARGENT, PorTER. “Commencement: The Great 
American Folk Festival.” The Clearing 
House. 13:9-12. 


caustic reflection upon commencement exer- 
cises and their attendant events, “In other coun- 
tries, other climes, education not subject 
fetish worship this country, and there 
such great annual folk-festival.” Back this 
“horseplay” seen shrewd selling psychology 
which results larger endowments, and “com- 
mencement has become large scale piece ad- 
vertising for prestige and money.” The build-up 
few secures from them the funds which con- 
tribute the welfare the many. 


Tunis, “Soft Ball Comes Age.” The 
American Legion Magazine. July, 
1938. 

Since 1934 when first became national 
game immense strides have been made until last 
summer 200,000 organized teams took part 
state and local tournaments, with three million 
competitors. This “stream-lined, speeded-up, 1938 
version league baseball” can played 
limited spaces, and appeals women much 
not more than men. All ages and sexes play 
it. 


Read not contradict confute, nor believe and take for 
granted, nor find talk and discourse, but weigh and con- 
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Dr. Michael 
1891-1938 


UNIVERSAL fact death accepted 

inevitable. About its meaning 
science, philosophy, and religion have 
their numerous theories, none them 
final. only when death intervenes 
within the domestic circle and snaps the 
ties long personal relations that 
thought and becomes acute personal 
experience for which theory can 
offer comforting balm. This all 
the more true those instances when 
youth promising career sudden- 
ended this mysterious Inevitable. 
The news the passing Dr. Demi- 
ashkevich the prime his life and 
the threshold long deserved pro- 
fessional recognition came unex- 
pectedly that even they who were 
somewhat acquainted with his recent 
illness and the tensions his personal 
life and career were shocked. was 
removed time when education 
needed his thorough scholarship and 
his standards gentleman. Ameri- 
can education did not produce him. 
came old order, too old perhaps 
for these rushing and aggressive times, 


but order within which were exalted 
educational values which, fear, are 
rapidly depreciating. memeber 
the Editorial Board 
TIONAL Dr. Demiashkevich 
was generous with his scholarly and 
meticulous scholarship. devoted 
many hours translating material 
which otherwise would have remained 
unknown our readers. there 
such heaven St. Paul described 
his declaration faith: “then shall 
know even known,” breathe 
the hope that Michael Demiashkevich 
may find the peace and joy this 
scholar’s heaven denied him the 
strife men and ideas. was among 
homo multarum literatum, non 
ignara mali. 

print three expressions ap- 
preciation Miss Bessie Harris, Sec- 
cretary the Alumni Office George 
Peabody College; Professor 
Kandel Teachers College, Columbia 
University; and Miss Geraldine Dilla, 
Professor the History Art the 
University Kansas City and now 
leave absence New York: 


MISS BESSIE HARRIS 


Education general and Peabody 
College particular suffered ir- 
reparable loss the death Dr. 
Michael Demiashkevich, 
curred August his summer 
camp Rockport, Maine, following 
illness several months. Dr. and 
Mrs. Louis Shores, who went Rock- 


port immediately after the close the 
Summer School, were with Dr. Demi- 
ashkevich when died. 

Dr. Demiashkevich became ill 
April last and was unable teach 
during the remaining weeks the 
Spring Quarter, but after short rest 
the home Dr. and Mrs. Roehm 
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improved sufficiently leave early 
June for California where was 
teach during the Summer Session 
the University California. After 
reaching Berkeley suffered severe 
relapse and was ordered physicians 
there abandon his teaching program 
and give the summer over com- 
plete rest. went the home 
friends Boston, and then his 
camp Maine. 

Dr. Demiashkevich came Pea- 
body visiting instructor the 
summer 1929. remained as- 
sociate professor education and soon 
was appointed professor education. 
taught during the summers 
1933, 1935, 1937, the Graduate 
School Education Harvard. 

was graduate the Imperial 
Historico-Philological and the Im- 
perial Archaeological Institute Pe- 
trograd, and taught the Alexander 
Gymnasium, the Deutsche Haupt- 
schule St. Petri, and the Navy Col- 
lege Petrograd before coming this 
country. received the doctor’s de- 
gree from Columbia University 
1926, and the following year served 
assistant the International Insti- 
tute Teachers College. spent 
two years, 1927-29, visiting scholar 
the universities Grenoble, Paris 
(the Sorbonne), Munich, Berlin, and 
London. Following this period 
study came Peabody College. 

1934 Dr. Demiashkevich was 
honored the French government 
with the title officer for 
his work comparative education, and 
last April was made honorary 
corresponding member the 
France. was member Phi 
Delta Kappa, Kappa Delta Pi, the 
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Southern Society for Philosophy and 
Psychology, the American Sociological 
Society, and the American Academy 
Political and Social Science. 

was the author The Activity 
School, 1926; Shackled Diplomacy: 
The Permanent Factors Foreign 
Policies Nations, 1934; Intro- 
duction the Philosophy Educa- 
tion, 1935; and The National Mind: 
English, French, German, 1938. 
contributed the leading educational 
magazines and was member the 

The esteem which Dr. Demiash- 
kevich was held his colleagues 
Peabody and his associates the 
field well expressed Dr. 
who said: shall always 
think him not only one the 
most eminent scholars, but also one 
the rare gentlemen American 
education.” 

very close relationship existed be- 
tween Dr. Demiashkevich his 
many students. One his last requests 
before leaving Nashville was that 
the announcement his new book his 
expression gratitude for the en- 
couragement given his students 
quoted. The quality his teaching, 
the brilliance his intellect, the 
breadth his education, the nobility 
his rare spirit won for him the ad- 
miration and love those who were 
fortunate sit his classroom. 

Perhaps words more fittingly 
describe the feelings those who 
knew him best than passage from 
Merejkovski’s Leonardo Vinci used 
him some years ago express his 
own appreciation beautiful life: 

“When Leonardo was leaving the 
lands Duke Moro, called 


d 

n 


the Duke. ‘After Leonardo had gone, 
the Duke remained long the Bra- 
mante Gallery, where sound broke 
the stillness save the slow droppings 
from the torches, watching his swans. 
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fancied that across his life 
Leonardo had passed like these white 
swans across the black waters the 
castle Leonardo, delightful, 
immaculate, and 


The death Michael Demiashke- 
vich serious loss scholarship 
American education. The tragic cir- 
cumstances his own life which 
brought him this country, stranger 
and without connections, only served 
intensify the devotion his well 
trained mind the pursuit research. 
Modest, reserved, and unpretentious, 
Demiashkevich failed realize that 
was just beginning achieve 
reputation the field education 
when protracted ill-health and feel- 
ing that was fighting against odds 
drove him the irreparable solution 
his difficulties. died with rec- 
ord scholarly achievement which 
might well envied many others 
who have attained success less, and 
with every promise that this record 
was but beginning. sensitive soul, 
was wounded deeply the pin- 
pricks irresponsible critics who did 
not understand the historical and phil- 
osophical background from which 
wrote, and who because was for- 
eigner birth failed credit him 
with desire, which was profound 
theirs, contribute the progress 


education his adopted country. 

the field education Demiash- 
kevich’s reputation became assured 
with the publication his 
tion the Philosophy Education 
1935. this work achieved 
something that was beginning 
neglected and danger being lost; 
restored education which was be- 
ginning grow into itself that alliance 
with philosophy which alone can give 
meaning it. Here again displayed 
breadth scholarship, mastery 
philosophy, and critical insight which 
had already manifested his dis- 
sertation. There are doubt many 
who disagreed with his point view; 
there are few who can deny his scholar- 
ship and critical ability. Because these 
qualities are now rare the study 
education, Demiashkevich’s death 
relatively early age all the more 
deplored. His tragedy was that 
did not realize the fact that, because 
was already marked out for attack 
those who did not share his views and 
wished rule him out 
ous,” had already achieved place 
American education. 


PROFESSOR GERALDINE DILLA 


The untimely death great and 
good man loss the world that 
cannot understood human rea- 
son. Since now beyond the sound 
our praise and our sorrow, can 
serve him and his memory only 


recognizing his greatness 
goodness, trying use our lives 
the example that left. 

Aside from the eternal human vir- 
tues, which used name filial 
piety, purity, industry, justice, kind- 
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ness and integrity, Dr. Demiashkevich 
possessed marked degree quality 
that the world needs especially today, 
outside well inside educational 
circles—honorable frankness. 
never compromised his ideals con- 
victions become popular ad- 
vance himself professionally other- 
wise. never kept silent when 
felt that his contribution discus- 
sion could help the truth any way. 
never balanced himself any 
fence with sophistry, however safe 
comfortable that seat was. agreed 
with Dante that the great sinners are 
those who are neither for nor against 
God. said that intelligent adult 
should make his mind the sub- 
jects that concern him, and then should 
work openly for the good, the am- 
biguous neutrals who withhold judg- 
ment until the tide battle deter- 
mined can never help “to make justice 
and the will God prevail.” short, 
had the honor and the courage 
take stand openly. Students col- 
leagues who asked his opinion ques- 
tions pertinent his subjects were 
given honest definite answers, not 
graceful repetitions non-committal 
generalities. 

The irtellectual interests Dr. 
.evich were broad and 
deep that stimulated his associates 
exert themselves their 
foreign languages and literatures, 
philosophy, modern and contemporary 
history, international affairs, the thcory 
and the practice education the 
United States and Europe. From his 
stimulation and assistance one col- 
league developed into professor 
comparative literature; another into 
linguist, spurred Dr. Demi- 
ashkevich’s mastery five modern 
and two ancient languages. 
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This almost unparalleled richness 
intellectual background was one 
cause for the unfailing charm and last- 
ing value his lectures. was un- 
aware this difference between him- 
self and most lecturers and writers 
pedagogical subjects. used say: 
the most alive and most 
comprehensive subjects; why 
much writing and talking about 
very dull?” 

Another source the excellence 
that all hearers found invariably his 
lectures was the conscientious prepara- 
tion that Dr. Demiashkevich made for 
his classes well for his public 
lectures outside. Never did repeat 
himself, omit necessary points, 
try shift the burden instruction 
encouraging the idle questions 
useless discussion students. Each 
lecture was unit, thoroughly worked 
out and well delivered, attractive 
hear, and worth remembering. 

His courses international affairs, 
however the catalog might list them, 
were never repetitions; grew with 
his subject and with the world. One 
time was survey the Far Eastern 
cultures and problems; another time 
was the resurgence Germany after 
Versailles. was indefatigable as- 
sembling material for his classes. 
had several hundred pages mimeo- 
graphed: rarely published foreign 
treaties, extracts from diplomatic cor- 
respondence, rare definitions tech- 
nical terms, bibliographies, etc.—all 
ready and bound for each student when 
the class first met. 

Unselfish colleagues and students 
recognized him the leader among 
the intellectuals his college campus; 
but went along working, all ap- 
pearances unaware this position 
prominence. felt that his distinc- 
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DEMIASHKEVICH 


Michael John, Mohilev, 


Russia, November 1891; Ivan and Anna 


(Isaeva) Demiashkevich; graduated from the Im- 
Archaeological Institute, Petrograd, June 1914; 
Ph.D. Columbia, 1926; taught the Alexander 


Gymnasium, 1914-17; the Deutsche 
St. Petri, and the Navy College, Pe- 
trograd, 1920-23; assistant the International In- 


stitute, Columbia University, 


Grenoble, Paris (the Sorbonne), Munich, Berlin, 


and London, 1927-29; visiting instructor, George 
Peabody College for Teachers, Nashville, 


1929, associate professor education, 1930-31, 


professor education since summer instruc- 


tor Harvard University, 1933. 1935, 


member the Littéraire Artistique 


France, 1938; member Southern 


Philosophy and Psychology, American Academy 


Political and Social Science, American Sociological 


Society, Phi Delta Kappa. Decorated French 


government for contribution comparative educa- 
ion. Member Greek Orthodox Church. 
The Activity School, 1920; Shackled Diploma 
Py renanent Factors of Fore 1on Poltere Nati AIS. 


1934; Introduction the Philosophy Educa- 


tion, 1935; National Mind: English, French, 


Naturalized American 


citizen. 
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tively “foreign” name was handicap 
him; and sometimes seemed 
with strangers—a grim commentary 
the charity efficiency America’s 
much vaunted “Melting 
said: ought have anglicized 
changed name when came 
America; but could not have done 
without feeling that last tie with 
home and family would broken 
thereby! You cannot imagine the lone- 
liness permanent exile alone 
strange new land!” 

When was urged write 
publication the breath-taking story 
his flight from Russia and his many 
unusual experiences, suggested that 
had rather just write about the 
kindnesses that had been shown him, 
“For should like have the persons 
who befriended know how much 
remember them with gratitude.” Then 
spoke writing his early memoirs 
description life the old Rus- 
sia. “That something that ought 
done and should enjoy doing it— 
telling the new generations Russia 
exactly what life was before the Revo- 
lution, what pleasures and ambitions 
had, what ‘open doors talents,’ 
what friendly sympathies and good op- 
portunities, what peace and sufficiency 
and quiet ease had when worked 
—much Germany other Euro- 
pean countries. The younger people 
inside Russia are made discredit all 
their parents and fore-fathers did be- 
fore 1917; new Russia has cut itself 
off from its past and therefore lost its 
poise and civilization. But— wrote 
it, child Russia would allowed 
read the simple truth about his own 
land!” 

The tragedy the Russian people 
understood—as American, how- 
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ever good-intentioned, can ever under- 
stand it. was hurt the fact that 
merely because was Russian 
Americans would not trust his fair- 
ness regard Russia—even while 
kept constant touch with his 
home land letters, newspapers, 
magazines from there and other parts 
Europe. “As Italian who had 
visited New York for week could 
tell the Italians more about America 
than American!” 

The tragedy his own life—the 
greatest personal losses sustained 
before came the United States— 
shadowed all his days. Yet worked 
less than four years published 
three volumes, wrote another, for all 
which much research was required, 
and carried the normal load col- 
lege professor. His courage and energy 
were equal all his burdens except 
the last—a hopeless case barbituric 
acid poisoning, which he, all unaware 
the effect these new drugs, had 
contracted while under the care 
physicians. 

But his memory remains the ex- 
emplar the college professor: the 
teacher who knew many subjects ex- 
actly that inspired all his students 
achieve the best which they were 
capable; the scholar who contributed 
the sum human knowledge; and 
the gentleman whose own life was high 
and admirable always. him, 
only the rarest spirits the univer- 
sity world, can said with literal 
truth that not one his students ever 
had anything but praise for him— 
hundreds students, men and wom- 
both mature and college age, 
from the George Peabody College for 
Teachers, from Vanderbilt University, 
and from Harvard University. 
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The Spirit Poetry 


YEHLING 


the sweep great white wing 


Aslant the clear blue sky; 


the gossamer, glimmering veils 


fountain flinging high; 

the mist that covers the moor, 
Intangible, visible, still; 

the voice the wind night 


Brushing dark trees the hill. 


amasiren, shrill and untamed, 
Screaming scarlet blare; 

the rhythm men work, 
Burdened with poverty’s care; 

the quiet night; 

aspirit, winging aloft, 


soul with words for flight. 
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marks wide departure from the original 
meanings words. member the fac- 
ulty Western State Teachers College, 
Kalamazoo, Michigan, Professor Foley 
holds diplomas from four French universi- 
ties, including the 
frangais from the Univer- 
sity Paris. has written Beneath the 
Crust Words and Life St. Martain, 
the Greatest Saint France. 

problem philosophy more knotty 
than that value. Professor 
Schrickel Value Philosophy and Philoso- 
phy Education believes that what 
needed American education set 
broad and fundamental hypotheses that will 
unify and integrate the modern sciences 
into adequate foundation for scien- 
tific philosophy” which education should 
inculcate, The author member the 
Philosophy Department the University 
Cincinnati. 

Professor Gordon Eaker Kansas 
State Teachers College Pittsburg well 
known our readers. Aesthetics and 
Education argues behalf philoso- 
phy education which incorporates the 
philosophy literature and the fine arts. 
fact that educational theory has failed 
accent the educational significance 
none the source books 
education our library does the word 
aesthetics appear. the necessary depend- 
ence upon biology and psychology educa- 
tional theory has not yet drawn upon 
sources which may become the bases 
wholly different kind education from 
that long promoted, namely more ade- 
quate education the emotional life. Pro- 
fessor Eaker the author Walter Pater 
contributor numerous educational jour- 

Professor LeCoq, Head the Ro- 


mance Language Department, Drake Uni- 


versity, offers interesting interpretation 
French History, particular value 
this time. co-author with Churchman 
and Young Philosophia Scholastica; 
Manuel Littérature frangaise. For- 
merly was member the faculty 
Indiana University. 

Several gifted poets contribute the 
present issue. Miss Dedie Huffman Wil- 
son’s Shadow the Sand took first prize 
The Montalvo Competition Litera- 
ture sponsored yearly the Edwin Mark- 
ham Poetry Society She 
member the National League Ameri- 
can Pen Women, The Edwin Markham 
Chapter the Poetry Society London, 
and the Texas Poetry Society. She mar- 
ried, deals poetically with her four chil- 
dren, hails from Texas, and has taught 
school. Her poems have appeared nu- 
merous periodicals, San Jose, California, 
her present home. 

welcome our pages Marion 
Canby, the wife Henry Seidel Canby, 
former editor The Saturday Review 
Literature. Mrs. Canby’s poem Once 
hile one many which she has written 
since, she says poetry “popped” into her 
schedule about ten years ago. and Mrs. 
Canby divide their time between New York 
and Killingworth. 

Readers Francis The 
Hound Heaven will appreciate Miss 
Margaret Peck’s reply thereto Celes- 
tial Hare. She contributed our columns 
last year. present Miss Peck teach- 
ing fellow the University Washing- 
ton. 

the midst her duties teacher 
English and dramatics small commu- 
nity high school the coal belt southern 
Illinois Miss Elsie Yehling sang The 
Spirit Poetry. She writes that people are 
her hobby. 


The several illustrations scenes 
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Montana and South Dakota are taken from 
the artistic photography Olga Wilbourne 
who has acquired the art seeing pictures 
the vast gallery nature. 

Response His World intro- 
duces Professor Philip Cox mem- 
ber the Editorial Board Epuca- 
TIONAL Forum. Professor Cox has long 
been known American educators and 
teachers. For many years has been Pro- 
fessor Education New York Univer- 
sity the Department Secondary Edu- 
cation, which the head. champion 
democratic and social principles sec- 
ondary education Professor Cox the au- 
thor numerous works his field. His 
two articles recent issues THE 
CATIONAL attracted wide attention. 
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welcome him representative the 
liberal school thought American Edu- 
cation. His closer association with THE 
accents its policy 
impartiality and its purpose forum. 

with profound regret that must 
publish posthumous article More 
the Reform Secondary Education 
Germany Professor Michael Demiash- 
kevich. His decease came shock the 
editor, well his other professional 
associates and friends. make room for 
appreciational notes Dr. Demiashkevich 
the close this issue, The article was 
prepared especially for this issue THE 
Editorial Board Dr. Demiashkevich was 


generous with his scholarly cooperation. 


